Board Special Meeting
2445 – 3rd Avenue South, Seattle WA 98134

Board Special Meeting: Introduction to 2015-16 Governance Priorities/Superintendent
SMART Goals, Boards of Distinction Application, Communications Protocol,
Bell Times Work Sessions
Wednesday, August 26, 2015, 4:30 PM – 7:30 PM
Auditorium, John Stanford Center
Agenda
1. Call to order
 Approval of Agenda

4:30 PM

2. Work Session:
 Introduction to 2015-16 Board Governance Priorities and Superintendent
SMART Goals selection (In preparation for September 12th Board Retreat)
 Boards of Distinction Application
 Board Communications Protocol
i. Review of current Communications Protocol
ii. Review any proposed changes or additions to Communications
Protocol

3. Work Session: Bell Times Analysis Update - Presentation
 Objective
 Timeline
 Milestones Completed
 Status Update
i. Public Engagement
ii. Operational Analysis
 Board Feedback on Next Steps

6:00 PM*

4. Adjourn

7:30 PM

(*times given are estimated)

Due to the June 2015 change to the district website, documents for this meeting are provided on the
pages below.

WSSDA Boards of Distinction Application
Changes for 2015





An expanded professional development section
A more specific focus on the achievement gap to better share the board’s success
A rating process revised to give a lower percentage of the score to boardsmanship, and a higher
percentage to achievement gap success
Removal of the consecutive years criteria to achieve the Five Year Merit Award

Instructions
The board should complete the application and narratives as directed in each of the sections below, and provide
supporting evidence. WSSDA recognizes that governance takes time; the board makes leadership decisions
and then monitors the policy and data that show the results. Be sure to identify which stage of board work
you are referencing in your essays and evidence.
Submit the application and evidence of the work of the board — as a single Word or PDF document — by
September 21, 2015, to Connie Lauderdale at C.Lauderdale@wssda.org. If you need to submit the application
in another format, please contact Connie to discuss options.
Submission content:
1. This application with completed narratives and signatures. Be sure to identify supporting documents by
name within each essay, e.g. “Appendix A.”
2. Supporting documentation for the narratives (no more than 3 pages each), ordered and titled in
alignment with the text.

Section I: District Information
School District Name:
Street Address or PO Box:
City:
Student enrollment:

State:
 1 – 1000

WA

 1001 – 9000

ZIP:
 9001 and over

Board Chair:
Telephone:

E-mail:

Superintendent:
Telephone:

E-mail:

Date of Submission:

Section II: Application Certification
Please enter Yes or No after each of the following questions:
1. All members of the board discussed and provided input and direction on the
content of this application.
2. The narratives in this application were written by:
a. One or more board members
b. The superintendent
c. Other (please specify):
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We certify the accuracy of all the statements and representations made in this application.
We hereby grant the Washington State School Directors’ Association permission to review and verify any
information submitted as part of this application, and publish the content.
Signatures of the full board and superintendent:
Director:

Director:

Director:

Director:

Director:

Director:

Director:

Superintendent:

Section III: Boardsmanship
All WSSDA Boards of Distinction must demonstrate a minimum level of responsible governance. Please
underline your answer to each question below. If needed, you may briefly clarify an answer in the Comments
section.
1.

Each director has no more than one unexcused absence from a regularly
scheduled board meeting over the past year.

Yes

No

2.

Each member of the board comes prepared and actively participates in board
activities.

Yes

No

3.

The board incorporates the Washington School Board Standards in its work.

Yes

No

4.

The board follows a written vision or plan that has student achievement as a
central goal.

Yes

No

5.

The board has completed a self-assessment in the past year.

Yes

No

6.

The board has completed a superintendent evaluation in the past year.

Yes

No

Comments (optional – please be brief):

Section IV: Professional Development
Section IV-A: Professional Development from WSSDA
Boards of distinction should be actively involved in seeking professional development from their member
association. Please indicate how many board members attended* each of the following WSSDA events from
9/1/14-9/1/15.
*NOTE: These numbers are inclusive. If 3 members attended a spring regional meeting and 5 attended the fall
regional meeting, the number of attendees = 8.
Event
1. 2014 WSSDA Annual Conference

# Board Attendees

Workshop or Webinar Topic(s)
Boundless Potential

2. Regional meeting (fall ‘14/spring ‘15)
3. WSSDA Webinar (live or archived)
4. Individual board workshop
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Section V-B: Professional Development Independent of WSSDA
Professional development as a board is an important practice. Please include any professional development of
the board done independently from WSSSDA from 9/1/14-9/1/15. Examples include workshops or conferences
attended by your board and delivered by non-WSSDA providers, a book study, or School Board Standards
reviews during board meetings. Please reference any such PD by the board below.

Section V: Student Achievement Data
Please provide the following information. Reviewers may award bonus points based on this data and/or
thoughtful explanations of the data, and look for understanding of and progress toward your district’s student
achievement goals and needs as reflected by the data.
1. Embed a copy of your district’s student achievement data page from your district’s OSPI Report Card
http://reportcard.ospi.k12.wa.us/summary.aspx.
2. Provide up to one page explanation of what this data suggests.
Insert explanation here, underlined.
3. How many of your schools were identified as exemplary in 2013/14, based on the State Board‘s
Achievement Index: https://eds.ospi.k12.wa.us/WAI/IndexReport?
4. What percent of your district’s schools attained exemplary status?
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ESSAYS AND EVIDENCE

For each of the six sections below (5 standards, plus achievement gap), please submit a narrative of no
more than 300 words explaining up to three ways in which the board supports that section’s topic.*
Indicators for each of this year’s benchmarks are included for your convenience and to help inform your
essays. We recommend you also review the “Descriptors” and “Equity and Access Standards” available
on the WSSDA Board of Distinction web page. If possible, address how your board meets the needs of
diverse students and steps they are taking to close the achievement gap. A separate section is
provided for you to share your efforts to close the achievement gap more fully.
Immediately after each narrative, insert no more than three* pages of evidence (e.g., portions of board
meeting minutes, protocols, policies, evaluation tools, communications, etc.) to support that narrative.
The same piece of evidence may be used to support more than one narrative.

Standard 1: Provide responsible school district governance
Benchmark:
Indicators:

Conducting board and district business in a fair, respectful and responsible manner.
1. Does the board base its decisions on what is best for students?
2. Does the board conduct its meetings in a businesslike manner?
3. Do board meeting agendas and minutes provide meaningful details regarding the business of
the board in a way that the public can understand the issues addressed and the decisions
made?
4. Does the board `ensure that time spent on each agenda item is appropriate in terms of the
item’s importance and impact on student learning?
5. Does the board use methods to study and gain a deeper understanding of issues (e.g., study
sessions, work groups, board training or public forums)?
6. Does the board model civility in all its interactions?

Enter narrative here, with content underlined.
Standard 1 evidence: insert up to three pages of evidence below

Standard 2: Set and communicate high expectations for student learning, with clear
goals and plans for meeting those expectations
Benchmark:

Indicators:

Leading the development, articulation and stewardship of a vision of learning that is
shared and supported by schools and community.
1. Does the board include stakeholders and the community in the development and revisions of
the district’s vision?
2. Does the board use the vision to drive planning, decision-making and evaluation of district
operations and progress?
3. Does the board communicate its rationale for decisions to the community as a way to reinforce
its commitment to the vision?

Enter narrative here, with content underlined.
Standard 2 evidence: insert up to three pages of evidence below
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Standard 3: Create conditions district wide for student and staff success
Benchmark:
Indicators:

Providing for the safety and security of all students and staff.
1. Does board policy support regular evaluation of safety and security risks and updating of risk
mitigation plans, ensuring coordination with local safety agencies?
2. Does the budget adequately address concern for safety and security issues?
3. Does the board ensure that facilities meet the learning needs of students and comply with
current health, safety, security and accessibility standards?

Enter narrative here, with content underlined.
Standard 3 evidence: insert up to three pages of evidence below

Standard 4: Hold school district accountable for meeting student learning
expectations
Benchmark:

Indicators:

Measuring student academic progress and needs based on valid and reliable
assessments.
1. Does the board expect and model the effective use of data in monitoring student achievement
and district performance?
2. Does the board review and understand the criteria, assessment tools and methods to measure
student achievement and district performance?
3. Does the board regularly review data, including disaggregated student achievement data, to
measure progress toward district goals?
4. Does the board regularly evaluate and adjust resources and strategies for closing achievement
gaps to maximize their effectiveness?

Enter narrative here, with content underlined.
Standard 4 evidence: insert up to three pages of evidence below

Standard 5: Engage local community and represent the values and expectations they
hold for their schools
Benchmark:

Indicators:

Ensuring school board and district transparency through a process that is open and
accountable.
1. Does the board ensure that the public is well informed of the board’s roles and responsibilities?
2. Does the board make itself directly accessible to the public?
3. Does the board maintain visibility, participating actively in school and community affairs?
4. Does the board ensure that district and school staff operate with a customer focus?
5. Does the board ensure the district conducts business in a transparent and accountable
manner?
6. Does the board ensure its policies are easily accessible to staff and community?

Enter narrative here, with content underlined.
Standard 5 evidence: insert up to three pages of evidence below
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Achievement Gap
The benchmarks addressed above may or may not allow for the best examples of how your board addressed
the achievement gap over the past year.
Please follow the instructions under Essays and Evidence to answer the following questions:
1. What decisions did your board make this past year to positively change the achievement gap?
2. What evidence of success resulted from previous decisions by the board?
Enter narrative here, with content underlined.
Achievement gap evidence: insert up to three pages of evidence below
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Governance Team Communications Protocol
Board, Superintendent and Cabinet
2015-16
Statement of purpose: In an effort to support strong working relationships, allow staff to remain
focused on the district’s strategic and governance priorities, implement an effective system to
respond to constituents, and remain compliant with the Open Public Meetings Act, the
Superintendent, Board, and SPS staff agree to the following Communications Protocol.
This protocol is designed to maximize the impact on the Board and Staff’s common goals by
helping them to remain focused on a limited number of priorities.
As stated in Policy No. 1620, Board-Superintendent Relationship, communications between the
Board, Superintendent and staff will be governed by the following practices:
1. Maintain focus on common goals
2. Communicate with each other in a timely manner to avoid surprises
3. Exercise honesty in all written and interpersonal interaction, avoiding misleading
information
4. Demonstrate respect for the opinions and comments of each other
5. Maintain appropriate confidentiality
6. Openly share personal concerns, information, knowledge and agendas
7. Make every reasonable effort to protect the integrity of the district and each other
8. Respond in a timely manner to requests and inquiries from each other
Agreements - Staff: For presentations at Board meetings, work sessions, committee meetings
and Superintendent’s updates, staff will:
1. Focus on priorities from the strategic plan and Board priorities; with a lens on purpose,
results and implementation strategy.
2. Send PowerPoint presentations/information 3-5 days in advance of the meeting.1
3. Present assumptions about the work, including questions and outcomes.
4. Be explicit about what direction is needed from the Board (i.e., informational or
directional) and include a protocol for questions, feedback and/or problem solving.
5. Highlight hot topics or areas of concern, including potential for community pushback.
6. Highlight current policy that supports the work.
7. Cite supporting research and include state and national context and relevant
benchmarking, when applicable.
8. At the end of the meeting, summarize the purpose, understanding(s) and next steps.
9. Send PowerPoint for oversight work sessions two weeks in advance, per Policy No. 1010.
Agreements - Board: The Board will commit to:
1. Read documents and other materials in advance of meetings.
2. Familiarize themselves with existing policy (see #6 above).
3. Provide feedback to staff based upon what is requested (#4 above).
4. Send questions, hot topic issues or areas of concerns to the Superintendent and/or
appropriate Cabinet member a minimum of two days prior to the presentation, in order to
give staff time to research and prepare a response (assuming documents are sent to the
Board in advance).
5. Send oversight work session questions one week in advance of the presentation, as
indicated by Board Policy No. 1010.
1

Board and staff understand that unanticipated issues may not meet the criteria and timelines listed above.
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6. Respect majority decisions of the Board, while retaining the right to seek changes in such
decisions through ethical and constructive channels in order to improve student success.
7. Hold themselves and each other accountable to adhering to the communications
agreements.
Other Communication Strategies:
1. The Board, Superintendent and staff will refrain from making comments that are
disrespectful, insulting or that question the integrity, competence or intent of Directors,
the Superintendent, or SPS staff.
2. The Board, Superintendent and staff will frame questions in a way that do not convey
judgment, but rather communicates the intended concern.
3. The Board will address all unresolved concerns to the Superintendent.
4. The Superintendent will address the Board regarding unresolved concerns by phone,
email or the Friday Memo.
5. When Board members identify issues raised during public testimony as needing follow
up, the Superintendent and staff will keep Board members informed, primarily through
the Friday memo.
6. SPS Cabinet and/or Board members will inform the Superintendent when Directors or
staff do not adhere to 1620BP and/or the Communications Protocol.
7. The Superintendent will give feedback directly and individually to Board members or
staff when they do not adhere to 1620BP and/or the Communications protocol.
Director Communications with Superintendent and Staff: In order to implement a system
that allows the Superintendent and Cabinet to be informed of, and responsive to, concerns and
information, the following is a list of staff who should be contacted by Board members. SPS
Cabinet meets on a weekly basis and with this information will discuss concerns as needed and
keep Directors informed.
Staff agree to acknowledge receipt of an email or phone call from Board members within 48
hours. When staff respond to a Board member, they will cc the Superintendent, Aleta
Paraghamian and Venetia Wallace (Superintendent’s Executive Assistants). If staff are
responding via phone, staff will send an email to the Superintendent (cc Aleta and Venetia)
describing the time and content of response.
Name

Title

Email

Larry Nyland

Superintendent

llnyland@seattleschools.org

Charles Wright

Deputy Superintendent

cewright1@seattleschools.org

Michael Tolley

Assoc. Supt., Teaching & Learning

mftolley@seattleschools.org

Pegi McEvoy

Asst. Supt., Operations

pmcevoy@seattleschools.org

Flip Herndon

Assoc. Supt, Facilities and Operations

ltherndon@seattleschools.org

Kenneth Gotsch

Asst. Supt., Budget & Finance

kcgotsch@seattleschools.org

Brent Jones

Asst. Supt., Human Resources

bjones@seattleschools.org

Clover Codd

Chief Partnership Officer

clcodd@seattleschools.org

Jacque Coe

Chief Communications Officer

jacoe@seattleschools.org

Erinn Bennett

Dir., Policy, Board Relations and
Special Projects

epbennett@seattleschools.org
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Carmen Rahm

Chief Information Officer

carahm@seattleschools.org

Mike Starosky

Chief of Schools

mpstarosky@seattleschools.org

TBD

Ombudsman

TBD

John Cerqui

Acting General Counsel

jcerqui@seattleschools.org

When Directors have questions, want to request a report or need to raise concerns: In order
to ensure that all Directors receive the same information, Board members will pose questions,
make report requests or raise concerns through the Superintendent and Cabinet staff listed in the
grid above. The Director(s) will copy the Superintendent’s office on all correspondence to make
sure he is aware of any issues.
Asking Questions/Raising Concerns:
1) Initial Requests: Superintendent and Cabinet are most willing to respond to emails or
calls regarding the need for background information. Please do help keep the focus on
district priorities.
2) More information: When Board members need more than one-hour of additional
information on a given topic, Board members should schedule an in-person meeting with
the Superintendent or Cabinet member. Face-to-face meetings allow for better
understanding of the issues and options. If new information is provided to the Board
member during the meeting, the Cabinet member will send a summary to the
Superintendent. The Superintendent will send the information at his discretion to the full
Board in the Friday memo or other communication.
3) If, after the meeting, the Board member still has questions or concerns, the Board
member should contact the appropriate Board Committee Chair to request time on the
next committee meeting’s agenda. The Board member will cc the Superintendent and
appropriate Cabinet member so that they are aware of the request.
Work Requests: Work requests of staff shall follow the protocol outlined in 1620BP (see below).
The Superintendent will track the requests that are made of staff to ensure follow-up and will
keep the Board updated on the volume received.2
Excerpt from 1620BP:
“Requesting Work of Staff: Any requests of staff involving significant staff time must come from
at least two Board members. All requests must be made through the Superintendent or
appropriate senior leadership. In the spirit of collaboration, Board members are committed to be
sensitive to staff workload issues and to reach mutual agreement with senior staff regarding due
dates for requested work. The requesting Director shall confer with the chair of the appropriate
committee regarding requests. If the chair and/or the Superintendent question the
reasonableness of the request, the Superintendent may ask the Executive Committee (or Board
President between committee meetings) to decide if the request should be delayed or reduced in
scope if it would have an adverse impact on the core work and established priorities of the
district. The Board President will report to the Executive Committee when a decision is made
between committee meetings.”
School Visits/Communication with Principals and Executive Directors: Directors are
encouraged to visit schools and discuss school-specific issues with principals and staff. Directors
are encouraged to get to know the Executive Directors of Schools and learn about their regions.
2

Staff is still determining how the tracking system will be implemented.
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To ensure all Directors receive the same information, staff are able to address emerging issues,
and principals are not placed in an uncomfortable position, the following guidelines should be
followed:
1. Directors should not engage in problem solving at the school level. If needed, Directors
should send information to the Superintendent or appropriate Cabinet member.
2. Directors should not speak on behalf of a staff member. Allow all staff members to speak
on their own behalf by asking a question and allowing the staff member to answer on the
record.
3. Instead of Directors individually surveying principals, Directors are asked to reach out to
the appropriate Cabinet member when seeking input from principals regarding districtwide issues or items before the Board for a vote. The Cabinet member is then responsible
for capturing principal input and distributing it to all Directors. Directors are asked to
keep requests to only those most critical topics, in respect of staff workload capacity.
4. If a principal offers input on a district-wide issue or item before the Board for a vote to a
Director, the principal will inform the appropriate Cabinet member so that the
information can be disseminated to the full Board. The principal should cc the
appropriate Executive Director of Schools to keep them informed.
5. If a principal feels uncomfortable offering input on any topic, s/he may refer the question
to the Superintendent or appropriate Cabinet member.
Executive Directors of Schools:
1. In order to support mutual understanding of any issues, if a Board Director meets with an
Executive Director of Schools, the Executive Director will send a summary of the agenda
items to the appropriate Cabinet member (Asst. Supt of Teaching & Learning).
2. A Board Director should not make a work request of an Executive Director of Schools.
Work requests should be sent to the appropriate Cabinet member and shall be handled per
the 1620BP protocol described on page 3.
Questions from constituents about school-specific issues should be addressed as indicated in the
“Community and Constituent Relations” section.
Superintendent and Staff Communications with Directors: The Superintendent will inform
the Board in a timely manner regarding major district decisions to allow for feedback and
clarification prior to information becoming public (e.g., principal appointments, staffing changes,
etc.).
Occasionally, the Superintendent or staff will send information that is embargoed for a certain
amount of time due to the sensitivity of the information (e.g., news release, legal issue, personnel
matter). The Superintendent or staff will clearly indicate or label which information is
embargoed. Directors will not distribute the information until after the embargo has been lifted.
Superintendent and Staff currently provide information to Directors in the following ways:
1. Friday Memo (weekly)
2. Board Committees (monthly)
3. Board Work Sessions (usually 90 mins, twice a month)
4. Retreats (Quarterly, usually 4-5 hrs)
5. Board Meetings (usually twice per month)
6. Superintendent Comments at Board Meetings (each meeting)
7. 2x2 meetings with Board members (as needed – 3x3s are allowed)
8. Phone calls and emails (as needed)
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Friday Memo: Answers to questions posed by Board Members will be shared with the entire
Board in the Friday Memo. The Friday Memo is posted to the website one week after it is sent to
Board members in case of any embargoed information. Because the Friday Memo is posted on
the website, longer-term embargoed or sensitive information will be sent via a separate email.
However, the Friday Memo will be used as the primary form of communication.
Community and Constituent Relations: As stated in Procedure 1620BP, “Constituent service
issues include concerns identified by families, SPS employees and citizens regarding the
operation and staffing of schools and administrative departments.”
1. Communications sent to the "SchoolBoard" email account will be responded to by Board
Office staff and logged on the constituent tracker.
2. If Board Office staff does not have the needed information to answer the constituent’s
question/concern, they will forward the email to the appropriate Cabinet member (see list
above) to respond. The Cabinet member is responsible for gathering the information from
their direct reports and responding to the constituent in a reasonable amount of time. The
Cabinet member should cc the Board Office on any response so that the constituent
tracker can be updated (and ensure a response is sent). While the constituent will receive
a response, it may not be within the district’s ability to resolve all issues to the
constituent’s satisfaction.
3. If the constituent is raising an issue at a specific school, the Board Office will first inquire
whether the constituent has contacted the teacher, principal or district Ombudsman. If the
constituent has been in communication with the principal, the Board Office will forward
the email to the district Ombudsman. If the district Ombudsman has been contacted, the
Board Office will forward to the appropriate Executive Director.
4. Hot Topic communications will have a response prepared by the Board Office,
Communications department, and/or other appropriate staff as needed to use to respond
to emails regarding the same topic.
5. Emails sent to individual Directors that require a response may be forwarded to Board
Office staff for follow up.
6. It is at the Board Member's discretion on how to respond to general comments sent to
individual Directors or the "SchoolBoard" email address. Directors may cc the Board
Office if a reply might be useful to others.
Board Committees: There are four Board committees as part of the working structure of the
Board. The committee chair controls the agenda of the meeting. The chair will work with the
staff lead to develop an agenda in advance of the meeting in order to give notice to the other
Directors, staff and public. The committee chair will report the recommendation of the
committee on individual motions to the full Board during the Board meetings. Directors on the
committee shall respect the recommendation being presented. Discussions and concerns
regarding committee recommendations should initially be voiced to the committee chair.
If an issue is raised during the committee meeting of which all seven Directors need to be made
aware, the committee chair will coordinate with the committee’s staff lead or Board Office to
send the information to the full Board.
Work Sessions: The Board plays a key role in shaping and implementing high impact goals that
impact the lives of Seattle students. Keeping the focus on the Board priorities helps align all
staff around the imperative of reaching those goals. The 2015-16 Governance Priorities are
aligned to the district’s Strategic Plan and guide the Board and staff’s work for the entire year.
Staff develop the timelines for and implement the projects and initiatives needed to successfully
achieve the priorities. The priorities are also built into the Superintendent’s evaluation
instrument. Because these priorities have been selected for their high-impact on student
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outcomes and the district, a majority of the Board’s work sessions over the next year will focus
on the selected priorities in order for staff to provide regular updates and gather Board feedback.
Policy Development: Erinn Bennett is the contact person for Board policies. If a Director would
like to begin a review of a certain policy or develop a new policy, s/he should contact Erinn
Bennett. If the policy is not scheduled for development or a review in the near future, the
Director will then ask the committee chair of the committee in which the policy would be
reviewed to add the policy to the agenda of a future committee meeting. If the chair agrees, the
Director will present his/her thoughts to the committee in order to get agreement from the
committee to start the work. The committee would then be asked to provide some initial
direction for the policy work. The Director will then coordinate with Erinn Bennett and
applicable staff in order to bring a revised policy to a future committee meeting. The policy will
be reviewed by the committee as many times as needed until the committee is ready to make a
recommendation to move it forward to the full Board. Occasionally, the committee may decide
that a policy needs to be discussed at a work session of the full Board, by multiple committees,
or a committee of the whole.
Amendments: Every Director is entitled to offer amendments to any Board motion once it is
introduced. A Director should work with staff to draft, research and proof amendments, and
share with colleagues ahead of a scheduled action; including having them posted to the Board
meeting’s agenda to keep the public informed. Directors will proactively work with the Board
Office and Cabinet members in communicating impending amendments.
It is essential that Directors offer feedback and share concerns at work sessions and committee
meetings prior to the Board meetings to ensure that Directors and staff understand the issues that
may be controversial to a policy/initiative being developed.
Annual Selection of Board Governance Priorities and Superintendent SMART Goals
Moving a large district is like turning an aircraft carrier – it takes concentrated focus and
coordination over extended time periods. Effective School Boards set goals:
- Very few – 3 to 4 goals
- Long term – 3 to 5 year goals; and
- Maintain a focus on student achievement.
The goal of selecting governance priorities is to maintain the Board and staff focus on a few,
high-priority and high-impact goals aligned to the Board-adopted 2013-18 Strategic Plan.
Therefore, the selected 2015-16 Governance Priorities will guide the Board’s and staff’s work
over the next year. Staff will build out the timeline for and implement the projects and initiatives
needed to successfully achieve the priorities. The priorities will also be built into the
Superintendent’s evaluation instrument and SMART Goals. Further, a majority of the Board’s
work sessions over the next year will focus on the selected governance priorities. While urgent
issues will be addressed as they arise throughout the year, in order to maintain momentum on the
selected 2015-16 Governance Priorities, new large initiatives will need to be considered for the
2016-17 school year. From the selected 2015-16 Governance Priorities, the Superintendent
Evaluation SMART Goals will be selected.
The goal for the September 12, 2015 retreat is for the Board to select a limited number of
priorities (think 3 or 4), recognizing that there is greater opportunity for the successful
implementation of a smaller number of items. Just because something is not selected as a
governance priority does not mean that the work is not important or will not get done. It simply
means that those not selected will not be the Board’s focus in 2015-16 and may take longer to
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implement. We will also be asking the Board to select the 2015-16 Superintendent SMART
Goals in order to ensure alignment.
What do I do if I want to change the direction of the district away from the already selected
Governance Priorities and SMART goals (which are based on the Strategic Plan)?
While urgent issues will be addressed as they arise throughout the year, in order to maintain
momentum on the selected 2015-16 Governance Priorities, new large initiatives will need to be
considered for the 2016-17 school year. In order to develop the idea into its best shape possible
to be presented for consideration for the 2016-17 year, the following steps should be taken:
 Reach out to the Superintendent and/or appropriate cabinet member to set up a time for
an initial one-hour meeting to explain the idea
 Ask staff for information on what the district is currently doing on your topic/idea
 Ask Board Chair/Superintendent if your request is likely to have a major impact on staff
(1620BP)
 Ask legal for a report/opinion on an issue (if applicable)
 Ask staff for a response to your idea
o Give staff time to do an impact analysis (fiscal, Strategic Plan, etc.)
o Ask staff for feedback on how to develop the idea to have the biggest impact (i.e.
generate ideas with staff). Be open to feedback and changes regarding feasibility.
 Ask the appropriate committee chair to place the idea on a future committee agenda
 Discuss idea at a committee meeting to flush out additional issues/concerns
 Formally present idea at September Board retreat to be considered for 2016-17
Governance Priorities.
Annual Review: This protocol will be in place for the school year and will be revisited annually
during the September Board Retreat.
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Photos by Susie Fitzhugh

Board Work Session – Bell Time Analysis
DRAFT 8.21.15

Agenda
•
•
•
•

Objective
Timeline
Milestones Completed
Status Update
 Public Engagement
 Operational Analysis

• Next Steps

Objective
Purpose of this session:
• Provide updated information from community
engagement
• Receive feedback related to community input,
equity analysis, potential impacts and
mitigation strategies, potential final
recommendation
• Receive feedback on issues and preferences
related to the Bell Time Analysis

Timeline

Milestones
Milestone

Completion Date

✓

Review Scientific Literature of Changing Bell Times and Case Studies of
other Districts/Schools

3/12/2015

✓

Draft Programmatic Environmental Impact Study (EIS)

7/31/2015

✓

Community Engagement Initiatives on Initial Options

8/4/2015

Board Work Session Feedback Incorporated

August, 2015

Superintendent Develops Proposed Final Recommendation

September, 2015

Community Meetings for Superintendent’s Bell Time Recommendation

September - October, 2015

Chief Sealth International Library
Ingraham High School Lunchroom

Martin Luther King Jr. Lunchroom
Washington Middle School Library
Jane Addams Middle School Lunchroom

Tuesday, September 29, 2015, 6:30-7:30 PM
Wednesday, September 30, 2015, 6:30-7:30 PM
Thursday, October 1, 2015, 6:30-7:30 PM
Friday, October 2, 2015, 6:30-7:30 PM
Monday, October 5, 2015, 6:30-7:30 PM

Superintendent’s Final Recommendation to Operations Committee

October, 2015

Superintendent’s Final Recommendation to the School Board – Introduction

October, 2015

Superintendent’s Final Recommendation to the School Board - Action

October, 2015

Status Update –
Public Engagement
• The Bell Time Analysis has prioritized public participation through
comprehensive stakeholder engagement
• Three Initial Options Presented to the Community for Input:
1. No Change: this option would leave the current start and end times
for District schools intact
2. Modified Flip: this option moves High Schools to a later start time of
8:50, Elementary Schools to early start time of 8:00 and Middle and
K-8 schools to a later start time of 9:40
3. Extended High School Day: this option maintains the current start
and end times for schools, but allows High School students to either
start at 7:50 and end at 2:20 or start at 8:40 and end at 3:10

Status Update –
Public Engagement
Six outreach initiatives – emphasizing the collection of public
input reflective of the city’s diverse population of families and
students – have been employed by the District:
1. Bell Time Analysis Task Force
2. Neighbor-to-Neighbor (N2N)
3. Community Meetings using N2N Tools
4. Bell Time Online Survey
5. Student Climate Survey: Bell Time Analysis
6. Arrival Times Inbox

Status Update –
Public Engagement
1) Bell Time Analysis Task Force
Findings: A recommendation to the Superintendent supported changing
District bell times to the Modified Flip option to support Student Learning,
School Engagement, Health and Safety and Equity.

2) Neighbor-to-Neighbor (N2N)
Findings: Four hundred sixty-six (466) respondents provided their input on
the bell time issue, with 57.4% favoring the Modified Flip bell time schedule.
Factors potentially affected the most by Modified Flip were identified as
before- and after-school activities (51.9%).
Results – Favorable
Rating
All respondents

No Change

Modified Flip

Extended HS Day

29.5%

57.4%

13.1%

Status Update –
Public Engagement
3) Community Meetings using N2N Tools
Findings: Six regional meetings were held across the city between April and
May of 2015, with 61 attendees providing written feedback. Eighty-four
percent (84%) of participants preferred the Modified Flip option.

Results – Favorable
Rating
All respondents

No Change

Modified Flip

Extended HS Day

8%

84%

8%

Status Update –
Public Engagement
4) Bell Time Online Survey
Findings: The survey was open April 28 to May 10 of 2015, with 10,579
parents, 582 community members and 1,317 staff members responding to
the survey questions. Overall, 61% of parents, 74% of community members
and 62% of staff favored the Modified Flip bell time option.
Results* - Favorable
Rating

No Change

Modified Flip

Extended HS Day

Parents

32%

61%

43%

Community
Members

19%

74%

47%

District Staff

38%

62%

39%

* Rows don’t equal 100% as respondents were able to rate their level of preference for
all three options individually

Status Update –
Public Engagement
5) Student Climate Survey: Bell Time Analysis
Findings: The District received 15,921 responses. Thirty-five percent (35%) of
students provide childcare before- or after-school; 30% of high school
students and 12.6% of middle school students work before- or after-school. A
majority of students additionally preferred starting school later in the
morning (66.8%).
Results –
Agreement

Provide Childcare
Before / After
School

Work Before/After
School

Would Choose to
Start Later in the
Morning

All Students

35%

20.1%

66.8%

Status Update –
Public Engagement
6) Arrival Times Inbox
Findings: District received 203 e-mails from the community between January
14, 2014 and August 12, 2015
•
•

•
•

From the 203 e-mails received, only 14 of them (7%) expressed a desire for no change
Ninety-three percent (93%) of e-mails received indicated a desire for changing bell
times, with varying nuances reflective of individual concerns
Of the inputs received, the data shows a preference amongst parents of student in K-8
schools desire second tier
Of the inputs received, the data shows support for the Modified Flip, or some version of
the option

Status Update –
Public Engagement
Key Findings within all initiatives:
• Significant support for a change to bell times, specifically for the bell
time option of ‘Modified Flip’ in which High School and Middle School
students start later and Elementary students begin class earlier
• Primary concerns with a bell time change are before- and after-school
childcare, student employment and extracurricular activities, including
athletics
• Parents of students in K-8 schools prefer to start earlier than the
Modified Flip option proposes

Status Update – Public
Engagement
Equity Analysis
It is the responsibility of the District to ensure any bell time changes does not
result in a disproportionately adverse impact to any group, but especially
families of color and the historically underserved. The intended outcome of
the equity analysis is to leverage available data and information from the bell
time feasibility study to determine whether such negative effects could occur,
and, if any are identified, how to avoid and mitigate

• Six Communication Engagement Initiatives
– Surveys translated into nine languages + English
– Surveys captured demographics (race/ethnicity)
and location (five education regions)

Status Update – Public
Engagement
Neighbor-to-Neighbor (N2N) Results: Option Preference by
Race/Ethnicity
100.0%
90.0%
80.0%
70.0%
60.0%
50.0%
40.0%
30.0%
20.0%
10.0%
0.0%

n = 203
n = 104

n = 22
n = 10

No Change

n = 18

n = 26
n=6

Modified Flip
Extended HS Day

Community Meetings using N2N Tools: Option
Preference by Race/Ethnicity
100.0%
80.0%
60.0%
40.0%
20.0%
0.0%

n=3

n=5
n=2

n = 45

n=6

Option 1
n=0

n=0

Option 2
Option 3

Note: No data obtained for ''American Indian or
Alaskan Native', 'Black or African American' or
'Native Hawaiian or Other Pacific Islander' from
Community Meetings using N2N Tools

Status Update – Public
Engagement
Student Climate Survey - Students Providing Childcare by
Race/Ethnicity
60.0%
50.0%
40.0%
30.0%
20.0%
10.0%
0.0%

n = 1877
n = 2697

n = 1181

n = 145

n = 341

n = 1954
n = 6626

Student Climate Survey - Students Who Work Before
or After School by Race/Ethnicity
35.0%
30.0%
25.0%
20.0%
15.0%
10.0%
5.0%
0.0%

n = 140
n = 1857
n = 2694

n = 1172
n = 1954

n = 344

n = 6602

Status Update – Public
Engagement
Student Climate Survey - Students Who Choose to Start Later by
Race/Ethnicity
70.0%
68.0%
66.0%
64.0%
62.0%
60.0%
58.0%
56.0%
54.0%
52.0%

n = 6668

n = 1965
n = 1182
n = 1872
n = 2713

n = 143
n = 343

Status Update – Public
Engagement
Bell Time Online Survey - Parent Survey

Note: Variability of sample size (N) due to respondents
answering some questions in a series, and not others

Status Update – Public
Engagement

Bell Time Online Survey - Parent Survey

Note: Variability of sample size (N) due to respondents
answering some questions in a series, and not others

Status Update – Public
Engagement
Bell Time Online Survey – Community Survey

Note: Variability of sample size (N) due to respondents
answering some questions in a series, and not others

Status Update – Public
Engagement
Potential Adverse Impacts

Mitigation

School Operations

• Increase focus, energy and resources on changes to
schedules by central office to minimize impact
• Continue project management
• Work with school partners to support adaption to
new bell times
• Increase communications

Status Update – Public
Engagement
Potential Adverse Impacts

Mitigation

Childcare (Before- and After-school)

• Coordinate with internal departments, City of
Seattle and DEEL to expand before- and after-school
childcare options
• Substantially increase funding for childcare options
with the District
• Increase childcare option capacity and extend hours
• Work to identify schools and students who could be
most impacted in this area to focus resources

Student Employment

• Coordinate with school counselors for supporting
working students to plan their schedules

Status Update – Public
Engagement
Potential Adverse Impacts

Mitigation

Extracurricular Activities – school

• Coordinate with school counselors for supporting
students to plan their schedules
• Work with schools to scheduling courses in a
manner reflecting student needs for athletics and
after-school activities
• Work with schools to offer a zero hour period for
students
• Ensure transportation for students participating in
activities retains its current availability
• Work to identify schools and students who could be
most impacted in this area to focus resources

Extracurricular Activities – non-school

• Coordinate with school counselors for supporting
students to plan their schedules
• Work to identify schools and students who could be
most impacted in this area to focus resources

Status Update –
Operational Analysis
Focus

Major Issues

Transportation

• Cost
• Budget Neutral Routing

Athletics

•
•
•
•
•
•

Joint Use Agreement

League Sports
Facilities / Capacity
Minimizing lost instructional time for student athletes
Capacity
Community Use
Revenue Impacts

Before- and After-School Activities

• Childcare
• Student Employment

Schools / Master Scheduling

• Scheduling for new times
• Integration of 24 credit graduation requirements
• Planning

Status Update –
Operational Analysis
Transportation - Four Options
Current

Modified Flip
(K-8 Third Tier)

Balanced Modified
Flip
(K-8 Second Tier)

# of Schools per Tier
Elementary Tier 1
Schools
Tier 2

0

36

42

33

25

0

Tier 3

28

0

19

High Schools Tier 1

10

0

0

Tier 2

4

14

14

Tier 3

0

0

0

Tier 1

10

0

0

Tier 2

0

0

0

Tier 3

0

10

10

Tier 1

1

0

0

Tier 2

5

0

11

Tier 3

5

11

0

Tier 1

21

36

42

Tier 2

42

39

25

Tier 3

33

21

29

$0

$2,976,600

$2,805,000

Middle
Schools

K-8 Schools

All Schools

Estimated
Additional
Operational
Costs

Balanced/Cost Neutral
Modified Flip

Research in progress…

Next Steps

Milestones
Milestone

Completion Date

✓

Review Scientific Literature of Changing Bell Times and Case Studies of other
Districts/Schools

3/12/2015

✓

Draft Programmatic Environmental Impact Study (EIS)

7/31/2015

✓

Community Engagement Initiatives on Initial Options

8/4/2015

Board Work Session Feedback Incorporated

August, 2015

Superintendent Develops Proposed Final Recommendation

September, 2015

Community Meetings for Superintendent’s Bell Time Recommendation

September - October, 2015

Chief Sealth International Library
Ingraham High School Lunchroom
Martin Luther King Jr. Lunchroom
Washington Middle School Library
Jane Addams Middle School Lunchroom

Tuesday, September 29, 2015, 6:30-7:30 PM

Wednesday, September 30, 2015, 6:30-7:30 PM
Thursday, October 1, 2015, 6:30-7:30 PM
Friday, October 2, 2015, 6:30-7:30 PM
Monday, October 5, 2015, 6:30-7:30 PM

Superintendent’s Final Recommendation to Operations Committee

October, 2015

Superintendent’s Final Recommendation to the School Board –
Introduction
Superintendent’s Final Recommendation to the School Board - Action

October, 2015
October, 2015

Review Objective
Purpose of this session:
• Provide updated information from community
engagement
• Receive feedback related to community input,
equity analysis, potential impacts and
mitigation strategies, potential final
recommendation
• Receive feedback on issues and preferences
related to the Bell Time Analysis

BELL TIMES ANALYSIS TASK FORCE
RECOMMENDATION REPORT
July 14, 2015

Dr. Nyland,
As part of the District’s community engagement on the topic of later arrival times for adolescents, a 30
member Bell Times Task Force, including regional and grade level representation, sleep experts, community
and city representatives, and staff was convened in November of 2014. The Task Force met at least
monthly through June 2015 to review current research and operational issues related to this issue. The
Recommendation Report to the Superintendent from the Bell Time Analysis Task Force is the result of an
inquiry process. Task Force members acquired a deeper understanding of the research on adolescent
sleep, District operations, and potential impacts, risks and benefits of adjusting start and end times for
students. The attached report details some of the issues considered, with focus on three options presented
to the community for feedback:
1. No Change: this option would leave the current start and end times for District schools intact
2. Modified Flip: this option moves High Schools to a later start time of 8:50, Elementary Schools to
early start time of 8:00 and Middle and K-8 schools to a later start time of 9:40
3. Extended High School Day: this option maintains the current start and end times for schools, but
allows High School students to either start at 7:50 and end at 2:20 or start at 8:40 and end at 3:10
The recommendations of the Task Force to the Superintendent, including 3 minority reports, are one aspect
of the District’s community engagement efforts. Concurrently with Task Force efforts, community feedback
has been collected through the Neighbor-to-Neighbor (N2N) program, the Bell Time Online Survey and the
arrival times inbox. It is important to note the Task Force made recommendations with the understanding
that some data was still unavailable, and therefore their recommendations need to be taken in that context.
Specifically, the Task Force noted that:




The community survey data from both the N2N program and the online survey were unavailable in
their entirety due to the timing of data availability. The Task Force recommends that this data
should inform the equity analysis that the District uses when making a decision. (p. 11)
The Task Force reviewed many options for potential schedule changes in February 2015, prior to the
bulk of the operational information being available to the Task Force. A two tier option and a
modified flip option (that positions K-8 schools in the second tier) were also favored by the Task
1



Force at that time. The Task Force report continues to support additional analysis of these options.
(p. 6)
The Task Force acknowledges the complexities of making any changes and further acknowledges
that District Operations were “not of primary significance in the recommendation criteria” used by
the Task Force, but are relevant. (p. 9)

Additionally, this report contains numerous references and citations of research focusing on effects to
student academics, attendance and well-being from later start times. There is a wealth of research
available on adolescent sleep patterns and school start and end times (see Addenda ‘Citations from data
review summaries’). However, important to highlight are the limitations to generalizing the findings to
Seattle. Often seen in the cited research itself are caveats to conclusions and notes of caution in
generalizing the results of the studies too broadly. Among the difficulties faced by researchers was the
challenge of establishing causality over correlation, or collecting consistent, reliable data able to be used for
comparison and analysis. The environments and student populations studied differ from one another in
many ways, including original school start times, socioeconomic backgrounds, race/ethnic diversity, and
region of the country. The Task Force made recommendations based upon the best available research and
interpreted the research data to the best of its ability.
In addition to the recommendation provided within this report, the Superintendent will be reviewing
community feedback and an analysis of operational impacts to inform his recommendation. The
Superintendent will be holding additional community meetings in late September and early October on his
recommendation.

TIMELINE
Community Meetings
Superintendent Presents Findings and His
Recommendation to Board of Directors
School Board Votes on Superintendent’s
Recommendation for the 2016-17 School
Year

September/October 2015
October 2015
October/November 2015

The Bell Times Task Force recommendations on the Three Options presented to the community and the
research cited within this report provide invaluable information to the District. The Task Force is
commended for their thoughtful analysis and perspectives on this important topic.
Sincerely,

Pegi McEvoy, MN, ARNP
Assistant Superintendent for Operations
Bell Times Task Force Chair
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EXECUTIVE SUMMARY
The Bell Times Analysis Task Force was formed to recommend to the Superintendent a school
schedule that best supports LEARNING, SCHOOL ENGAGEMENT and HEALTH for all students, through an
equity lens. Participants agreed that the top priority in making its recommendation was supporting the
District’s core mission: academic excellence for all. While no schedule exists that will work perfectly for
everyone, a conclusive body of research indicates that adjusting school schedules to capture peak
learning times for all students, and to lessen chronic sleep deprivation in adolescents, offers
substantial, tangible benefits for Seattle Public Schools. For maximizing academic achievement, health
and safety, and equitable access to educational opportunities, improving school start times may be the
most cost-effective investment the District can make.
The task force used the following principles to determine its recommendation. To gauge consensus on
using these criteria, task force members rated each on a scale of one to four, with four the highest level of
agreement. Full consensus survey results appear on page 32.
I.

STUDENT LEARNING (See full information with citations on p. 17)
Improvements in bell times—earlier for children, later for adolescents—support the District’s

commitment to excellence in education by aligning school hours with the times that students are
biologically best able to learn. Seattle Public Schools can be at the vanguard of a significant
movement in education: profiting from evidence-based, 21st century knowledge of circadian
physiology to enable the highest academic achievement possible for each and every student.
Student learning should come before all other considerations in determining school schedules.
Establishing optimal start times for all students offers the District the most effective way to fulfill its
pledge “to place the interests of students above all others in every decision we make; to support
student learning; and to do whatever it takes to ensure that every child, regardless of race, gender,
socioeconomic status, language proficiency, learning style or disability, achieves to their highest level.”
SCORE: [3.45]
II.

SCHOOL ENGAGEMENT (See full information with citations on p. 18)
Peak learning and academic performance occur within two hours of natural wake times; thus,

when school start times coincide with adolescent physiology, student engagement increases. SPS
teachers of adolescents report a lack of engagement in first period due to sleep deprivation. Because
teachers are best able to accomplish their goals when students are alert and cooperative, SPS can
support its staff by reducing sleep deprivation in adolescents. Studies show that when secondary
schools start later, tardiness decreases and overall attendance improves. A one-hour shift in start
4

times for middle and high school students offers the promise of higher academic participation and
more effective education.

III.

SCORE: [3.67]

HEALTH including safety and nutrition (See full information with citations on p. 19)
Optimizing start times for all students aligns with the District’s core commitment to providing

healthy and safe school environments. When school starts later, teens sleep more, and thus experience a
decreased risk of adverse health outcomes related to chronic sleep deprivation (including obesity,
anxiety, depression, poor impulse control, and drowsy driving). A shift in secondary school bell times has
been shown to help lessen destructive behavior by teens. Earlier start times are unlikely to make transit
to school more hazardous for younger students, who generally do not travel alone to school. Students
from low-income families will be more nourished due to a projected increased participation in school
meal programs. On multiple fronts, flipped start times for elementary and middle/high schools will
demonstrate that the District takes seriously its obligation to ensure the well-being of all SPS students.
SCORE: [3.40]
IV.

EQUITY (See full information with citations on p. 21)

The task force believes in start times that give students living in poverty and students of color every
opportunity to graduate prepared for college, career, and life. Physiologically based start times for adolescents
will help us provide the right conditions to improve academic achievement for every student. In Seattle, as in
other U.S. cities, ethnic groups have experienced disproportionate outcomes in all success measures. These
groups usually have a disproportionately lower socioeconomic status, which research shows may place them at
higher risk for poor sleep. Students inequitably affected by sleep deprivation should not be further harmed by
early start times.

SCORE: [3.45]

TASK FORCE RECOMMENDATION
Modified Flip option

17 votes

No Change

2 votes

Extended High School Day

0 votes

(Non-voting task force members: 3)
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RECOMMENDATION CRITERIA
Introduction
The Superintendent offered task force three school start-time options for consideration:

1. No Change
CURRENT SCHEDULE
Tier 1

Tier 2

Tier 3

Most high schools
All middle schools
One K-8
Some elementary schools
Some K-8 schools
Some high schools
Remaining elementary schools
Remaining K-8 schools

START

END

7:50

2:20

8:40

9:30

2:50
3:10
3:10
3:40
4:00

2. Modified Flip
CURRENT SCHEDULE
Tier 1
Tier 2
Tier 3

Most elementary schools
Some elementary schools
All high schools
All middle schools
All K-8 schools*

START

END

8:00

2:10
3:00
3:20

8:50
9:40

4:10

START

END

7:50

2:20

8:40

2:50
3:10
3:10

9:30

3:40
4:00

* Modified Flip Option 2 would place all K-8 schools in Tier 2.

3. Extended High School Day
CURRENT SCHEDULE
Tier 1
Tier 2

Tier 3

High Schools, periods 1-6
Middle schools
Some elementary schools
High schools periods 2-7
Some K-8 schools
Remaining elementary schools
Remaining K-8 schools

6

In addition, the task force explored a number of other possibilities. The Two-Tier option
was the highest ranked among the eight options participants considered. A second Modified Flip option, placing
K-8s in Tier 2, ranked second highest. These options warrant reconsideration by the District due to community
interest (N2N meetings, emailed input), recalculations of costs, and access to the benefits of bell time shifts for
students in all grades. It is important that the Superintendent and the school board have complete information
on these options.

4. Two Tiers
TWO TIERS (Balanced)
Tier 1
Tier 2

Most elementary schools
One K-8 school
Remaining elementary schools (as needed to
balance tiers)
All high schools, middle schools, and K-8 schools

START

END

8:00

2:10
2:30

8:50

3:20

Criteria
Over the past year, task force members have studied the benefits, impacts, and risks for adjusting
bell times for students, and have developed questions for evaluating start-time options.

I. STUDENT LEARNING
No
change

Mod.
flip

Ext.
HS day

Two
tiers

...offer elementary school starts that capture peak learning
time for younger children?

partial

✓

partial

✓

...meet AAP recommendation for middle and high school
starts of no earlier than 8:30 a.m.?

partial

✓

minimal

✓

...align with the District’s mission to assure excellence in
education for every student?

no

partial

no

✓

no

partial

no

✓

no

partial

minimal

✓

Does the option...

...align with the District’s core belief that our students come
first: placing the interests of students above all others,
supporting student learning, and doing whatever it takes to
ensure that every child achieves to their highest level?
...align with the District’s five-year goal to improve systems
district-wide to support academic outcomes and meet
students’ needs?
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II. SCHOOL ENGAGEMENT
No
change

Mod.
flip

Ext.
HS day

Two
tiers

...have the potential to lower tardiness and absenteeism?

no

partial

minimal

✓

...support adolescent alertness in 1st period?

no

partial

minimal

✓

...support teacher effectiveness in the classroom?

no

partial

minimal

✓

No
change

Mod.
flip

Ext.
HS day

Two
tiers

...align with the District’s core belief: that schools provide
healthy and safe school environments?

no

partial

no

✓

...follow the AAP recommendation for secondary school
start times of 8:30 or later?

no

✓

minimal

✓

...put shortest travel times in the earliest tier, thereby
minimizing travel in the dark?

no

✓

no

✓

...allow for increased participation in breakfast programs
for elementary, middle, and high school students?

no

partial

minimal

✓

...counteract the negative health effects of teen sleep
deprivation (e.g., correlation with depression, obesity)?

no

✓

minimal

✓

...improve vehicular safety for drivers and pedestrians?

no

✓

partial

✓

...minimize unsupervised time in the afternoon for middle
school students?

no

✓

no

✓

...meet the needs of elementary students, who tend to have
an earlier circadian rhythm, and who can have stressful
double transitions to day care (before school and after
school), with a 9:30 start?

no

partial

no

✓

...lessen after-school time available for teens to engage in
high-risk behaviors?

no

partial

minimal

✓

Does the option...

III. HEALTH
Does the option...
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IV. EQUITY
No
change

Mod.
flip

Ext.
HS day

Two
tiers

...align with the District’s mission of supporting equitable
access for every student?

no

partial

minimal

✓

...align with a District five-year goal to ensure educational
excellence and equity for every student?

no

partial

minimal

✓

...have a positive impact on students who are performing
the worst academically?

no

✓

minimal

✓

...support higher attendance rates for students?

no

partial

minimal

partial

...have a positive impact on Special Ed students?

?

?

?

?

...have a positive impact on immigrant and refugee
families?

?

?

?

?

✓

partial

✓

partial

partial

partial

partial

partial

...consider the sleep impact on students who must arrive
early for school breakfast?

no

partial

partial

✓

...provide equitable access to after-school tutoring?

✓

partial

no

✓

Does the option...

...consider the needs of students who work after school?
...allow older students to care for younger siblings?
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V. DISTRICT CONSIDERATIONS
The task force also explored logistical impacts on District operations, specifically: transportation,
scheduling, budget, before/after-school activities, and community involvement. Though not of
primary significance in the recommendation criteria, these issues are relevant to District strategy in
implementing improvements in school schedules.

1. Transportation
· Does the option meet the District’s Transportation Standards?
· Does the option address the transportation needs of all students in the District?
· What are the costs associated with each option?
· What is the impact of transportation changes on the SpEd community?
· Does the option take into account Metro schedules, avoiding rush-hour traffic?
· What proportion of transportation costs is reimbursable by the state?
· Does a schedule change present an opportunity to increase transportation efficiency?
See page 21 for related summary.

2. Scheduling
· Does the option allow the District to meet its 24-credit graduation requirement?
· Does the option allow the District to meet its 1080 instructional hour requirement?
· What impact does the option have on Collective Bargaining Agreement (CBA) time frames and
requirements?
· How are school staff members—school principals, teachers, and additional personnel—
affected?
· Will the extended day option enable high school students to take the classes they need?
See page 22 for related summary.

3. Budget
· What costs or savings are generated by each option?
· For each option, is there a cost/benefit analysis?
· Is the cost of the proposed improvement a worthwhile use of District funds?

10

· What is the cost of health impacts of sleep deprivation?
· Does the option (extended day high school) have an impact on the cost of teachers and
buildings?
· Will the option take funds away from classroom instruction? ·
How will school facilities be affected?
See page 22 for related summary.

4. Before/After-school Activities & Athletics
· Does the option allow before- and after-school child-care programs adequate time to adjust their
schedules?
· Are there benefits to parents of elementary students, such as reduced expense, and eliminating the
need for two child-care transitions? Or will costs and transitions be shifted to after-school hours?
· What effect does the option have on participation in before/after-school activities such as school
clubs, music programs, and tutoring?
· What effect does the option have on rates of athletic participation?
· What effect does the option have on athletic performance and rates of injury and attrition?
· How does the option affect WIAA (WA Interscholastic Athletics Association) and interschool competitions?
· Does the option minimize the amount of instruction time student will miss for athletic
events?
· Does the alternative consider the Joint Use Agreement between the District and Parks &
Recreation department, as well as all school and community users of shared facilities?
· What impact will the option have on coaches (especially those who are also teachers)?
· What is the percentage of students participating in athletics?
· Can tutoring and athletic practice be moved to morning? What impact would this have?
See page 23 for related summary.

5. Community Involvement
The District has presented limited information from community stakeholders. Since spring of
2012, advocacy for improved start times has come from many sectors, which is valuable in assessing
community preferences. Though task force members were eager to consider input from families as part
of the recommendation process—for equity considerations, especially—the timing of the online and
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N2N surveys did not allow this.
The Seattle Educators Association recently endorsed later bell times. Results of a SEA survey
showed that 74% of participating teachers support earlier start times for elementary students, and
88% of participating teachers support later start times for teens. Jonathan Knapp, union president,
has stated there would be no influence on contractual obligations for the Modified Flip or Two-tier
options.
Local support for later start times for teens ·


El Centro de la Raza



Seattle City Council member Bruce Harrell



Seattle City Council member Mike O’Brien



Seattle City Council member Kshama Sawant



Seattle Council PTSA



Seattle Educators Association



Seattle NAACP



Seattle School Nurse Association



Society of Pediatric Nurses



Washington State PTA



Endorsements from 29 sleep and pediatric specialists from the greater Seattle area
See list on p. 29.



4,4oo+ signatories of Start School Later/Seattle petition: 60% north of the ship canal, 40%
south.
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BELL TIME OPTIONS REVIEW: PROS AND CONS

1. MODIFIED FLIP
Pros

· One hundred percent of middle and high school students will start school after 8:30 a.m.,
meeting the recommendations of the American Academy of Pediatrics.
· Most elementary schools start earlier, so students will be in class during their peak learning
window, two hours after waking.
· Later secondary starts have been shown to have higher benefits for disadvantaged students
than for those with more resources.
· Middle school students will be in school, supervised, until 4:10 p.m.
· After-school time when teens may engage in smoking or use of alcohol/drugs is reduced.
· In many districts enacting a similar change, there is a reduction in disciplinary actions, high
school sports injuries, and teen driving accidents.
· SPS Nutrition Services projects higher participation in free breakfast in all grades.
· Many working parents have job issues stemming from the current 9:30 a.m. elementary start
time; this schedule will reduce these issues.
· Middle and high school students, who travel an average of five times as far as elementary
students, will greatly reduce days when they travel in the dark.
· Metro estimates that this schedule will work slightly better than our current one.
· The cost of this option will be significantly less than any other option.
Cons

· At least 3,000 K-8 elementary students will miss their peak learning window due to school
starting at 9:40 a.m. This would be avoided by adopting Modified Flip 2.
· With elementary students starting school 40 minutes earlier than currently, for a few weeks a
year they will travel before full daylight. The number of students currently traveling without
adults is unknown.
· Because high school athletics would start one hour later, more athletes could miss classes for
games during their seasons. Community use of fields could be shortened by one hour (though
only 35 minutes shorter than five years ago, when high school started at 8:15 a.m.).
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· Some high school students have after-school jobs that could be impacted by this schedule, if
they start work just after the current last bell and cannot negotiate a change in their work
schedules.
· Some students currently pick up younger siblings and care for them after school. This will
continue to be possible only if children at elementary schools have access to an after-school
program, or if targeted schools adjust schedules accordingly.
· After-school programs for middle school students will be shortened.
· There is an increased risk of accidents or assaults for middle school students going home in
winter darkness.
2. EXTENDED HIGH SCHOOL DAY
Pros

· Since high school students choose their start time, the percentage that will meet the American
Academy of Pediatricians’ guidelines is unknown. If half choose each option, then 35% of
secondary students will start after 8:30 a.m. and experience projected benefits. (Possible
range is 11-57%)
· If they opt for the earlier bell time, students with jobs or child-care responsibilities will not
need to make adjustments.
· All elementary students will start at 8:40 a.m. or later and are unlikely to be traveling in the
dark in the mornings. Students may now be able to assist their families with child care before
school.
· After-school programs for middle school would not be shortened.
· The District states that this option will help us achieve the state’s new 1080 instructional hour
requirement and future 24-credit requirements. (Note: the District has not yet explained how
variable start times for the same six-and-a-half hour day will do this, or if students can take
seven classes.)
Cons

· All middle school students and some percentage of high school students will still have an
unhealthy bell time; potential for reductions in the opportunity gap for many students is
missed. We can reasonably anticipate that the achievement gap will increase as families
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who are unaware of the connection between adequate sleep and academic achievement may
choose the earlier start times.
· Scheduling sports at 2:20 p.m. creates an incentive for participating students to select the early
start time; they will have to choose between exercise and sleep. Sports injuries are not
projected to decrease.
· Middle school students will finish school at 2:20 p.m. If unsupervised, this is a time period
when these students historically have gotten into trouble.
· Thirty elementary schools would still have a 9:30 a.m. start time and miss their peak
learning window.
· Some working parents of elementary students with a 9:30 a.m. start will continue to have
difficulties combining jobs with getting their kids to school.
· There will be a smaller increase in participation in nutrition programs; high school breakfast will
need to be offered twice at an unknown cost.
· Assuming equal-access laws will require transportation to be offered for both high school
schedules, costs for transportation alone will be about four to five times as much as the
Modified Flip option.
3. BALANCED TWO TIERS
Pros

· One hundred percent of students would start school at a time that optimizes learning, and
aligns with the typical sleep/wake patterns of each age group.
· One hundred percent of middle and high school students will start school after 8:30 a.m.,
meeting the recommendations of the American Academy of Pediatrics and contributing to
the District’s goal of closing the opportunity gap.
· Middle and high school students, who travel an average of five times as far as elementary
students, will greatly reduce or eliminate mornings when they travel in the dark.
· Middle and high school students will be in school, supervised, until 3:20 p.m., thereby
reducing the after-school time when adolescents may use habit-forming substances
(tobacco, alcohol, drugs) and/or engage in crime.
· Middle and high school students will be able to travel home in daylight for most if not all of the
school year.
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· In many districts enacting a similar change, there is a reduction in disciplinary actions, high
school sports injuries, and teen driving accidents.
· SPS Nutrition Services projects higher participation in breakfast programs in all grades.
· Many working parents have job issues stemming from the current 9:30 a.m. elementary start
time; this schedule will eliminate these conflicts.
· Metro estimates that this schedule will work slightly better than our current one.
· Fewer students will be traveling during rush hour, with a last bell at 3:20.
· More buses will be available for after-school sports transportation, since all high schools are in
the last tier. This could reduce missed class time by athletes, who sometimes leave school up
to two hours early in order to get transportation.
Cons

· Cost is the largest possible negative for this option. (A full analysis, however, may generate a
cost-effective system if designed within given parameters of elementary schools starting
between 8 and 9 a.m., and middle and high schools starting between 8:30 and 9 a.m.).
· Students who work after school would have to adjust their job schedules by one hour, or
work with school counselors to make schedule adjustments (as happens currently at some
high schools).
· In families where teens care for elementary school students, alternate care would need to be
found for 1-1 ½ hours (possibly balanced by eliminated need for morning care).
· Use of athletic fields would be reduced by one hour, shortening time for practices and
community use. (This is only 35 minutes less field time than five years ago, when SPS high
school days started at 8:15 a.m.)
· After-school programs for middle and high school students would be one hour shorter.
· Congestion would rise due to increased size of transportation fleet.

16

DATA SUMMARIES WITH CITATION
I. STUDENT LEARNING
Nationwide, studies show teens need 8.5 to 9.5 hours of sleep per night, but get an average of 7.6
hours. Multiple studies (including meta research reviews by the American Academy of Pediatrics, Hanover
Research/Brookings Institution, the Center for Applied Research & Educational Improvement, and the
Children’s National Medical Center) indicate that inadequate sleep negatively impacts important brain
functions that are part of the learning process, including the ability to consolidate and remember information
learned during the day, working memory, and performance in abstract and complex tasks involving higher
brain functions—while adequate sleep has been shown to equate with improved processing of class
presentations and homework, retention of knowledge, and long-term recall and retrieval.
After an extensive research review, the American Academy of Pediatrics [AAP, 2014]
reported that the effect of sleep deprivation on students’ academics and school performance
includes the possibility of:
· Cognitive deficits, especially with more complex tasks
· Impairments in executive function (working memory, organization, time management,
sustained effort)
· Impairments in attention and memory
· Deficits in abstract thinking, verbal creativity
· Decreased performance efficiency and output
· Lower academic achievement
· Poor school attendance increased dropout rates
Sleep research has shown that students of all ages are alert and best able to learn at
approximately two hours after their natural wake times. Elementary students generally are naturally
earlier risers, and earlier elementary hours will take advantage of their optimal learning times. Though
there is little research on academic impacts of early school start times on young children, one study
showed that very early bell times (7:30 a.m. start) negatively impact academic achievement in young
children [Keller et. al., 2014].
Because of the shift to a later circadian rhythm that is part of normal pubertal development, the
majority of adolescents aren’t able to get the recommended 8.5 - 9.5 hours of sleep each night with
current start times. When school starts later, teens get an average of five hours additional sleep per
week, and are more alert during school hours, both of which improve their ability to learn [Wahlstrom,
2002]. Extensive research has shown that adequate sleep for all students equates with greater brain
17

function: improved processing and consolidation of class presentation and homework, retention of
knowledge, and long-term recall and retrieval. “Recent studies provide compelling evidence that later
school starting times could substantially improve the academic achievement of adolescents,” especially
disadvantaged teens [The Hamilton Project/Brookings Institution, 2011]. Studies of academic impacts
have found:
· One hour of sleep deprivation in 6th graders causes 4th grade performance on cognitive tests
[Sadeh, 2003]
· Grades strongly correlate with sleep in high school students [Wahlstrom, 2014]
—A students average 15 minutes more sleep than B students
—B students average 11 minutes more sleep than C students
· Negative impacts of first period vs. afternoon classes [Cortes, 2010]
—Absences are more common in first period
—Lower grades and test scores in first-period classes
—End-of-year standardized tests correlated with class period that subject was studied
· With move from 7:30 to 8:55 a.m. start time, a significant increase in GPA in core subjects: math,
science, English, social studies [Wahlstrom, 2014]
Significantly, there is not a single research study showing academic gains with later start times for
younger children and earlier start times for adolescents (such as with our current schedule).
II. SCHOOL ENGAGEMENT
Peak learning and academic performance occur within two hours of natural wake times; thus
when school start times are later to coincide with adolescent physiology, student engagement
increases. Teachers report anecdotally that most adolescent students have difficulty remaining alert in
early-morning classes. Though many districts throughout the U.S. have
improved bell times, most have not kept before-and-after data showing the effect of the new bell times.
Many districts do report anecdotally that tardiness and sleepiness in class decreases, while attendance
increases. Supporting data show that with later school start times, measurable sleepiness decreased
during school hours [Carskadon, 1998].
Meta-studies of data show that when secondary schools start later, tardiness decreases while
attendance improves [Hanover Research, 2013; Children’s National Medical Center (CNMC), 2014]. This
is especially true among ethnic minorities [Wahlstrom, 2002]. Re-analysis of data from Minneapolis and
surrounding school districts found neutral change in attendance relative to districts that started earlier
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[Hamilton Project].
III. HEALTH AND SAFETY
The American Academy of Pediatrics (AAP) has called sleep deprivation in teens “a public health
issue.” Their 2014 recommendation—that secondary schools start no earlier than 8:30 a.m.—is based on
extensive analysis of the current sleep, health, and school-hour knowledge base. When school starts
later, teens sleep more, leading to a decreased risk of adverse health outcomes related to acute and
chronic sleep deprivation.
Most parents are unaware of the extent to which their children are sleep deprived. A 2006
National Sleep Foundation study found that 71% of parents think their children are getting the
recommended amount of sleep, while in reality only 13% of high school students, and 43% of middle
school students, get the recommended 8.5-9.5 hours of sleep nightly [National Sleep Foundation,
2006].
AAP-cited effects of chronic sleep loss on physical and mental health, safety, and behavior
include:
· Increased obesity risk
· Metabolic dysfunction (hypercholesterolemia, type 2 diabetes mellitus)
· Increased cardiovascular morbidity (hypertension, increased risk of stroke)
· Increased rates of motor vehicle crashes (“drowsy driving”)
· Higher rates of caffeine consumption; increased risk of toxicity/overdose
· Nonmedical use of stimulant medications; diversion
· Lower levels of physical activity
· Increased risk for anxiety, depression, suicidal ideation
· Poor impulse control and self-regulation; increased risk-taking behaviors
· Emotional dysregulation; decreased positive affect
· Impaired interpretation of social/emotional cues in self and others
· Decreased motivation
· Increased vulnerability to stress
Student pedestrian and auto accidents decrease with later start times. The Hanover report
found fewer automobile accidents and less engagement in high-risk behavior; improvements in
measures of student mood, alertness, and health in adolescent students; and better driving and
subsequently fewer accidents.
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Additional research:
· The leading cause of death in 15- to 20-year-olds is auto accidents [NHTSA, 2005 data]
· Auto accidents decreased 16.5% with later start time [Danner, 2008]
· With later start time, crash rate reduced by 65-70% in 16- to 18-year-olds; the schools with latest
start time had the most significant decrease [Wahlstrom, 2014]
· Another study showed 41% more auto accidents in Virginia Beach with a 7:20 a.m. start times
vs. neighboring Chesapeake with 8:45 a.m. start times. [Vorona, 2011]
· Teen pedestrian actions are more risky when acutely sleep deprived (4 hours) than when well
rested (8.5 hours). [Davis, 2013]
When adolescents are sleep deprived, their impulsiveness rises and they engage in riskier
behaviors, such as higher rates of alcohol, tobacco, and drug use, as well as increased rates of sexual
activity and contemplation of suicide [McKnight-Eily Health Risk Study, 2011]. Adolescent violent crime
peaks at 3 p.m. on school days, and total number of incidents is decreased on non-school days (when
students get more sleep). The task force member representing the Seattle Police Department affirmed
that a shift in secondary school bell times would help lessen dangerous behavior by Seattle teens, and is
committed to supporting any improvement in start times.
Because elementary students are more often accompanied to school, , of City of Seattle’s Safe
Routes to School, concluded that earlier school start times for elementary students would not be more
hazardous.
The director of SPS Nutrition Services projects that participation in the breakfast program would
increase among secondary students should school starts be later, and also increase among elementary
students should their day start before 9:40 a.m.
IV. EQUITY
Various research studies suggest that early school start times disproportionately hurt low-income
students, and may even negatively impact their future earning potential [Hamilton Project, 2011].
According to the Hamilton report, “the earliest school start times are associated with annual reductions
in student performance of roughly 0.1 standard deviations for disadvantaged students, equivalent to
replacing an average teacher with a teacher at the sixteenth percentile in terms of effectiveness.”
There is compelling evidence that later school start times offer disadvantaged teens, in particular,
substantial improvements in academic achievement. Edwards [2012] found that school start times that
were shifted one hour later increased reading test scores by 0.03 to 0.10 standard deviations and math
test scores by 0.06 to 0.09 standard deviations for all students. “Disadvantaged students benefited the
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most, with effects roughly twice as large as advantaged students.” In data from Wake County, North
Carolina, Edwards found that “lowest scoring students and students on free and reduced lunch saw the
greatest gains in academic performance. There was a 2.2% improvement in math scores and a 1.5%
improvement in reading after moving to a later start time. The effect on math scores accounted for
approximately 14% of the black-white test score gap and 40% of the gap between those eligible and not
eligible for free lunch. The effect of later starts on lower-scoring students in both math and reading was
approximately twice that of higher-scoring students.”
Lower-income high school students are less likely to have access to private transportation, thus
experiencing longer commute times. They are also more likely to participate in free breakfast programs,
which are offered fifteen minutes before the first bell. These factors combine to significantly reduce
these students’ nightly hours of sleep, compared to students who eat breakfast at home, and drive or
are driven to school. This means that lower-income students tend to be more sleep deprived and to
suffer more ill effects of inadequate sleep, including a reduction in academic achievement.
After-school student jobs may be a critical source of income for some families. It is important
to balance the immediate needs of the family with the District’s mandate of ensuring that every
student graduates and is college- or career-ready. The counselors at least one District high school
makes individual schedule adjustments to allow students to work; this should be extended to other
high schools.
Child care is another important factor for families. Representatives from City of Seattle child-care
programs stated that they could be flexible with times that care is offered, particularly if adequate
notice is given. While child care needs can vary from family to family, the length of the school day is
unchanged in all options (so if parents work for eight or more hours, they will need child care at some
point during the six-hour, ten-minute elementary day). SPS should make every effort to identify
unintended consequences on families and mitigate them (for example, increasing after-school care for
targeted elementary schools; putting targeted elementary schools on a schedule aligned with high
school dismissal times).
Race has not been clearly addressed in most studies looking at outcomes related to poor sleep.
Often race and ethnicity are collapsed into broad categories (e.g., white or nonwhite). Socioeconomic
status (SES) measures and ethnicity have been frequently confounded, which makes findings difficult to
interpret [Ward, 2014]. However, in Seattle as in many U.S. metropolitan cities, institutionalized racism
against ethnic groups such as those of Latino, African American, or Native American heritages has
contributed to disproportionately lower outcomes in all success measures, including SES, putting
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students of color at higher risk for poor sleep. Students disproportionately affected by sleep deprivation
shouldn't be further harmed by early start times. Shifted start times have been endorsed by Seattle's
chapter of the NAACP and El Centro de la Raza.
Dr. john a. powell from the Hass Institute for Race and Social Justice at UC Berkeley, and Dr. Nancy
Hill from the Harvard Graduate School of Education, indicated to the SPS Department of Race and
Equity that isolated shifts in bell times will not have as strong a positive impact on learning for students
of color as when accompanied by additional support measures (for example, providing culturally
responsive instructors and inclusive learning environments). Adjusting bell times may be an important
means of reducing the opportunity gap, but many steps must be taken to close it.
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SUMMARY OF DISTRICT CONSIDERATIONS
1. Transportation
By law, students must have transportation allowing equal access to academic and other
programs. All start-time options allow equal access. (The District has issued statements clarifying
that Extended HS Day must offer transportation for each HS start and end time.)
Because of chronic underfunding of our education system, cost is a significant consideration in
evaluating any significant policy change. Each option must undergo detailed analysis to accurately
predict its real cost. The following preliminary cost estimates were included in the “Data Report:
Transportation” (4/9/15):
· Modified Flip

$2.97 million in additional cost

· Extended HS Day

$6.47 million in additional cost

These costs assume use of 2014-15 routes, which are not geographically coordinated and thus are not
optimally efficient. In addition, the report notes that routes are not balanced between tiers to allow
more three-tier routing. To accurately evaluate school start time options, the Superintendent, members
of the school board, and the public should be provided cost estimates in which routes are geographically
coordinated, balanced, and evaluated. This will also help determine if the given 30% error rate should be
applied.
The Director of SPS Logistics emphasized the need for 50 minutes between tiers in order to run an
efficient system, and stated that there should be no additional cost incurred in shifting schools between
50-minute tiers. Each option should be evaluated for these criteria. (For example, it would imply that
either of the Modified Flip options would be cost neutral.) With transportation currently running a 2.24
tier system, changing systems provides an opportunity to re-evaluate routing and maximize
transportation efficiency.
Many middle and most high school students use Metro buses to get to and from school., Transit
Contract Administrator for Metro, estimated that moving secondary students fifty to sixty minutes later
will have a neutral to slightly positive effect on the system. He also noted that ridership will self-adjust
with changes in demand.
Special Ed students would receive the same services as currently offered under all scenarios.
The task force has not received clear information regarding State reimbursements.
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Evaluation of options re: transportation
· No Change: Would maintain the current system, which has a major inefficiency in the thirtyminute afternoon short tier.
· Modified Flip (1 or 2): Would eliminate the short tier and could, after balancing and
evaluating routes geographically, save money.
· Extended High School Day: Retains the inefficiencies of the current system, while adding
an additional 83 buses.
· Balanced Two Tiers: Not as efficient as our current system, yet provides bell times that fully support
student learning, health and safety, and are family friendly.

2. Scheduling
The task force has been asked to evaluate options for shifts in school start/end times, but not for
changes in total school hours or class time allocation. Members are unable to advise the District on
meeting its 24-credit graduation requirement or 1080 instructional hour requirement. Note that all of
the options under consideration have the same number of hours in the school day as currently;
therefore, the options would not increase the number of instructional hours or number of credits
available.
The Seattle Teacher's Union (SEA) has said that they do not believe improvements in bell times
are a contractual issue. The task force has no information on the effects of school start times on school
administrators. The Extended HS Day option has the potential to affect administrators, if it is decided
that principals or other staff need to be present for all seven periods; this likely would be a CBA issue.

3. Budget
Because teachers are best able to accomplish their goals when students are alert and
cooperative, SPS can support its staff by reducing sleep deprivation in adolescents. Early school start
times reduce performance among students of color and low-income students by an amount equivalent
to having a highly ineffective teacher. According to the Hamilton Project [2011], reforms to start times
have the potential to increase student achievement at low cost relevant to the benefits to any specific
school system. The data analysis culled from multiple studies weighed test score gains and projected
lifetime earnings gains against the cost per student, and found a benefit/cost ratio of nine to one or
more for middle and high school students.
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In determining cost/savings of options, the District’s calculations should involve not just
transportation costs, but also the monetary impact of benefits such as decreased disciplinary actions,
decreased use of school health clinics and need for counseling, absenteeism, and class failures. These
impacts are hard to quantify, but if other programs are in place or under consideration to address
these, what do those programs cost and could they be eliminated or scaled down?
Unfortunately, budget data from other schools that have improved start times has not commonly
been documented. The Hamilton Project found that budget impacts vary from district to district;
sometimes there is no cost change, sometimes districts save money, and sometimes costs increase. All
schools surveyed in the CNMC meta-study noted cost savings, “likely attributable to adaptation of an
increased number of busing tiers” (only two of the eight districts responding had tiered busing prior to
change).
The task force has not been given an analysis of the full costs and savings of start-time shifts, and
only limited data are available from other districts. There are the obvious up-front physical costs of
rearranging transportation and some before/after-school activities. There are also long-term benefits:
for example, preventing detrimental health and safety outcomes due to sleep deprivation; enhanced
District ratings and reputation due to higher attendance and performance; and increased efficiency of
teaching and school staff in and outside of classrooms with fewer disciplinary incidents. The benefits to
students’ health, learning, and safety make increased costs well worthwhile.
Detailed financial analysis requested by the task force has not been made available, and
should be vetted by third parties to meet the rigorous data standards the District has set.

4. Before/After-school Activities & Athletics
Regarding before/after-school programs, a representative of the Seattle Department of Education
and Early Learning surmised that changes in bell times could be accommodated given enough time for
parents to develop plans, and renegotiation of contracts with providers. Impacts could be positive for
after-school programs, but additional staffing costs for the longer periods of time could result in
additional costs for families. On the current schedule, elementary students are out of school for 50-100
minutes each morning, yet older students are in school and unable to care for them. The Modified Flip
schedule reduces that to 30 minutes after school, and the Two-Tier option gives a range of 0-70 minutes
after school. Both Modified Flip and Two Tiers increase the number of minutes older students would be
available to care for younger siblings before school, thereby potentially decreasing child-care costs.
Impacts for families with limited resources and students of color could potentially be significant.
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(Information from the N2N surveys and the Climate Survey questions given to students is unavailable at
this time.)
A presenter from the Community and School-based Partnerships in Public Health for Seattle and
King County said that there could be some challenges around scheduling for school public health
centers, but they are supportive of the health benefits from potential bell time improvements.
Later high school start times would require changes in athletic scheduling. Currently, out of 13,786
high school students, about 2,300 are fielded in each high school quarter. Out of 10,676 middle school
students, 2,644 participate in intramural sports. (The overall percentage of individuals who participate in
athletics is smaller, since some play multiple sports).
Research shows there is a decrease in sports injuries with less sleep deprivation [Milewski, 2012].
One study showed that student athletes have higher attendance, lower discipline rates, and higher GPAs
[Whitley, 1995]. A study of the effects of improvements in start times for high schools in Kentucky and
Minnesota found that though athletic team practices and matches had to shift later, student
participation usually stayed the same [Wahlstrom, et. al., 2014].
A Children’s National Medical Center report [2014] notes that, “Community members in districts
contemplating school start time changes frequently are concerned about the impact on after-school
programs, and athletics practices and competitions; however, most of these concerns do not actually
materialize or can easily be mitigated by scheduling or policy changes (e.g., game day early dismissal,
more flexible instruction time and scheduling). We identified no districts in which athletic programs were
canceled or significantly adversely affected by school start time change. To the contrary, a number of
districts found that more students participated in athletics and that sports programs grew after high
school bell times were delayed, and reported that their teams performed better following the change.”
The Seattle School District has a joint use agreement with the Seattle Parks Department to share
fields and other facilities. Scheduling is complex, there is more demand than there is space, and the
number of lit fields available during later hours is limited. Currently school outdoor sports are scheduled
immediately after school and must end by 5 p.m., followed by other children’s leagues, leaving adult use
to the later hours. The manager of Seattle Parks and Recreation’s Out of School Time program
expressed that a detailed analysis would need to be completed, based on the District’s recommendation
regarding bell times, to determine the potential impacts to current field and facility users as well as
parks programs. There is currently no feedback from this community.
For students who must work, counselors may be able to accommodate this need through class
scheduling. At Rainier Beach High School, counselors place some students on later arrival schedules
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when it is impossible for the student to get to first period. When schools have flexibility to adjust
individual student schedules, impacts on working students, athletes, and participants in other
extracurricular activities can be mitigated.
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B. Local medical professionals who have endorsed later secondary start times
(Note: Many of these professionals volunteered in spring 2014 to give educational events to
families about adolescent sleep needs for SPS.)
David Avery, M.D.
Professor Emeritus, Department of Psychiatry and Behavioral Sciences
University of Washington School of Medicine
Oneil S Bains, MD
Virginia Mason Sleep Disorders Center
Nigel Ball, PhD
Director, Swedish Sleep Medicine
Preetam Banda, MD
Swedish Sleep Medicine
Meredith Broderick, MD
The Polyclinic Sleep Medicine Center
Theodore E. Bushnell, MD
Clinical Assistant Professor, Department of Neurology, University of Washington
Morris Chang, M.D.
Physician Sleep Specialist, Auburn Regional Medical Center Sleep Disorder Center in Auburn,
Highline Sleep Center in Burien
Maida Lynn Chen, MD
Assistant Professor of Pediatrics | Division of Pulmonary and Sleep Medicine
Director, Sleep Disorders Program
Seattle Children's Hospital | University of Washington School of Medicine
Christina Darby, MD
Sleep Disorders, Virginia Mason Sleep Disorders Center
Catherine Darley, ND
Director, The Institute of Naturopathic Sleep Medicine, Inc
Horacio de la Iglesia, PhD
Associate Professor, Department of Biology, University of Washington
Lina Fine, MD, MPhil Swedish Sleep Medicine
Vrushali Gersappe, MD Swedish Sleep Medicine
Sina Gharib, MD
Assistant Professor of Medicine, UW Medicine Sleep Center
Pulmonary & Critical Care Medicine, University of Washington
Carla Hellekson, MD
Board certified in Psychiatry and Sleep Medicine
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Vishesh K Kapur MD, MPH
Professor of Medicine/University of Washington
Director of Sleep Medicine/ Division of Pulmonary and Critical Care Medicine
Yemiserach Kifle, MD, ABSM Associate Professor of Pediatrics, UW
Associate Medical Director, Division of Pulmonary/Sleep Medicine
Seattle Children’s Sleep Center
Seattle Children’s Hospital
Julie Kopcak, PA-C Swedish
Sleep Medicine
Carol Landis, DNSc, RN, FAAN
Professor, University of Washington School of Nursing
Gandis Mazeika, M.D., FAASM
Chief Medical Officer, Sound Sleep Health
Ian Merrill, M.D.
Diplomate, American Board of Sleep Medicine
Swedish Sleep Medicine
Mark R. Opp, PhD
Professor and Vice Chair for Basic Science
UW Medicine Research & Education Endowed Chair in Anesthesiology Department of Anesthesiology &
Pain Medicine, University of Washington
Barbara Parkman, MN, ARNP
Swedish Sleep Medicine
Tonya M. Palermo, Ph.D.
Professor of Anesthesiology, Adj. Pediatrics and Psychiatry, University of Washington
Doug Schmidt, PhD, DABSM
Director, Virginia Mason Sleep Disorders Center
Randip Singh, MD
ABPN Board certified in Neurology and Sleep Medicine
Overlake Sleep Disorders Center
Sarah Stolz M.D.
Medical director, Swedish Sleep Medicine
Michael V. Vitiello, Ph.D.
Professor, Psychiatry & Behavioral Sciences, Gerontology & Geriatric Medicine, and Biobehavioral
Nursing
Co-Director, Center for Research on Management of Sleep Disturbances
Co-Director, Northwest Geriatric Education Center, University of Washington Chairman, Sleep
Disorders Research Advisory Board, National Institutes of Health Editor-in-Chief, Sleep Medicine
Reviews
Nathaniel F. Watson, MD, MSc
Fellow, American Academy of Sleep Medicine
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C. Consensus Survey results

Below are the results of the June 11 Consensus Vote by the Bell Time Analysis Task Force on the
Recommendation Criteria and Options. Each question reflects one of the four criteria presented in the
Executive Summary of the Recommendation Report - Student Learning, School Engagement, Health, and
Equity. The last table is the results from the Task Force's vote for the most preferred bell time option
from the three options presented to the community for feedback.
To measure the opinion of Task Force members on specific topics, suggestions or proposals, a consensus
voting model is used. The intent is to identify the degree of consensus for each topic using discrete
variables of ‘1’ through ‘4’ (1 = strongly disagree, 4 = strongly agree) and recognize any divergence of
opinion within the group. Generally, any weighted average above 2.5 indicates the majority of responses
are in agreement. Task Force members who voted 'NP' or 'No Position' are not included in the
calculations.
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D. Minority Reports
The Bell Time Analysis Task Force chair received three (3) Minority Reports from members of the task force:
Minority Report 1
Minority Report for Bell Time Recommendations
Southeast Seattle Education Coalition has been a participant of the Bell Time Task Force. Our coalition
represents an area of the city known for its rich diversity, but where many students who are farthest from
opportunity live and attend school. We thank Seattle Public Schools for allowing us to participate.
The task force’s membership composition favored a regional approach and an opt-in approach. Members
were asked to ‘apply’ to be on the task force which automatically skewed participation. While there was
racial diversity on the task force, many voices were absent. Family and community based organization (CBO)
representation from the immigrant and refugee community was missing. The parent/caregiver of color
voice (other than Asian) was also underrepresented.
In the future, we hope to see greater emphasis placed on intentional outreach and for invitations to be
extended to communities of color, immigrant and refugee communities, and others groups whose voices
have historically been missing from important conversations. We encourage Seattle Public Schools to
embed the principles of racial equity during the recruitment for task forces. Ensuring that task forces and
committees are representative of the composition of the demographics of the city will help to ensure that
conversations are balanced, all voices are heard, and it will lend itself to outcomes that will have a greater
chance of being embraced by the community.
Moving Forward
SESEC’s members include over twenty community based organizations; many of whom provide before and
after school programming. We are concerned about the unintended consequences of a bell time shift. We
ask that Seattle Public Schools, City of Seattle, and funders to work with organizations to understand how
shifting bell times will impact their ability to provide quality programming, reexamine the hours of
programming, and preserve funding streams while providers adjust.
For example, shifting bell times at the elementary school level may require before school providers to
rework or eliminate their before school programs. This will present challenges to families who work early
shifts, have multiple student drop-offs, and rely on before school care for various scenarios. At the high
school level shifting the end time later may reduce the amount of time after school providers have to tutor
students, provide enrichment activities, etc. In the short term this could mean enrollment drops, student
outcomes fall, or other negative results.
We ask that SPS and other funders to:
1. Preserve funding to CBO partners.
2. Invite CBO partners to the table as implementation of the shifting times takes place.
3. SPS invite funders, City of Seattle, CBO partners, parents/family have a collective conversation about how
to continue to provide high quality programs in light of the changes.
We look forward to working with you as we share the common goal of ensuring quality education for all
students.
Respectfully Submitted by:
Laurel Saito, Southeast Seattle Education Coalition Member
Erin Okuno, Southeast Seattle Education Coalition Executive Director
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Minority Report 2
The Seattle School Nurse Association is comprised of approximately 70 Education Staff Associate (ESA)
certificated registered nurses. We are a sub-unit of the Seattle Education Association. We have been
discussing the District’s consideration of adjusting school bell times since the 2013-14 school year. Our
members have discussed these issues, testified to the School Board and written a letter to the school board.
In June 2014 President Alison Inkley sent a letter expressing our support of later start times so that
adolescents could function better in the morning.
One of the most frequent reasons a student visits the middle or high school health room is the complaint of
“being tired” or “being sleepy” or “did not have time to eat breakfast”. We observe that students in first
period are quiet and not engaged with the teacher compared to later in the day. We see the connection
between lack of sleep or eating and academic performance. We strive to reduce health barriers to learning
and we believe that the District can make some institutional changes that could enhance student learning,
health and safety.
Most recently we have discussed the 3 options presented by the School Bell Task Force. Our group supports
the modified flip proposal. We hope that the District can find a way to move up the Tier 3 start time to be
closer to that of Tier 2. We feel the Tier 3 9:40 start time would be unpopular with staff and families and not
address the learning needs of younger students in the K-8 schools. If resources were unlimited we would
support a straight two tier flip as we think this is the absolute best choice for health. We understand the
District fiscal constraints.
We are in support of the modified flip choice because it:
 incorporates the peak learning time for elementary and secondary students
 aligns with the American Academy of Pediatrics recommendations regarding child sleep needs
 may increase breakfast participation of all students
 minimizes after-school unsupervised time of middle school students
 may reduce collisions/accidents of young teen drivers
 may increase the academic performance of our academically at-risk students.
Thank you for allowing the school nurses to participate in this very important discussion. We are also
dedicated to helping our families and communities prepare for the upcoming start time changes through
outreach efforts.
Samara Hoag MN RN
School Nurse
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Minority Report 3
Dear Dr. Nyland,
I’m writing this Minority Report to request sensitivity for families that may be negatively affected by later
start times. Seattle Public Schools supports several schools with an 80% FRL population. These students are
the most poor and vulnerable in the community. We should consider the impacts to students obligated to
work after school, student athletes, and parents who rely on teens to care for their younger siblings while
they work. An equity lens seems appropriate to ensure we are not hurting those in the community who are
already struggling.
Respectfully,
Kathy Katterhagen
Bell Times Task Force Member
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EXECUTIVE SUMMARY AND KEY FINDINGS
INTRODUCTION
In this report, Hanover Research presents the results of the Bell Times Survey administered
at Seattle Public Schools (SPS). Parents, community members, and staff provided feedback
about their preferences for the district’s bell schedule. The bell schedule options presented
in the survey are displayed in Figure E.1. Note that Option 3 is the current bell schedule at
SPS.
Figure E.1: Bell Schedule Options
OPTION 1: MODIFIED FLIP
SCHOOL TYPE
Most Elementary Schools
Some Elementary Schools
Middle Schools/K-8 Schools
High Schools

TIMES
Start: 8:00 a.m.
End: 2:10 p.m.
Start: 8:50 a.m.
End: 3:00 p.m.
Start: 9:40 a.m.
End: 4:10 p.m.
Start: 8:50 a.m.
End: 3:20 p.m.

OPTION 2: EXTENDING THE HIGH SCHOOL DAY
SCHOOL TYPE
TIMES
Start: 9:30 a.m.
Most Elementary Schools
End: 3:40 p.m.
Start: 8:40 a.m.
Some Elementary Schools
End: 2:50 p.m.
Start: 7:50 a.m.
Middle Schools
End: 2:20 p.m.
Start: 7:50 a.m. or 8:40 a.m. or 9:30 a.m.
K-8 Schools
End: 2:20 p.m. or 3:10 p.m. or 4:00 p.m.
Start: 7:50 a.m. or 8:40 a.m.
High Schools
End: 2:20 p.m. or 3:10 p.m.
OPTION 3: NO CHANGE IN START AND END TIMES
SCHOOL TYPE
TIMES
Start: 8:40 a.m. or 9:30 a.m.
Elementary Schools
End: 2:50 p.m. or 3:40 p.m.
Start: 7:50 a.m. or 8:40 a.m. or 9:30 a.m.
K-8 and Middle Schools
End: 2:20 p.m. or 3:10 p.m. or 4:00 p.m.
Start: 7:50 a.m. – 8:40 a.m.
High Schools
End: 2:20 p.m. – 3:10 p.m.
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The sample size for each survey is as follows:





Parent survey – 10,579 respondents;
Community survey – 582 respondents;
Staff survey – 1,317 respondents.

Throughout the report, we excluded the responses of “I Don't Know or N/A” to fairly
compare questions related to a certain bell schedule. In addition to the overall results, the
analysis includes Pearson’s chi-square tests to determine if there are statistically significant
differences across school types, educational regions, parents’ and community members’
race/ethnicity, the number of SPS students in parent respondents’ families,1 and staff roles.
Throughout the report, we draw attention to the significant results by bolding the text or
providing an asterisk to indicate statistical significance at the 95 percent confidence level.
When dividing respondents into different ethnic groups, we made the following
adjustments based on the original responses:




Respondents who selected “Hispanic or Latino(a)” are only defined as “Hispanic or
Latino(a)” respondents;
Respondents who selected more than one ethnicity other than “Hispanic or
Latino(a)” are defined as “multi-racial” respondents.

The report is divided into three sections:





Section I: Parent Survey Results presents parents’ preferences of bell schedules and
the results segmented by their children’s school type, educational region, parents’
race/ethnicity, and household size.
Section II: Community Survey Results examines community members’ feedback on
bell schedule preferences, including segmented results across respondents’
race/ethnicity and the educational regions they live in.
Section III: Staff Survey Results identifies staff’s opinions of bell schedules, including
segmented results across respondents’ roles.

KEY FINDINGS




1

All stakeholder respondent groups prefer the modified flip bell schedule (Option
1). Overall, 61 percent of parents, 74 percent of community members, and 62
percent of staff are in favor of this schedule. Fewer respondents prefer extending
the high school day (Option 2) (39 to 43 percent) or keeping the current schedule
(Option 3) (19 to 38 percent).
Over half of all respondent groups agree that the modified flip schedule (Option 1)
will positively impact students’ sleep and wellbeing, and 49 to 76 percent agree

We use the number of school types that respondents selected as a proxy indicator of the number of SPS students in
respondents’ families. That is, if respondents selected more than one type of school their children are currently
enrolled, they are categorized as parents with more than one SPS student in the family.
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that this schedule will positively impact student academics. In addition, 60 percent
of staff report that the modified flip schedule (Option 1) will improve students’
attentiveness in class.





Stakeholders believe that a change to the modified flip schedule (Option 1) would
benefit themselves and their families in areas such as family routines,
transportation/commute, and childcare arrangements. Likewise, a number of
community members feel that the current bell schedule has a negative impact on
their family routines (43 percent) and commute (41 percent).
Parents’ preferences over bell schedules vary by their children’s school types,
educational regions, race/ethnicity, and the number of SPS student(s) in the
family.
o While 60 to 74 percent of elementary, middle, and high school parent
respondents prefer the modified flip schedule (Option 1), only 38 percent of
parents with children in K-8 schools are in favor of this bell schedule.
o Across educational regions, parents from the Northeast and Northwest regions
are more in favor of the modified flip schedule (Option 1) (67 percent and 65
percent, respectively), compared to parents from Central (61 percent),
Southeast (51 percent), and West Seattle (50 percent).
o Significantly more white parents prefer the modified flip schedule (Option 1) (64
percent) compared to other race/ethnic groups, although most parents largely
support a change to this particular school schedule.
o Parents with more than one child in SPS schools are slightly more likely to prefer
the modified flip schedule (Option 1) than those with only one SPS student in
the family (64 percent versus 60 percent).

© 2015 Hanover Research
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SECTION I: PARENT SURVEY RESULTS
This section examines the results of the parent survey and responses across school types,
educational regions, parents’ race/ethnicity, and household size (the number of SPS
students in the family).

OVERALL RESULTS
BACKGROUND INFORMATION
As seen in Figure 1.1, the majority of respondents have children currently in elementary
school (K to Grade 5) (60 percent), and about a quarter of respondents have children
attending middle school (Grade 6 to Grade 8) and high school (Grade 9 to Grade 12). The
educational regions with highest levels of responses are in the Northwest (32 percent) and
Northeast regions (29 percent) (Figure 1.2).
Most parent respondents indicate that an adult drives their children to and from school (63
percent). Walking to school and taking the school bus are also common ways for children to
commute to and from school (42 percent and 30 percent, respectively) (Figure 1.3). As for
the race/ethnic makeup of the parent survey population, 68 percent of respondents are
white, and 2 to 7 percent of respondents are Asian, multi-racial, Hispanic/Latino(a), or
black/African American (Figure 1.4). We also find that 77 percent of parent respondents
have one child attending SPS schools.2

BELL SCHEDULE FEEDBACK
Overall, only 36 percent of all parent respondents indicate that they feel either very
satisfied or satisfied with the current bell schedules, and nearly half of parent respondents
are dissatisfied to some degree with the current schedules (Figure 1.5).
With regard to the new bell schedule options, parents most prefer option one – the
modified flip schedule (61 percent), compared to option two – extending the high school
day (43 percent) and option three – the current bell schedule (32 percent), as seen in Figure
1.6.
Among the various areas that could be affected by the bell schedules, 37 to 43 percent of
parents report that the modified flip schedule (Option 1) would have positive impacts on
their family routines, children’s before-school transportation, and children’s time spent on
homework (Figure 1.7). While fewer believe that extending the high school day (Option 2)
would have positive impacts in these same areas (23 to 28 percent), about half of parent
respondents feel that Option 2 would have a neutral impact on their lives (Figure 1.8). As for
the impact of no change in bell times (Option 3), we find that 44 to 68 percent of
respondents feel this schedule to have a negative impact on their lives (Figure 1.9). In
2

The percentage is based on the number of school types respondents selected for their children. This selection is a
proxy for the number of SPS children in one household.
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addition, more parent respondents agree that the modified flip schedule (Option 1) will
positively impact their children’s sleep and wellbeing, and academics (53 percent and 49
percent, respectively), compared to the other two bell time schedules (Figure 1.10 to Figure
1.12).

SURVEY REFERRAL
Nearly 50 percent of parents heard about the survey through School Messenger, while
other parents heard of the survey from public affairs emails (26 percent) and the SPS
website (22 percent) (Figure 1.13). Also, nearly all parent respondents indicate that they
heard about the “Bell Times Analysis” mostly through School Messenger (38 percent), the
SPS website (31 percent), and public affairs emails (20 percent) (Figure 1.14).
Figure 1.1: School Type
70%
60%

60%
50%
40%

26%

30%

24%

15%

20%
10%
0%
Elementary School
(K-5)

K-8 School

Middle School (6-8) High School (9-12)

n=10,576; total mentions: 13,183

Figure 1.2: Educational Region

4%

12%

14%
Central

8%
29%

Northeast
Northwest

32%

Southeast
West Seattle
Prefer not to answer

n=6,806
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Figure 1.3: Mode of Transportation Children Use for Commuting to and from School
Adult drives to school

63%

Walk

42%

School bus

30%

Public transportation

13%

Child or child’s friend drives to school

7%

Other

5%
0%

20%

40%

60%

80%

n=10,578; total mentions: 16,885
Note: “Other” common modes of transportation include biking and buses offered by school care providers.

Figure 1.4: Parents’ Race/Ethnicity
White

68%

Asian

7%

Multi-Racial

5%

Hispanic or Latino(a)

3%

Black or African American

2%

American Indian or Alaska Native

0%

Native Hawaiian or other Pacific Islander

0%

Prefer not to answer

15%
0%

10%

20%

30%

40%

50%

60%

70%

n=7,110
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Figure 1.5: How satisfied are you with the current bell schedules?
Very Satisfied

16%

0%

10%

Satisfied

Neutral

20%

20%

Dissatisfied

18%

30%

40%

Very Dissatisfied

29%

50%

60%

17%

70%

80%

90%

100%

n=10,353

Figure 1.6: Bell Schedule Preferences
Strongly Favor

Favor

Neutral

Option 1: Modified Flip (n=6,806)

45%

Option 2: Extending the High School Day
(n=6,415)

15%

Option 3: No Change in Start and End
Times (n=6,835)

19%

0%
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Oppose

17%

28%

13%

20%

Strongly Oppose

6% 10%

26%

21%

40%

23%

15%

20%

60%

17%

28%

80%

100%
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Figure 1.7: Impacts of Bell Schedule - Option 1: Modified Flip
Positive

Neutral

Negative

My family’s routines (family time, meal prep, etc.)
(n=10,744)

43%

26%

31%

Child(ren)’s before-school transportation
(n=10,468)

37%

39%

24%

Time spent on homework (n=10,307)

37%

41%

22%

Child(ren)’s before-school care (n=8,250)

32%

My or my child(ren)’s non-school-related afterschool activities (sports, hobbies, etc.) (n=10,377)

32%

42%

26%

Traffic (pick up/drop off times, commuting
to/from work) (n=9,518)

32%

43%

26%

My or my child(ren)’s school-related after-school
activities (sports, tutoring, etc.) (n=10,114)

30%

46%

24%

Child(ren)’s after-school transportation
(n=10,361)

28%

51%

21%

My or my child(ren)’s participation in activities
that jointly use school fields/facilities (outdoor
sports, meetings, etc.) (n=8,480)

26%

54%

20%

Child(ren)’s after-school care (n=8,416)

25%

My family’s household expenses (n=9,337)

52%

21%

Child(ren)’s job (n=4,545)

21%

23%

60%

17%
0%
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Figure 1.8: Impacts of Bell Schedule - Option 2: Extending the High School Day
Positive

Neutral

My family’s routines (family time, meal prep, etc.)
(n=8,460)

Negative

28%

43%

29%

Child(ren)’s before-school transportation
(n=8,211)

24%

51%

25%

Time spent on homework (n=8,211)

23%

54%

23%

My or my child(ren)'s non-school-related afterschool activities (sports, hobbies, etc.) (n=8,162)

21%

54%

25%

My or my child(ren)'s school-related after-school
activities (sports, tutoring, etc.) (n=8,059)

20%

56%

23%

Child(ren)’s after-school transportation (n=8,156)

20%

Traffic (pick up/drop off times, commuting
to/from work) (n=7,755)

20%

56%

25%

Child(ren)’s before-school care (n=6,825)

19%

57%

25%

Child(ren)’s after-school care (n=6,857)

18%

63%

20%

My or my child(ren)’s participation in activities
that jointly use school fields/facilities (outdoor
sports, meetings, etc.) (n=7,155)

18%

61%

21%

Child(ren)’s job (n=4,430)

14%

My family’s household expenses (n=7,404)

13%

0%
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Figure 1.9: Impacts of Bell Schedule - Option 3: No Change in Start and End Times
Positive

Neutral

Negative

My family’s routines (family time, meal prep, etc.)
(n=7,822)

23%

44%

Child(ren)’s before-school transportation
(n=7,606)

21%

50%

My or my child(ren)'s non-school-related afterschool activities (sports, hobbies, etc.) (n=7,589)

21%

54%

25%

My or my child(ren)'s school-related after-school
activities (sports, tutoring, etc.) (n=7,495)

21%

57%

23%

Time spent on homework (n=7,610)

19%

Child(ren)’s after-school transportation (n=7,571)

19%

Child(ren)’s before-school care (n=6,372)

19%

55%

26%

Traffic (pick up/drop off times, commuting
to/from work) (n=7,250)

18%

56%

26%

Child(ren)’s after-school care (n=6,420)

18%

60%

22%

My or my child(ren)’s participation in activities
that jointly use school fields/facilities (outdoor
sports, meetings, etc.) (n=6,681)

18%

61%

21%

68%

18%

Child(ren)’s job (n=4,117)

14%

My family’s household expenses (n=6,913)

14%
0%
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Figure 1.10: This change in school start and end times will positively impact…
- Option 1: Modified Flip
Strongly Agree

Agree

Neither Agree Nor Disagree

...my child(ren)'s sleep and wellbeing (n=10,736)

Disagree

34%

...my child(ren)'s academics (n=10,667)

19%

29%

20%

...my child(ren)'s safety (n=10,218)

20%

13%

...general education funds (i.e., save money)
(n=7,476)

19%

11%

0%

20%

19%

14% 14%

27%

12% 12%

48%

47%
40%

Strongly Disagree

60%

10% 9%

11% 11%
80%

100%

Figure 1.11: This change in school start and end times will positively impact…
- Option 2: Extending the High School Day
Strongly Agree

Agree

Neither Agree Nor Disagree

...my child(ren)'s sleep and wellbeing (n=8,342)

22%

...my child(ren)'s academics (n=8,298)

19%

...my child(ren)'s safety (n=8,047)
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Figure 1.12: This school start and end time positively impacts…
- Option 3: No Change in Start and End Times
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Figure 1.13: How did you hear about this survey?
School Messenger

46%

Public affairs email

26%

SPS website

22%

School Beat

13%

SPS parent/student

10%

Facebook

7%
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7%

Neighbor/friend

4%

Press release

3%

TV/radio/newspaper/blogs

2%

“Neighbor to Neighbor” program

2%

Community organizations (e.g., YDEKC, SESEC,
Seattle Housing Authority)

1%

Twitter

1%

Other

9%
0%

10%

20%

30%

40%

50%

n=7,044; total mentions: 10,784
Note: “Other” common sources include emails and phone calls (robo calls and automated calls) from SPS, PTA, PTSA,
and blogs (e.g., Save Seattle Schools Blog and West Seattle Blog).
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Figure 1.14: How did you hear about the “Bell Times Analysis?”
School Messenger

38%

SPS website

31%

Public affairs email

20%

School Beat

17%

SPS parent/student

12%

SPS administrator/staff/teacher
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Other
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I have not heard about the “Bell Times Analysis”

6%
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20%

30%

40%

n=6,854; total mentions: 11,375
Note: “Other” responses include emails and phone calls from SPS, PTA, PTSA, CISC and blogs.
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SEGMENTED RESULTS
BY SCHOOL TYPE
As seen in Figure 1.15, parent respondents with children in elementary schools and K-8
schools are more satisfied with the current schedule (38 percent and 43 percent,
respectively) than parents with children in middle schools and high schools (22 percent and
24 percent, respectively). Across school levels, we find that parents indicate different
preferences of bell schedules (Figure 1.16):






Sixty percent of parents of elementary students prefer the modified flip schedule
(Option 1). Compared to parents of different school levels, these parents least
prefer extending the high school day (Option 2) (37 percent compared to 46 to 51
percent);
Compared to other parents, parents with children in K-8 schools indicate the least
preference for the modified flip schedule (Option 1) (38 percent compared to 60 to
74 percent);
Parents of middle school and high school students indicate the largest preference
for the modified flip schedule (Option 1) (65 percent and 74 percent, respectively).

Parents of elementary students report that the modified flip schedule (Option 1) would
positively impact their children’s time spent on homework (44 percent) and their or their
children’s non-school related after-school activities (42 percent). Many middle and high
school parents report that the modified flip schedule (Option 1) will have positive impacts
on their family routines and children’s before-school transportation (38 to 58 percent)
(Figure 1.17).
Extending the high school day (Option 2) would have positive impacts on family routines
and children’s before-school transportation, according to parents of high school students
(38 to 44 percent), but not as much for parents of students in other types of schools (19 to
26 percent). Note that while these are the top two areas where this schedule change would
impact families most positively, these percentages are lower for Option 2 compared to
Option 1 (Figure 1.18).
Slightly more parents of K-8 school students than other parents feel that their family
routines and activities would benefit from keeping the current bell schedule (Option 3),
although the percentage of positive responses are below 30 percent (Figure 1.19).
Finally, when comparing the three bell time schedules, all parent respondent groups, with
the exception of K-8 parents, feel that the modified flip schedule (Option 1) would have the
most positive impact on their children’s academics, sleep and wellbeing, safety, and general
education funds (Figure 1.20).
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BY EDUCATIONAL REGION
Across educational regions, we find that while West Seattle parent respondents feel the
most satisfied with the current bell schedule (46 percent) as compared to parents located in
other areas, the modified flip schedule (Option 1) is to most favorable schedule of the three,
no matter the location. We do find that the gap between the schedules narrow depending
on region, however. While the majority of parent respondents in the Northeast favor the
modified flip schedule (Option 1), we find that the differences between schedules narrow
significantly in parents from West Seattle (Figure 1.21 and Figure 1.22).
Echoing the results from Figure 1.22, nearly half of parent respondents from Central,
Northeast, and Northwest regions indicate that the modified flip schedule (Option 1) will
have positive impacts on their family routines. Around 40 percent of parents from these
regions believe that this change of schedule will positively impact their children’s beforeschool transportation and the time spent on homework, while fewer parents from the
Southeast and West Seattle feel that the modified flip schedule (Option 1) would have
positive impacts (Figure 1.23). In general, parents from all educational regions feel less
positively about extending the high school day (Option 2) or keeping the current bell
schedules (Option 3), and the differences across regions are minimal (Figure 1.24 and Figure
1.25).
Likewise, parent respondents from all regions generally agree that the modified flip
schedule (Option 1) will more positively impact their children’s academics, sleep and
wellbeing, safety, and general education funds, compared to the other bell schedule options
(Figure 1.26).

BY PARENTS’ RACE/ETHNICITY
Parent respondents across racial/ethnic groups indicate different levels of satisfaction and
preferences with bell schedules. As seen in Figure 1.27, American Indian/Alaska Native,
Asian, Hispanic/Latino(a), and black/African American parents express a higher level of
satisfaction with the current bell schedule (38 to 50 percent), compared to Native
Hawaiian/other Pacific Islander, multi-racial, or white parents (33 to 31 percent,
respectively). Although the majority of parent respondents favor the modified flip schedule
(Option 1), white parents are more in favor of this bell schedule compared to all others
(Figure 1.28).
Comparisons across racial/ethnic groups show that all parent respondents feel the modified
flip schedule (Option 1) would positively impact their family routines, their children’s
before-school transportation, and time spent on homework, compared to other bell time
options (Figures 1.29 to 1.31). Similar to previously reported results, the majority of parent
respondents, regardless of their race/ethnicity, feel that the modified flip schedule (Option
1) will positively impact their children’s academics, sleep and wellbeing, safety, and general
education funds (Figure 1.32).
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BY HOUSEHOLD SIZE
Parent respondents with only one SPS student in the family are more satisfied with current
bell times compared with parent respondents with more than one child attending SPS
schools (40 percent versus 21 percent). We find that parents with more than one SPS
student favor the modified flip schedule (Option 1) slightly more than households with one
SPS student, although this difference is only 4 percentage points (64 percent versus 60
percent) (Figure 1.33 and Figure 1.34). We find similar trends in parent respondent’s views
on their family’s routines and activities, and on the impact of the bell time schedules on
their children’s academics, sleep and wellbeing, safety, and general education funds (Figure
1.35 and Figure 1.36).
Figure 1.15: Satisfaction with the Current Bell Schedule by School Type
(Percentage of “Very Satisfied” and “Satisfied”)
50%
43%

40%

38%

30%
22%

24%

20%
10%
0%
Elementary School
(K-5) (n=6,160)*

K-8 School
(n=1,599)*

Middle School (6-8) High School (9-12)
(n=2,671)*
(n=2,488)*

*indicates significant differences across groups.
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Figure 1.16: Bell Schedule Preferences by School Type
(Percentage of “Strongly Favor” and “Favor”)
Option 1: Modified Flip*
Option 2: Extending the High School Day*
Option 3: No Change in Start and End Times*
60%
Elementary School (K-5) (n=3,735-3,985)

37%
35%
38%

K-8 School (n=926-1,026)

46%
45%

Middle School (6-8) (n=1,656-1,735)

46%

65%
26%

74%
High School (9-12) (n=1,607-1,660)

51%
22%
0%

20%

40%

60%

80%

*indicates significant differences across groups.
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Figure 1.17: Impact of Bell Schedule by School Type - Option 1: Modified Flip
PERCENTAGE OF
“POSITIVE” IMPACT

ELEMENTARY SCHOOL
(K-5) (N=1,706
-5,044)

K-8 SCHOOL
(N=523-1,341)

MIDDLE SCHOOL
(6-8) (N=1,002
-2225)

HIGH SCHOOL
(9-12) (N=1,229
-2,134)
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Child(ren)’s beforeschool transportation*
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Time spent on
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13%

29%

41%

Child(ren)’s beforeschool care*

38%

14%

27%

33%

My or my
child(ren)’s non-schoolrelated after-school
activities*

42%

12%

24%

30%

*indicates significant differences across groups.
Note: This figure presents the top five areas for Option 1.

Figure 1.18: Impact of Bell Schedule by School Type –
Option 2: Extending the High School Day
PERCENTAGE OF
“POSITIVE” IMPACT

ELEMENTARY SCHOOL
(K-5) (N=1,836
-4,015)

K-8 SCHOOL
(N=472-916)

MIDDLE SCHOOL
(6-8) (N=981
-1,775)

HIGH SCHOOL
(9-12) (N=1,093
-1,754)
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19%
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Time spent on
homework*

19%
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24%

36%

18%

19%
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27%

18%
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21%

27%

My or my
child(ren)’s non-schoolrelated after-school
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My or my
child(ren)’s schoolrelated after-school
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*indicates significant differences across groups.
Note: This figure presents the top five areas for Option 2.
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Figure 1.19: Impact of Bell Schedule by School Type –
Option 3: No Change in Start and End Times
PERCENTAGE OF
“POSITIVE” IMPACT

ELEMENTARY SCHOOL
(K-5) (N=1,786
-3,758)

K-8 SCHOOL
(N=479-945)

MIDDLE SCHOOL
(6-8) (N=853
-1,579)

HIGH SCHOOL
(9-12) (N=972
-1,540)
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18%
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19%

19%

27%

23%

19%

My or my
child(ren)’s non-schoolrelated after-school
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My or my
child(ren)’s schoolrelated after-school
activities*
Time spent on
homework*

*indicates significant differences across groups.
Note: This figure presents the top five areas for Option 3.
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Figure 1.20: Overall Impact of Bell Schedule by School Type
OPTION 1: MODIFIED FLIP
THIS CHANGE IN SCHOOL START AND END TIMES WILL POSITIVELY IMPACT…
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*indicates significant differences across groups.
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Figure 1.21: Satisfaction with the Current Bell Schedule by Educational Region
(Percentage of “Very Satisfied” and “Satisfied”)
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*indicates significant differences across groups.

Figure 1.22: Bell Schedule Preferences by Educational Region
(Percentage of “Strongly Favor” and “Favor”)
Option 1: Modified Flip*
Option 2: Extending the High School Day*
Option 3: No Change in Start and End Times*
67%
Northeast (n=2,366-2,509)

42%
27%

65%
Northwest (n=2,565-2,698)

44%
27%
61%

Central (n=945-1,008)

46%
32%
51%
45%

Southeast (n=583-624)
35%

50%
41%
46%

West Seattle (n=1,112-1,173)

0%

10%

20%

30%

40%

50%

60%

70%

*indicates significant differences across groups.
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Figure 1.23: Impact of Bell Schedule by Educational Region - Option 1: Modified Flip
PERCENTAGE OF
“POSITIVE” IMPACT

CENTRAL
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*indicates significant differences across groups.
Note: This figure presents the top five areas of impacts for Option 1.

Figure 1.24: Impact of Bell Schedule by Educational Region –
Option 2: Extending the High School Day
PERCENTAGE OF
“POSITIVE” IMPACT
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*indicates significant differences across groups.
Note: This figure presents the top five areas of impacts for Option 2.
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Figure 1.25: Impact of Bell Schedule by Educational Region –
Option 3: No Change in Start and End Times
PERCENTAGE OF
“POSITIVE” IMPACT
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*indicates significant differences across groups.
Note: This figure presents the top five areas of impacts for Option 3.
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Figure 1.26: Overall Impact of Bell Schedule by Educational Region
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*indicates significant differences across groups.
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Figure 1.27: Satisfaction with the Current Bell Schedule by Race/Ethnicity
(Percentage of “Very Satisfied” and “Satisfied”)
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*indicates significant differences across groups.

Figure 1.28: Bell Schedule Preferences by Race/Ethnicity
(Percentage of “Strongly Favor” and “Favor”)
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*indicates significant differences across groups.
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Figure 1.29: Impact of Bell Schedule by Race/Ethnicity - Option 1: Modified Flip
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“POSITIVE” IMPACT
My family’s
routines*
Child(ren)’s
before-school
transportation
Time spent on
homework
Child(ren)’s
before-school care
My or my
child(ren)’s nonschool-related
after-school
activities

AMERICAN
INDIAN OR
ALASKA
NATIVE
(N=12-26)

ASIAN
(N=276
-564)

BLACK OR
AFRICAN
AMERICAN
(N=70
-137)

HISPANIC OR
LATINO(A)
(N=143
-298)

NATIVE
HAWAIIAN
OR PACIFIC
ISLANDER
(N=19-29)

WHITE
(N=2,249
-5,753)

MULTIRACIAL
(N=163
-436)

38%

38%

36%

42%

34%

45%

42%

35%

36%

33%

40%

29%

39%

39%

25%

37%

31%

38%

41%

39%

37%

22%

32%

32%

36%

39%

34%

32%

25%

32%

29%

32%

35%

33%

33%

*indicates significant differences across groups.
Note: This figure presents the top five areas of impacts for Option 1.

Figure 1.30: Impact of Bell Schedule by Race/Ethnicity –
Option 2: Extending the High School Day
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*indicates significant differences across groups.
Note: This figure presents the top five areas of impacts for Option 2.
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Figure 1.31: Impact of Bell Schedule by Race/Ethnicity –
Option 3: No Change in Start and End Times
PERCENTAGE OF
“POSITIVE” IMPACT
My family’s
routines*
Child(ren)’s
before-school
transportation*
My or my
child(ren)’s nonschool-related
after-school
activities*
My or my
child(ren)’s school
-related afterschool activities*
Time spent on
homework*
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NATIVE
(N=11-22)

ASIAN
(N=291
-508)

BLACK OR
AFRICAN
AMERICAN
(N=74
-118)

23%

27%

24%

HISPANIC
LATINO(A)
(N=158
-279)

NATIVE
HAWAIIAN
OR PACIFIC
ISLANDER
(N=19-28)

WHITE
(N=2,641
-5,210)

MULTIRACIAL
(N=198
-396)

26%

33%

21%

22%

27%

24%

22%

28%

15%

19%

22%

24%

24%

22%

29%

30%

19%

24%

25%

26%

23%

28%

31%

18%

24%

18%

23%

22%

26%

29%

18%

22%

OR

*indicates significant differences across groups.
Note: This figure presents the top five areas of impacts for Option 3.
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Figure 1.32: Overall Impact of Bell Schedule by Race/Ethnicity
OPTION 1: MODIFIED FLIP
THIS CHANGE IN SCHOOL START AND END TIMES WILL POSITIVELY IMPACT…
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45%
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48%
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MULTIRACIAL
(N=306
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48%
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31%
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34%
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(i.e., save money)

44%

35%
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30%

28%
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32%

OPTION 2: EXTENDING THE HIGH SCHOOL DAY
THIS CHANGE IN SCHOOL START AND END TIMES WILL POSITIVELY IMPACT…
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NATIVE
INDIAN OR
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OR
HAWAIIAN OR WHITE
PERCENTAGE OF “STRONGLY
ALASKA
(N=405 AMERICAN LATINO(A)
PACIFIC
(N=3,695
AGREE” AND “AGREE”
NATIVE
-503)
(N=98
(N=223
ISLANDER
-5,023)
(N=20-24)
-129)
-275)
(N=25-27)
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46%
35%
33%
34%
37%
33%
academics*
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46%
38%
38%
38%
44%
36%
wellbeing*

MULTIRACIAL
(N=289
-382)
39%
46%

...my child(ren)'s safety*

38%

29%

24%

23%

33%

22%

30%

...general education funds
(i.e., save money)*

40%

27%

23%

24%

28%

19%

29%

PERCENTAGE OF “STRONGLY
AGREE” AND “AGREE”
...my child(ren)'s
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...my child(ren)'s sleep and
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OPTION 3: NO CHANGE IN START AND END TIMES
THIS SCHOOL START AND END TIME POSITIVELY IMPACTS…
AMERICAN
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INDIAN OR
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OR
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PACIFIC
(N=3,676
NATIVE
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(N=93
(N=216
ISLANDER
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(N=17-22)
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-277)
(N=23-29)

MULTIRACIAL
(N=275
-392)

41%

32%

29%

35%

24%

24%

29%

41%

33%

29%

35%

34%

26%

32%

...my child(ren)'s safety*

32%

29%

26%

27%

24%

17%

21%

...general education funds
(i.e., save money)*

35%

27%

25%

27%

30%

16%

23%

*indicates significant differences across groups.
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Figure 1.33: Satisfaction with the Current Bell Schedule by Household Size
(Percentage of “Very Satisfied” and “Satisfied”)
Very Satisfied*

Satisfied*

Neutral*

One SPS Student (n=7,948)

18%

More than One SPS Student (n=4,970)

8%

22%

13%

0%

Dissatisfied*

19%

16%

20%

Very Dissatisfied*

26%

15%

41%

40%

22%

60%

80%

100%

*indicates significant differences across groups.

Figure 1.34: Bell Schedule Preferences by Household Size
(Percentage of “Strongly Favor” and “Favor”)
One SPS Student (n=4,991-5,362)

More than One SPS Student (n=2,933-3,045)
60%
64%

Option 1: Modified Flip*

43%
44%

Option 2: Extending the High School Day

36%

Option 3: No Change in Start and End Times*

25%
0%

10%

20%

30%

40%

50%
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*indicates significant differences across groups.
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Figure 1.35: Impact of Bell Schedule by the Household Size
OPTION 1: MODIFIED FLIP
PERCENTAGE OF
“POSITIVE” IMPACT

My family’s routines*
Child(ren)’s beforeschool transportation*
Time spent on
homework*
My or my
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(N=2,613
-5,089)

MORE THAN
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STUDENT
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40%

48%

28%

28%

26%

19%

36%

40%

23%

24%

23%

18%

38%

35%

23%

24%

20%

18%

31%

30%
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21%

21%

19%

33%

31%

20%

22%

21%

20%

33%

31%

19%

19%

20%

16%

*indicates significant differences across groups.
Note: This figure presents the top six areas of impacts for all proposed bell schedules.

Figure 1.36: This change in school start and end times will positively impact…
by the Number of SPS Student
OPTION 1: MODIFIED FLIP

OPTION 2: EXTENDING THE
HIGH SCHOOL DAY
MORE THAN
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ONE SPS
STUDENT
STUDENT
(N=4,032
(N=2,236
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MORE THAN
ONE SPS
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(N=2,738
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*indicates significant differences across groups.
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SECTION II: COMMUNITY SURVEY RESULTS
This section discusses the community survey results and trends across respondents’
race/ethnicity and the educational regions they live in. As seen in Figure 2.1, 30 percent of
responding community members are parents of future SPS students, and 29 percent are
general community members. In terms of location, respondents from the Northwest and
Northeast regions have the most representation (34 percent and 29 percent, respectively)
(Figure 2.2). We also find that 67 percent of community respondents are white, and 1 to 6
percent are Asian, multi-racial, Hispanic/Latino(a), black/African American, or American
Indian/Alaska native (Figure 2.3).
We find that although most community respondents are not satisfied with the current bell
schedule (61 percent) (Figure 2.4), black/African American community member respondents
seem to be more satisfied with the current schedule, as compared to other race/ethnic
groups (Figure 2.5).
Similar to the parent responses, the majority of community respondents are in favor of the
modified flip schedule (Option 1) (74 percent), compared to extending the high school day
(Option 2) (46 percent) and no change in school times (Option 3) (19 percent) (Figure 2.6).
When comparing responses across race/ethnic groups, we find that all but black/African
American community respondents prefer the modified flip schedule (Option 1);
black/African American respondents favor no change to start and end times (Option 3)
(Figure 2.7). We did not find any significant differences in bell schedule preferences across
educational regions.
Between 44 and 53 percent of community respondents report that the modified flip
schedule (Option 1) will positively impact their family routines, their commute to/from
work, and childcare arrangements. In addition, 76 to 80 percent of community respondents
believe that this change in schedule will benefit children’s sleep and wellbeing, and their
academics (Figure 2.8 and Figure 2.9).
Fewer respondents indicate that extending the high school day (Option 2) would have
positive impacts on family routines, afterschool activities/responsibilities, and their
commute to/from work (30 to 33 percent). More than half of respondents agree that this
change of schedule will positively impact children’s sleep and wellbeing (59 percent) and
academics (54 percent) (Figure 2.10 and Figure 2.11).
Approximately 50 percent of community respondents feel neutral about the impact of the
current schedule (Option 3) on their family routines and activities. Moreover, 42 to 68
percent of respondents disagree that the current school start and end time (Option 3) has
positive impacts on children’s academics, sleep and wellbeing, safety, and general education
funds (Figure 2.12 and Figure 2.13).

© 2015 Hanover Research

34

Hanover Research | July 2015

The majority of respondents heard of the bell times survey via the SPS website (20 percent),
and 12 to 16 percent of respondents heard about the survey through Facebook, SPS
parents/students, or neighbors/friends (Figure 2.14). Respondents report most frequently
that they heard about the “Bell Times Analysis” through the SPS website (23 percent), SPS
parents/students (14 percent), or SPS administrators/staff/teachers (12 percent). Fourteen
percent of community respondents have not heard of the “Bell Times Analysis” (Figure
2.15).
Figure 2.1: Which of the following best describes you as it relates to Seattle Public Schools
(SPS)?
35%

30%

29%

30%
25%

19%

20%

21%

15%
10%
5%
0%
Parent of future SPS General community SPS alumni or parent
student
member
of SPS alumni

Other

n=582
Note: “Other” respondents include child care provider, grandparents of SPS students, and current SPS student, etc.

Figure 2.2: Educational Region

6%

11%

12%
Central

8%
29%

Northeast
Northwest
Southeast

34%

West Seattle
Prefer not to answer

n=357
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Figure 2.3: Race/Ethnicity
White

67%

Asian

6%

Multi-Racial

5%

Hispanic or Latino(a)

5%

Black or African American

2%

American Indian or Alaska Native

1%

Prefer not to answer

14%
0%

10%

20%

30%

40%

50%

60%

70%

n=357
Note: No respondent selected “Native Hawaiian or other Pacific Islander.”

Figure 2.4: How satisfied are you with the current bell schedules?
Very Satisfied

7%

0%

12%

10%

Satisfied

Neutral

19%

20%

30%

Dissatisfied

Very Dissatisfied

40%

40%

50%

60%

21%

70%

80%

90%

100%

n=582

Figure 2.5: Satisfaction with the Current Bell Schedules by Race/Ethnicity
(Percentage of “Very Satisfied” and “Satisfied”)
Black or African American (n=8)

50%

Asian (n=22)*

36%

Multi-Racial (n=19)

21%

White (n=238)*

12%

Hispanic or Latino(a) (n=17)

12%
0%

10%

20%

30%

40%

50%

60%

*indicates significant differences across groups.
Note: The comparison excludes “American Indian or Alaska Native” due to the small sample size (n=4).
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Figure 2.6: Bell Schedule Preferences
Strongly Favor
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Neutral

Option 1: Modified Flip (n=342)

Oppose

Strongly Oppose

56%

Option 2: Extending the High School Day
(n=336)

18%
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17%

21%

16%
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17%

27%
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Figure 2.7: Bell Schedule Preferences by Race/Ethnicity
(Percentage of “Strongly Favor” and “Favor”)
BELL SCHEDULES

ASIAN
(N=19-20)

BLACK OR AFRICAN
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Option 1:
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45%

0%

47%

49%

63%

42%

63%

25%

13%

22%

Option 2:
Extending the
High School Day
Option 3: No
Change
in Start and End
Times*

*indicates significant differences across groups.
Note: The comparison excludes “American Indian or Alaska Native” due to the small sample size.
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Figure 2.8: Impact of Bell Schedule - Option 1: Modified Flip
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Figure 2.9: This change in school start and end times will positively impact…
- Option 1: Modified Flip
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...children's sleep and wellbeing (n=434)
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Figure 2.10: Impact of Bell Schedule - Option 2: Extending the High School Day
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Figure 2.11: This change in school start and end times will positively impact…
- Option 2: Extending the High School Day
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Figure 2.12: Impact of Bell Schedule - Option 3: No Change in Start and End Times
Positive

Neutral

My school related afterschool
activities/responsibilities (school sports, tutoring,
etc.) (n=255)
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Figure 2.13: This school start and end time positively impacts…
- Option 3: No Change in Start and End Times
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Figure 2.14: How did you hear about this survey?
SPS website
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SPS parent/student

14%

Neighbor/friend
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Other
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n=354; total mentions: 457
Note: “Other” mentioned sources include Phinneywood blog, community center, and Nextdoor.com (app/website).
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Figure 2.15: How did you hear about the “Bell Times Analysis?”
SPS website
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Note: “Other” mentioned sources include Nextdoor.com (app/website), email from SPS, and SPS teachers.

© 2015 Hanover Research

42

SECTION III: STAFF SURVEY RESULTS
This section assesses staff members’ bell schedule preferences and compares results across
staff roles. As displayed in Figure 3.1, most respondents of the staff survey are teachers (68
percent),
and
a
quarter
of
respondents
are
“school staff.” Central office staff and school principals/assistant principals represent 4
percent and 2 percent of total respondents, respectively.
Forty percent of staff respondents feel very satisfied or satisfied with the current bell
schedule, whereas 44 percent of respondents are dissatisfied to some degree with the
current schedule (Figure 3.2). Most staff prefer the modified flip schedule (Option 1) (62
percent) over extending the high school day (Option 2) (39 percent) or no change in bell
times (Option 3) (38 percent), as seen in Figure 3.3. Across staff roles, we find that central
office staff are less supportive of the modified flip schedule (Option 1) (38 percent)
compared to other SPS roles (59 to 64 percent) (Figure 3.4).
Sixty percent of staff member respondents report that the modified flip schedule (Option 1)
will have a positive impact on students’ attentiveness in class. In addition, approximately 40
percent of staff members indicate that this schedule would positively impact students’ time
spent on homework, travel to/from school, and the family’s routines (Figure 3.5). Most staff
members also feel that this change of schedule will improve students’ sleep and wellbeing
(63 percent) and their academic performance (57 percent), as shown in Figure 3.6.
However, central office staff do not feel as strongly about the benefits of the modified flip
schedule (Option 1), compared to other staff members, specifically on their family’s routines
and activities (Figure 3.7). We find similar results when asked about the impact of the
modified flip schedule (Option 1) on students’ sleep and wellbeing, safety, and general
education funds (Figure 3.8).
Staff member respondents feel less positively about the impact of extending the high school
day (Option 2) for their students, compared to the modified flip schedule (Option 1) (Figure
3.9 and 3.10). Similarly, staff respondents feel less positively about the impact on their
family’s routines and activities when considering keeping the same start and end time
(Option 3) compared to the modified flip schedule (Option 1) (Figure 3.11). Interestingly, a
majority of staff respondents feel that keeping the current bell schedule (Option 3)
negatively impacts students’ sleep and wellbeing and their academics (Figure 3.12).
As Figure 3.13 shows, the most common ways that staff respondents heard about this
survey are through SPS administrators/staff/teachers (41 percent) and the SPS website (33
percent). Respondents also heard about the “Bell Times Analysis” from the above
mentioned sources (40 percent and 34 percent, respectively), as well as from School Beat,
School Messenger, and public affairs emails (11 to 12 percent) (Figure 3.14).
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Figure 3.1: Staff Roles
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Figure 3.2: How satisfied are you with the current bell schedules?
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Figure 3.3: Bell Schedule Preferences
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Figure 3.4: Bell Schedule Preferences by Staff Role
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*indicates significant differences across groups.

© 2015 Hanover Research

45

Figure 3.5: Impacts of Bell Schedule - Option 1: Modified Flip
Positive

Neutral

Negative

Students’ attentiveness in class (n=992)

60%

20%

20%

Students’ time spent on homework (n=933)

41%

32%

27%

Students’ travel to/from school (n=903)

40%

30%

29%

My family’s routines (family time, meal prep, etc.)
(n=1,042)

40%

25%

35%

My commute to/from work (n=1,060)

38%

29%

34%

Students’ before-/after-school care

35%

32%

33%

My non-school related afterschool
activities/responsibilities (second jobs, hobbies,
etc.) (n=1,059)
My school related afterschool
activities/responsibilities (sports, tutoring, etc.)
(n=1,022)
My or my students’ participation in activities that
jointly use school fields/facilities (outdoor sports,
meetings, etc.) (n=818)

30%

36%

33%

32%

35%

29%

Students’ job (n=622)

24%

My family’s household expenses (n=876)

21%
0%
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34%

37%

35%

46%

30%

57%
20%

40%

22%
60%

80%

100%
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Figure 3.6: This change in school start and end times will positively impact…
- Option 1: Modified Flip
Strongly Agree

Agree

Neither Agree Nor Disagree

...my students’ sleep and wellbeing (n=1,050)

42%

...my students’ academics (n=1,038)

20%

...my students’ safety (n=1,005)

27%

16%

...improve my teaching (n=982)

28%

15%

23%
0%

9%

20%

Strongly Disagree

21%

37%

...general education funds (i.e., save money)
(n=733)
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Disagree

14% 12% 11%

19%

33%

27%

42%
40%

60%

11% 13%

13% 11%

13%

17%

12% 14%
80%

100%
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Figure 3.7: Impact of Bell Schedule by Staff’s Role - Option 1: Modified Flip
TEACHER
(N=338-606)

SCHOOL STAFF
(N=225-136)

CENTRAL OFFICE
STAFF
(N=21-32)

PRINCIPAL/ASSISTANT
PRINCIPAL (N=9-21)

44%

43%

20%

43%

45%

39%

16%

50%

41%

36%

22%

43%

41%

29%

18%

39%

38%

32%

13%

44%

Students’ job*

28%

18%

19%

22%

My family’s household
expenses*

22%

19%

4%

25%

PERCENTAGE OF “POSITIVE”
IMPACT
Students’ travel to/from
school*
My family’s routines*
My commute to/from work*
Students’ before-/afterschool care*
My non-school related
afterschool
activities/responsibilities*

*indicates significant differences across groups.
Note: This figure excludes impacts with no significant differences across staff roles.

Figure 3.8: This change in school start and end times will positively impact…by Staff Role
- Option 1: Modified Flip
PERCENTAGE OF “STRONGLY AGREE”
AND “AGREE”

TEACHER
(N=404-608)

SCHOOL STAFF
(N=155-221)

CENTRAL
OFFICE STAFF
(N=22-34)

PRINCIPAL/ASSISTANT
PRINCIPAL (N=15-20)

... my students’ sleep and
wellbeing*

64%

63%

47%

65%

...improve my teaching*

48%

34%

27%

26%

... my students’ safety*

44%

45%

24%

47%

... general education funds (i.e.,
save money)*

33%

34%

8%

27%

*indicates significant differences across groups.
Note: This figure excludes impacts with no significant differences across staff roles.
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Figure 3.9: Impact of Bell Schedule - Option 2: Extending the High School Day
Positive

Neutral

Students’ attentiveness in class (n=790)

Negative

35%

37%

28%

Students’ time spent on homework (n=757)

26%

Students’ travel to/from school (n=746)

25%

My family’s routines (family time, meal prep, etc.)
(n=812)

23%

Students’ before-/after-school care (n=714)

23%

47%

30%

Students’ job (n=595)

22%

50%

28%

My commute to/from work (n=814)

21%

45%

33%

21%

43%

36%

20%

46%

33%

My non-school related afterschool
activities/responsibilities (second jobs, hobbies,
etc.) (n=807)
My or my students’ participation in activities that
jointly use school fields/facilities (outdoor sports,
meetings, etc.) (n=703)
My school related afterschool
activities/responsibilities (sports, tutoring, etc.)
(n=790)
My family’s household expenses (n=716)

20%
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28%

45%

30%

42%

34%

44%

15%
0%

46%

36%

62%
20%

40%

24%
60%

80%

100%
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Figure 3.10: This change in school start and end times will positively impact…
- Option 2: Extending the High School Day
Strongly Agree

Agree

Neither Agree Nor Disagree

...my students’ sleep and wellbeing (n=824)

24%

...my students’ academics (n=822)

21%

...my students’ safety (n=787)

...improve my teaching (n=780)
...general education funds (i.e., save money)
(n=629)

16%

16%

17% 12%

Strongly Disagree

29%

16%

15%

31%

16%

15%

43%

15% 13%

16% 11%

38%

17%

18%

14% 8%

48%

13%

18%

0%
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Disagree

20%

40%

60%

80%

100%
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Figure 3.11: Impact of Bell Schedule - Option 3: No Change in Start and End Times
Positive

Neutral

Negative

My non-school related afterschool
activities/responsibilities (second jobs, hobbies,
etc.) (n=840)

27%

44%

29%

My commute to/from work (n=847)

26%

47%

27%

My school related afterschool
activities/responsibilities (sports, tutoring, etc.)
(n=830)

25%

49%

26%

My family’s routines (family time, meal prep, etc.)
(n=839)

24%

My or my students’ participation in activities that
jointly use school fields/facilities (outdoor sports,
meetings, etc.) (n=716)

24%

52%

24%

Students’ job (n=595)

21%

58%

21%

Students’ travel to/from school (n=761)

20%

Students’ time spent on homework (n=778)

20%

Students’ before-/after-school care (n=729)

20%

Students’ attentiveness in class (n=809)

19%

My family’s household expenses (n=734)

16%
0%
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46%

30%

50%

30%

47%

33%

52%

28%

37%

44%

65%
20%

40%

19%
60%

80%

100%
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Figure 3.12: This school start and end times positively impacts…
- Option 3: No Change in Start and End Times
Strongly Agree

Agree

Neither Agree Nor Disagree

Disagree

...my students’ sleep and wellbeing (n=820)

12% 15%

27%

...my students’academics (n=824)

12% 15%

29%

...improves my teaching (n=795)

12% 12%

39%

...my students’ safety (n=794)

11% 12%

...general education funds (i.e., save money)
(n=628)

12% 9%
0%
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20%

Strongly Disagree

21%

23%

21%

19%

44%

16%

53%
40%

25%

18%

17%

10% 16%
60%

80%

100%
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Figure 3.13: How did you hear about this survey?
SPS administrator/staff/teacher

41%

SPS website

33%

School Messenger

14%

Public affairs email

14%

School Beat

11%

SPS parent/student

6%

Press release

3%

Neighbor/friend

1%

Facebook

1%

“Neighbor to Neighbor” program

1%

TV/radio/newspaper/blogs

1%

Community organizations (e.g., YDEKC, SESEC,
Seattle Housing Authority)

0%

Twitter

0%

Other

8%
0%

10%

20%

30%

40%

50%

n=915; total mentions: 1,242
Note: “Other” responses mainly include email, or more specifically, the SPS News Brief emails.
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Figure 3.14: How did you hear about the “Bell Times Analysis?”
SPS administrator/staff/teacher

40%

SPS website

34%

School Beat

12%

School Messenger

12%

Public affairs email

11%

SPS parent/student

8%

Press release

6%

TV/radio/newspaper/blogs

5%

Neighbor/friend

3%

Facebook

1%

“Neighbor to Neighbor” program

1%

Community organizations (e.g., YDEKC, SESEC,
Seattle Housing Authority)

1%

Twitter

0%

Other

5%

I have not heard about the Bell Times Analysis

11%
0%

10%

20%

30%

40%

50%

n=890; total mentions: 1,342
Note: “Other” responses cover a range of sources such as email, colleague, and Save Seattle Schools blog.
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Executive Summary and Key Findings
Student Climate Survey: Bell Time Analysis
A later start time for adolescents has the potential to affect the entire community. Part of the feasibility
study undertaken by Seattle Public Schools is to collect stakeholder feedback and data to identify those
factors most likely to be impacted. To gain student input, three bell time specific questions were
included on the annual Student Climate Survey. Specifically, questions to understand student start
time preferences and their responsibilities outside of the classroom were considered important.
The Student Climate Survey is an annual survey administered to most students throughout the District
to measure their opinions on a variety of education related issues. These surveys are conducted in the
classroom on paper and often include subcategories of questions for specific projects; in this case, the
three questions related to the Bell Time Analysis were included for the May/June 2015 questionnaire to
6th to 12th graders with Seattle Public Schools.
Three questions were asked of adolescent students (6th to 12th grade) to both determine their
preference for early start times, as well as better understand the level of before- and after-school
employment and childcare duties required of students that could potentially be affected by a bell time
change. Until these results were attained, the District did not possess metrics on student employment
or the needs of students to take care of younger siblings, neighbors or family members before or after
school.
On the questionnaire, students were provided a series of declarative statements and asked to rate their
level of agreement for each on a scale of ‘1’ to ‘5’ (1 = Strongly Disagree, 5 = Strongly Agree). For Bell
Time Analysis, three statements were proffered:
1) I watch a younger family member, friend or neighbor before or after school
2) If I had a choice, I would start school later in the morning
3) I work at a job before or after school
Selected results from the Student Climate Survey bell time questions are presented in this report in
three sections, reflecting the individual questions and the data collected for each.
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Key Findings
 When a student is asked if he/she watches a younger family member, friend or neighbor,
35.4% of all respondents agreed with the statement
o Middle School students have a slighter higher percentage (36.8%) than High School
students (33.9%)
o There is a noticeable disparity between the percentages of those identified as ‘Pacific
Islander’, ‘Latino/Hispanic’ and ‘Black/African-American’ indicating they watch a
younger family member, friend or neighbor (~50%) and other race/ethnic groups (27.4%
to 43.4%)
 A majority of respondents agreed with the statement on supporting a later start time, which
held true across all grade levels, race/ethnicity groups and gender.
o Those identifying as ‘Native American’ and ‘Pacific Islander’ showed lower preference
(60.8% and 58.3%, respectively) than other race/ethnic groups (62.2% to 69.2%), but all
ethnicities reported a majority of respondents supporting later start times
o Of the students who indicated they provide childcare either before- or after-school,
support for later start times were even higher across grade levels and race/ethnic
groups
 When given the statement “I work at a job before or after school” most respondents indicated
they did not have a job before- or after-school. However, the results show the number of
students who do work before- or after-school increases with grade level (11.2% in 6th grade,
42.7% in 12th grade)
o Predictably, more high school students than middle school students have before or after
school work (30.4% v. 12.6%)
o Those who identify as ‘Native Americans’ had the highest percentage of work at 30.7%,
followed by ‘Black / African-American’ (24.8%) and ‘Latino / Hispanic’ (24.7%); ‘Asian
Americans’ showed the lowest percentage of agreement with the statement at 17.2%
o A subset of respondents who worked before or after school continued to display a
strong preference for starting later; Working students who support later start is high,
with 9th graders showing the least support at 69.4%; The lowest support by a
race/ethnic group is ‘Native Americans’ at 64.3%
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Student Climate Survey: Data Collection and Limitations
Data Collection
Three questions were included in the annual Student Climate Survey for adolescent students (6th to 12th
grade). Questions focused on their preference for later start times, as well as before- and after-school
employment and childcare duties that could potentially be affected by a bell time change. Until these
results, the District did not have any metrics on student employment or the needs of students to take
care of younger siblings, neighbors or family members before or after school. As part of the Bell Time
Analysis, it was seen as important to better understand student responsibilities outside of the classroom
to gain a full appreciation for the impacts a bell time change.
On the questionnaire, students were provided a series of declarative statements and asked to rate their
level of agreement for each on a scale of ‘1’ to ‘5’ (1 = Strongly Disagree, 5 = Strongly Agree). For Bell
Time Analysis, three statements were proffered:
1) I watch a younger family member, friend or neighbor before or after school
2) If I had a choice, I would start school later in the morning
3) I work at a job before or after school
This data was collected from student respondents in a classroom environment and are subject to all of
the possible distractions and limitations inherent to such. For ‘Selected Results’ answers have been
adapted to a ‘Yes’ and ‘No’ scale. For example, ‘Strongly Agree’ and ‘Agree’ have become ‘Yes’, while
‘Strongly Disagree’ and ‘Disagree’, along with ‘Neither agree or disagree’ have become ‘No’.

Limitations
While in some cases, results from more than one statement were analyzed together, it is important to
note that these statements were offered as individual, mutually exclusive questions. Respondents
working or providing childcare were not asked to take into consideration the limitations or opportunity
costs of before/after school childcare or a work schedule when deciding if they preferred later start
times. For questions on student work before- or after-school, those students younger than 14 (6th to 8th
grade) answering questions on before and after school work are likely describing activities other than
formal employment.
The data analyzed and interpretations offered within this report are applicable to the population of
Seattle Public School students responding to questions on the Student Climate Survey (adolescents in
grades 6 through 12) and can’t necessarily be generalized to larger populations of adolescents and/or
students within the city of Seattle or State of Washington. This data is being presented as it has been
collected and has not been tested for statistical significance.
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Data
The following are the selected results for Student Climate Survey questions for the topic of Bell Time
Analysis. The District received a total of 15,921 responses.

Descriptive Statistics
Each student provided personal background information in addition to answering the questions on the
survey. This included: race/ethnicity, grade level, and how often English is spoken at home.
Student Climate Survey - Respondents’ Race/Ethnicity

Race/Ethnicity

Student Climate
Survey

Native American (n=150)
Asian American (n=2,740)
Black / African American (n=1,933)
Latino / Hispanic (n=1,210)
Pacific Islander (n=350)
White (n=6,735)
Multiracial (n=1,990)
None (n=813)
Grand Total (n=15,921)

District 2014-15

0.9%
17.2%
12.1%
7.6%
2.2%
42.3%
12.5%
5.1%
100.00%

0.7%
15.9%
16.4%
12.5%
0.5%
45.6%
8.4%
100%

Race/Ethnicity of Respondents
50.0%
45.0%
40.0%
35.0%
30.0%
25.0%
20.0%
15.0%
10.0%
5.0%
0.0%

Pecentage
District
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Student Climate Survey - Respondents’ Grade Level

Grade

Percentage

th

6 (n=2,942)
7th (n=2,805)
8th (n=2,798)
9th (n=2,347)
10th (n=1,992)
11th (n=1,746)
12th (n=1,291)
Grand Total
(n=15,921)

18.5%
17.6%
17.6%
14.7%
12.5%
11.0%
8.1%
100.0%

Student Climate Survey - Respondents’ Use of English at Home

How Often English Spoken at
Home…

Percentage

Always (n=9,575)
Most of the time (n=3,600)
Rarely or never (n=591)
Sometimes (n=2,075)
No Answer (n=80)
Grand Total (n=15,921)

60.1%
22.6%
3.7%
13.0%
0.5%
100.0%

Student Climate Survey - Respondents’ Gender

Percentage
Female (n=7,594)
Male (n=7,558)
Grand Total (n=15,152)

50.1%
49.9%
100.0%
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Selected Results
Below are select results from the analysis of the Student Climate Survey data for Bell Time Analysis.
Focus is on identifying the percentage of students who have employment and childcare responsibilities
before or after school, as well as measuring the level of support for starting later in the morning. Grade
level, race/ethnicity and gender categories are examined.

1. I watch a younger family member, friend or neighbor before or after school…
When a student is asked if he/she watches a younger family member, friend or neighbor, 35.4% of all
respondents agreed with the statement. When broken into individual grades, the number of students
agreeing with the statement appears consistent, staying with a range of 32.9% to 38.4%. Middle School
students have a slighter higher percentage (36.8%) than High School students (33.9%)
When examined by race/ethnicity, there is a noticeable disparity between the percentages of those
identified as ‘Pacific Islander’, ‘Latino/Hispanic’ and ‘Black/African-American’ who say they watch a
younger family member, friend or neighbor (~50%) and other race/ethnic groups (27.4% to 43.4%).
Student Climate Survey - Respondents Who Provide Childcare by Grade Level
Grade
th

6
7th
8th
9th
10th
11th
12th

Percentage
YES
35.1%
36.9%
38.4%
34.9%
33.3%
32.9%
34.4%

NO
64.9%
63.1%
61.6%
65.1%
66.7%
67.1%
65.6%

Student Climate Survey - Respondents Who Provide Childcare, High School v Middle School
High School
(9th – 12th grade)
Middle School
(6th – 8th grade)

YES

NO

33.9%

66.1%

36.8%

63.2%
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Student Climate Survey - Respondents Who Provide Childcare by Race/Ethnicity
Race/Ethnicity of
Respondent
Asian-American
Black/African-American
Latino/Hispanic
Multiracial
Native American
Pacific Islander
White

YES

NO

36.9%
47.9%
49.9%
34.2%
43.4%
49.3%
27.4%

63.1%
52.1%
50.1%
65.8%
56.6%
50.7%
72.6%

Student Climate Survey - Respondents Providing Childcare by
Race/Ethnicity
60.0%
50.0%
40.0%
30.0%
20.0%
10.0%
0.0%

By gender, slightly greater portion of female respondents provide childcare before or after school than
male respondents.
Student Climate Survey - Respondents Who Provide Childcare by Gender
YES
NO
Female
38.2%
61.8%
Male
33.1%
66.9%
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2. If I had a choice, I would start school later in the morning…
The statement of “If I had a choice, I would start school later in the morning” was directed at Middle and
High School students who currently start school at 7:50 A.M. (note: there are two comprehensive High
Schools that begin at 8:40 A.M.), with intention of determining the proportion of students who desire a
bell time change.
A majority of respondents (66.8%) agreed with the statement, supporting a later start time, across grade
levels, race/ethnicity groups and gender. Those identifying as ‘Native American’ and ‘Pacific Islander’
showed lower preference (60.8% and 58.3%, respectively) than other race/ethnic groups (62.2% to
69.2%), but was still a majority of respondents.
For a subset of respondents who provided childcare before- or after-school, older students preferred to
start later more so than younger students. Students in 12th grade who provide childcare agreed with
starting later the most (77.8%) as did those identified as ‘Black / African-American’ (73.2%) and ‘White’
(72.9%).
Student Climate Survey - Respondents Who Choose to Start Later by Grade Level
Grade
th

6
7th
8th
9th
10th
11th
12th
All

Percentage
YES
63.9%
65.5%
67.6%
64.8%
68.6%
70.3%
70.0%
66.8%

NO
36.1%
34.5%
32.4%
35.2%
31.4%
29.7%
30.0%
33.2%

Student Climate Survey - Respondents Who Choose to Start Later, High School v Middle School
High School
(9th – 12th grade)
Middle School
(6th – 8th grade)

YES

NO

68.0%

32.0%

65.6%

34.4%
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Student Climate Survey – Respondents Who Choose to Start Later by Race/Ethnicity
Race/Ethnicity of Respondent
Asian-American
Black/African-American
Latino/Hispanic
Multiracial
Native American
Pacific Islander
White

YES
62.2%
65.5%
66.4%
68.3%
60.8%
58.3%
69.2%

NO
37.8%
34.5%
33.6%
31.7%
39.2%
41.7%
30.8%

Student Climate Survey - Respondents Who Choose to
Start Later by Race/Ethnicity
70.0%
68.0%
66.0%
64.0%
62.0%
60.0%
58.0%
56.0%
54.0%
52.0%

Student Climate Survey – Respondents Who Choose to Start Later by Gender
Female
Male

YES
67.9%
65.5%

NO
32.1%
34.5%

Student Climate Survey – Subset of Respondents Who Provide Childcare and Choose to Start
Later by Grade Level
Grade
6th
7th
8th
9th
10th
11th
12th

YES
67.7%
68.7%
70.9%
69.5%
74.8%
73.2%
77.8%

NO
32.3%
31.3%
29.1%
30.5%
25.2%
26.8%
22.2%

Note: the percentages
represent, out of all of the
respondents who indicated
they provide childcare before
or after school, the
proportion of them who
support starting school later
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Student Climate Survey - Respondents Who Provide
Childcare and Choose to Start Later by Grade Level
80.0%
78.0%
76.0%
74.0%
72.0%
70.0%
68.0%
66.0%
64.0%
62.0%
6th

7th

8th

9th

10th

11th

12th

Student Climate Survey – Respondents Who Provide Childcare and Choose to
Start Later by Race/Ethnicity
Asian-American
Black/African-American
Latino/Hispanic
Multiracial
Native American
Pacific Islander
White

YES
66.1%
73.2%
71.8%
71.9%
65.6%
62.9%
72.9%

NO
33.9%
26.8%
28.2%
28.1%
34.4%
37.1%
27.1%

Note: the percentages
represent, out of all of the
respondents who indicated
they provide childcare before
or after school, the
proportion of them who
support starting school later
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Student Climate Survey - Respondents Who Provide
Childcare and Choose to Start Later by Race/Ethnicity
74.0%
72.0%
70.0%
68.0%
66.0%
64.0%
62.0%
60.0%
58.0%
56.0%

Currently, the District has two comprehensive high schools - Chief Sealth International and Nathan Hale that have a start time of 8:40 A.M., which is later than most high schools that start time at 7:50 A.M.
When the responses from Chief Sealth (n=486) and Nathan Hale (n=766) are examined separately to
gauge support for those high schools starting later, the percentage of those in grades 9 through 12 who
would choose to start later drops at Chief Sealth (50%), but remains approximately the same at Nathan
Hale (68.9%)

Student Climate Survey – Respondents Who Choose to Start Later
All High Schools v Chief Sealth and Nathan Hale

High Schools
(9th – 12th grade)

All High
Schools

Chief Sealth

Nathan Hale

68.0%

50%

68.9%
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3. I work at a job before or after school…
When given the statement “I work at a job before or after school” most respondents indicated they did
not work before- or after-school. However, the results show the number of students who do work
before- or after-school increases with grade level (11.2% in 6th grade, 42.7% in 12th grade). Predictably,
more high school students than middle school students have before or after school work (30.4% v.
12.6%).
Those who identify as ‘Native Americans’ had the highest percentage of work at 30.7%, followed by
‘Black / African-American’ (24.8%) and ‘Latino / Hispanic’ (24.7%). ‘Asian Americans’ showed the lowest
percentage of agreement with the statement at 17.2%. There was little difference by gender, with
Females agreeing 20.2% and Males 21.4%.
A subset of respondents who worked before or after school continued to display a strong preference for
starting later. Working students who support later start is high, with 9th graders showing the least
support at 69.4%. The lowest support by a race/ethnic group is ‘Native Americans’ at 64.3%.
Student Climate Survey – Respondents Who Work Before or After School by Grade Level
Grade
6th
7th
8th
9th
10th
11th
12th

Percentage
YES
11.2%
11.7%
15.1%
19.0%
29.1%
38.1%
42.7%

NO
88.8%
88.3%
84.9%
81.0%
70.9%
61.9%
57.3%

Student Climate Survey – Respondents Who Work Before or After School by Race/Ethnicity
Race/Ethnicity of Respondent
Asian-American
Black/African-American
Latino/Hispanic
Multiracial
Native American
Pacific Islander
White

YES

NO

17.2%
24.8%
24.7%
19.8%
30.7%
18.6%
20.1%

82.8%
75.2%
75.3%
80.2%
69.3%
81.4%
79.9%
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Student Climate Survey - Respondents Who Work Before
or After School by Race/Ethnicity
35.0%
30.0%
25.0%
20.0%
15.0%
10.0%
5.0%
0.0%

Student Climate Survey – Respondents Who Work Before or After School by Gender
Female
Male

YES
NO
20.2% 79.8%
21.4% 78.6%

Student Climate Survey – Subset of Respondents Who Work Before or After School and
Choose to Start Later by Grade Level
Grade Level
6th
7th
8th
9th
10th
11th
12th

YES
70.1%
72.7%
75.4%
69.4%
71.7%
74.3%
75.1%

NO
29.9%
27.3%
24.6%
30.6%
28.3%
25.7%
24.9%

Note: the percentages
represent, out of all of the
respondents who indicated
they work before or after
school, the proportion of
them who support starting
school later

15 | P a g e

Student Climate Survey - Subset of Respondents Who Work
and Choose to Start Later by Grade Level
76.0%
75.0%
74.0%
73.0%
72.0%
71.0%
70.0%
69.0%
68.0%
67.0%
66.0%
6th

7th

8th

9th

10th

11th

12th

Student Climate Survey – Subset of Respondents Who Work Before or After School and
Choose to Start Later by Race/Ethnicity
Race/Ethnicity
Asian-American
Black/African-American
Latino/Hispanic
Multiracial
Native American
Pacific Islander
White

YES
69.1%
78.3%
76.1%
71.2%
64.3%
65.1%
73.3%

NO
30.9%
21.7%
23.9%
28.8%
35.7%
34.9%
26.7%

Note: the percentages
represent, out of all of the
respondents who indicated
they work before or after
school, the proportion of
them who support starting
school later
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Student Climate Survey - Subset of Respondents Who Work
and Choose to Start Later by Race/Ethnicity
90.0%
80.0%
70.0%
60.0%
50.0%
40.0%
30.0%
20.0%
10.0%
0.0%
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Neighbor-to-Neighbor: Bell Time Analysis
Review of Results from Questionnaires
8/11/2015
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Executive Summary and Key Findings
Neighbor-to-Neighbor Program
Neighbor-to-Neighbor (N2N) is an innovative national community engagement strategy implemented by
Seattle Public Schools’ Department of School Family Partnerships. Originated by Montgomery County
Public Schools in Maryland, Neighbor-to-Neighbor provides a new option for community discussion on
important topics within the District, fostering two-way communication and collaboration amongst
family, community members and stakeholders of Seattle Public Schools. As part of the 2013-2018
Strategic Plan, N2N is being used to strengthen family and community engagement, support feedback
from a diverse range of families and community groups, and facilitate the gathering of essential
community input for District recommendations and decision-making. A primary goal of the N2N
program is to reach typically underrepresented communities. For the 2014-15 School Year, the
inaugural topic for the Neighbor-to-Neighbor program is the Bell Time Analysis.
The Neighbor-to-Neighbor program is focused on supporting small group discussions independent of
school staff participation. Discussions are led by volunteer facilitators, supported with handouts and a
video produced on the topic. For N2N, materials were translated into nine languages in addition to
English. A link to the video and a copy of the questionnaire were available online through the Neighborto-Neighbor website, allowing those unable to attend an event the chance to provide their thoughts and
opinions on the topic. Additionally, with increased interest in larger, organized events led by the
District, six regional community meetings using N2N tools were held throughout the city using District
staff in the role of facilitator. In all occurrences, users of N2N materials were presented with three bell
time options for discussion:
1. No Change: this option would leave the current start and end times for District schools intact
2. Modified Flip: this option moves High Schools to a later start time of 8:50, Elementary Schools
to early start time of 8:00 and Middle and K-8 schools to a later start time of 9:40
3. Extended High School (HS) Day: this option maintains the current start and end times for
schools, but allows High School students to either start at 7:50 and end at 2:20 or start at 8:40
and end at 3:10
Selected results from Neighbor-to-Neighbor are presented in this report in three sections, reflecting the
sources of data collected from questionnaires returned to the District.




Neighbor-to-Neighbor (N2N) Data and Results – combines all sources of data
Event and Individual Data and Results – includes only those questionnaires returned from
small, facilitator-led events and individuals who used the N2N website
Community Meetings using N2N Tools Data and Results – questionnaires returned from six
regional meetings facilitated by District staff, using the N2N video and handouts
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Neighbor-to-Neighbor Key Findings
 The most preferred option amongst all sources is the Modified Flip (57.4%)
o No Change received support from 29.5% of respondents, Extended High School Day
13.1%
o ‘Black or African-American’ respondents preferred No Change (45.5%) more than
Modified Flip (36.4%) or Extended High School Day (18.2%), while ‘White’ respondents
favored Modified Flip more than any other group (68.5%)
o Respondents with Pre K and K-8 students preferred No Change (65%)
o Respondents with Middle School students preferred Modified Flip the most (68%)
 Modified Flip would affect respondents both positively and negatively at a greater level than
Extended High School Day, with ‘Child Extracurricular Activities’ being the most commonly
identified factor for both Modified Flip (51.9%) and Extended Day (32.6%)
o Across race/ethnic groups, those identifying as ‘Multiracial/Multiethnic’ and ‘Asian
American’ selected ‘Child Extracurricular Activities’ the most (62.5% and 59.7%,
respectively)
o While ‘Child Afterschool Care’ was not selected as frequently by all respondents (18.9%
for Modified Flip, 11.6% for Extended High School Day), ‘Native Hawaiian or Other
Pacific Islander’ respondents identified it more frequently (37.5%) as did those
identifying as ‘Hispanic or Latino’ (25%) and ‘Black or African American’ (22.2%)
 For respondents who selected Modified Flip as their most preferred option and provided their
reason for selecting it, the most common reasons given were ‘Ideal Schedule’ (49.7% of
responses), and ‘Reflects Student Sleep Patterns’ (40.7% of responses)
o Those selecting No Change indicated ‘Ideal Schedule’ (81.1%) and ‘Familiarity’ (12.2%)
the most frequently
o Those selecting Extended High School Day cited ‘Ideal Schedule’ (63.6%) and ‘Flexibility’
(27.3%)
Event and Individual Key Findings
 The most preferred option is the Modified Flip (53.5%)
o Notably, No Change garnered proportionally more support (32.5% from 29.5%) amongst
respondents who didn’t attend a community meeting using N2N tools
Community Meetings using N2N Tools Key Findings
 The most preferred option amongst respondents is overwhelmingly the Modified Flip (84%)
o Respondents self-declaring as ‘White’ are highly represented (73.77%), followed by
‘Asian American’ (8.2%) and ‘Multiracial/Multiethnic’ (9.84%)
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Neighbor-to-Neighbor: Process, Data Collection and Limitations
Process
Neighbor to Neighbor (N2N) allowed members of the Seattle Public Schools community the opportunity
to host or participate in small-group discussions on important school system topics. These discussions
could occur anywhere at any time of day, with the intention of families, friends, neighbors and
acquaintances to spend the time discussing an issue in a comfortable, familiar environment to
encourage more diverse opinions and perspective. The discussions are informed through handouts and
a video on the topic (for the information contained within this report, the topic is Bell Time Analysis), as
well as be led by a volunteer facilitator who has been trained prior to the event. For the topic of Bell
Times, materials were translated into nine languages in addition to English. Often the event is organized
by the facilitator. Eight facilitator trainings were held between March 11 and April 29, 2015.
The Neighbor-to-Neighbor program is focused on supporting small group discussions independent of
school staff participation. A link to the video and a copy of the questionnaire were available online
through the Neighbor-to-Neighbor website, allowing those unable to attend an event the chance to
provide their thoughts and opinions on the topic. Additionally, with increased interest in larger,
organized events led by the District, six regional community meetings using N2N tools were held
throughout the city using District staff in the role of facilitator.
The video, materials and questionnaire provided to participants contained three bell time options that
have been presented to the public for input to help frame the issue and focus data collection efforts for
a more effective analysis. These options are:
4. No Change: this option would leave the current start and end times for District schools intact
5. Modified Flip: this option moves High Schools to a later start time of 8:50, Elementary Schools
to early start time of 8:00 and Middle and K-8 schools to a later start time of 9:40
6. Extended High School (HS) Day: this option maintains the current start and end times for
schools, but allows High School students to either start at 7:50 and end at 2:20 or start at 8:40
and end at 3:10

Data Collection
Data is from three primary sources:
1) Facilitator-led Neighbor-to-Neighbor event
2) Individual participation through use of online questionnaires
3) Community Meetings using Neighbor-to-Neighbor (N2N) tools
The data collected is both quantitative and qualitative. Eight questions were close-ended, with answers
able to be quantified and compose the majority of the information presented within this report.
Qualitative data consists primarily of comments written by respondents upon the questionnaire form on
why he/she preferred one option over another. A total of 470 questionnaires were collected, with four
duplicates (466 unique questionnaires).
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The report is broken into three sections to better delineate the sources of the data:




Neighbor-to-Neighbor Data and Results – combines all three sources and provides select results
Event and Individual Data and Results – select results from the data collected from facilitatorled events and individuals using the online questionnaires
Community Meetings using N2N Tools Data and Results – select results from the six regional
community meetings leveraging N2N tools

Limitations
Not all questions are answered by each respondent, limiting the data able to be collected and
interrelated. This data was not collected in a controlled environment, but through a series of events
organized by either volunteer facilitators or District staff. Respondents completed these questions with
varying degree of information, available handouts, number of attendees and quality of conversation. In
some cases, advocates for an option not being presented in the video or on the questionnaire
influenced conversations occurring at specific events (seen in qualitative data collected). This data is
being presented as it has been collected and has not been tested for statistical significance.
The data analyzed and interpretations offered within this report are applicable to the population of
participants of Neighbor-to-Neighbor events, individuals completing the questionnaire and community
meeting attendees using Neighbor-to-Neighbor tools and can’t necessarily be generalized to larger
populations within the city of Seattle or State of Washington. This data is being presented as it has been
collected and has not been tested for statistical significance.
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Neighbor-to-Neighbor Data and Results
The following are the selected results for Neighbor-to-Neighbor (N2N) questionnaires for the topic of
Bell Time Analysis collected from all sources: Events, Individuals and Community Meetings using N2N
tools. Each questionnaire’s quantitative data were recorded in a database, with qualitative information
(e.g. reasons for option preference, comments) documented within the record. The District received a
total of 466 unique questionnaires; however, not all questions were answered on each questionnaire,
resulting in varying number of completed answers for a given question. Expounding notes for the data
can be found next to tables and graphs.

Neighbor-to-Neighbor Descriptive Statistics
Of the 466 records, 463 were returned in English with one in Somali, one in Spanish and one in
Vietnamese. Respondents provided their race/ethnicity on 444 of the returned questionnaires, with
those self-declaring as ‘White’ the preponderate group (51.5%), followed by ‘Asian American’ (26.61%)
and ‘Multiracial/Multiethnic’ (6.87%). Of the 372 respondents who answered, most have either one
child (45.43%) or two children (42.47%) enrolled in Seattle Public Schools. When asked how children are
transported to school – note: respondents could select multiple answers – Personal Car (59.66% of
respondents) and Walk / Bike (48.93% of respondents) are the most common. Fifty percent (50%) of
respondents had a child enrolled in Elementary school, 26% in Middle School, 46% in High School and
6% in a Pre-K program or K-8 school.

N2N Respondents’ Race/Ethnicity
American Indian or Alaska Native (n=1)
Asian American (n=124)
Black or African American (n=27)
Hispanic or Latino (n=12)
Native Hawaiian or Other Pacific Islander
(n=8)
White (n=240)
Multiracial/Multiethnic (n=32)
None (n=22)
Grand Total (n=466)

Percentage District 2014-15
0.21%
26.61%
5.79%
2.58%
1.72%

0.7%
15.9%
16.4%
12.5%
0.5%

51.50%
6.87%
4.72%
100.00%

45.6%
8.4%
100%

Note: 466 total
responses; if respondent
selected more than one
option for race/ethnicity
it was coded as
‘Multiracial/Multiethnic’

Race/Ethnicity of N2N Respondents
60.00%
50.00%
40.00%
30.00%
20.00%
10.00%
0.00%

51.50%
45.60%
26.61%
15.90% 16.40%
12.50%
0.70%
5.79%
1.72% 0.50%
2.58%
0.21%

Percentage
District 2014-15

8.40%
6.87%
4.72%

0
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N2N Results: How Respondents Transport Children to School

N2N Results:
# of Children Enrolled
in the District
0 (n=4)
1 (n=169)
2 (n=158)
3 (n=35)
4 (n=5)
5 (n=1)
Grand Total

N2N Results
1.08%
45.43%
42.47%
9.41%
1.34%
0.27%
100.00%

School Bus (n=120)
City Bus (n=136)
Walk / Bike

25.75%
29.18%
48.93%

District Eligible
2014-15
38.9%
14.4%

(n=228)

Personal Car

59.66%

(n=278)

Carpool (n=84)

18.03%
Note: Respondents could pick more than one
transportation means; percentages are
calculated from 466 (unique questionnaires)

N2N Results: Grade Level of Respondents’ Enrolled Children

Percentage
Elementary (n=236)
Middle School (n=123)
High School (n=212)
Pre-K / K-8 (n=27)

50.6%
26.4%
45.5%
5.8%

Note: Respondents could pick more
than one school level when they had
more than one child enrolled in the
District; percentages are calculated
from ‘responses/466 ’

Select Neighbor-to-Neighbor Quantitative Results
Below are select results from the analysis of the Neighbor-to-Neighbor data. Focus is upon identified
factors potentially affected by a change, preference of the three bell time options presented and
whether that option preference has dependency upon other quantifiables found within the
questionnaire, including demographics, transportation methods, school level of child enrolled in SPS, or
activities in which an SPS child participates.
To view the questionnaire used, see Appendix A.
Factors Potentially Affected by Options
For both Modified Flip and Extended High School Day (Options 2 and 3, respectively) participants were
asked to mark which factors could potentially be impacted by a change in bell time from a
predetermined list. The list included: Work, Child Extracurricular Activities, Child Afterschool Care,
Family and Other. The ‘Other’ category allowed the respondent to write additional comments. The
comments from ‘Other’ will be presented in the qualitative data section. The question did not ask if the
impact is positive or negative.
This table provides the percentage of respondents who indicated each factor would be affected.
Example: 39.9% of respondents said that their work would be affected if the District chose Option 2.
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N2N Results: Factors Impacted by Bell Time Change
Factor
Work
Child Extracurricular
Activities
Child Afterschool Care
Family Life

Modified
Flip
39.9%
51.90%

Extended
HS Day
26.40%

18.90%
42.30%

11.60%
27%

32.60%

Note: Respondents could pick multiple
factors; the percentages are those who
identified the factor out of the 466
questionnaires received

N2N Results: Factors Affected by ‘Option 2: Modified Flip’ by Race/Ethnicity
Factors Affected by
Race/Ethnicity – Modified Flip*
Asian American
Black or African American
Hispanic or Latino
Multiracial/Multiethnic
Native Hawaiian or Other Pacific
Islander
None
White
Grand Total

42.7%
33.3%
41.7%
40.6%

Child Extracurricular
Activities
59.7%
29.6%
41.7%
62.5%

Child Afterschool
Care
11.3%
22.2%
25.0%
21.9%

Family
Life
43.5%
18.5%
41.7%
46.9%

50.0%

50.0%

37.5%

62.5%

59.1%
37.1%
39.9%

54.5%
49.6%
51.9%

31.8%
20.0%
18.9%

36.4%
43.8%
42.3%

Work

*Percentages are the number of responses for each factor within each race/ethnic group (e.g. 42.7% of those who selfidentified as ‘Asian American’ indicated their work would be affected by Option 2)

N2N Results: Factors Affected by ‘Option 3: Extended High School Day’ by Race/Ethnicity
Factors Affected by
Race/Ethnicity – Extended HS
Day*
Asian American
Black or African American
Hispanic or Latino
Multiracial/Multiethnic
Native Hawaiian or Other Pacific
Islander
None
White
Grand Total

Work

Child Extracurricular Child Afterschool
Activities
Care

Family
Life

30.6%
33.3%
16.7%
40.6%

40.3%
18.5%
16.7%
43.8%

7.3%
11.1%
16.7%
18.8%

29.8%
22.2%
25.0%
34.4%

50.0%

37.5%

25.0%

50.0%

36.4%
20.4%
26.4%

40.9%
28.8%
32.6%

27.3%
10.8%
11.6%

27.3%
24.6%
27.0%

*Percentages are the number of responses for each factor within each race/ethnic group (e.g. 42.7% of those who selfidentified as ‘Asian American’ indicated their work would be affected by Option 2)
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The data indicates a range of impact for each race/ethnic group. One facet of the data seen in the
tables is the percentage of those who did not identify their race/ethnic group (‘None’) indicating factors
that could potentially be affected by a change (see chart ‘Factors Affected by Race/Ethnicity’). It
appears Child Extracurricular Activities are the most affected for both Option 2 and 3.

Factors Affected by Modified Flip - Race/Ethnicity
70.0%
60.0%

Work

50.0%

Child Extracurricular
Activities
Child Afterschool Care

40.0%
30.0%

Family Life

20.0%
10.0%
0.0%
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60.0%

Factors Affected by Extended HS Day Race/Ethnicity
Work

50.0%
40.0%

Child Extracurricular
Activities

30.0%

Child Afterschool Care

20.0%

Family Life

10.0%
0.0%

Preferred Option
Within the questionnaire, respondents were provided the three previously mentioned bell time options
and asked to mark the one most preferred, requesting only one be selected. From the 466 unique
questionnaires received, 390 answered with their most preferred option. The most preferred option
amongst the 390 is the Modified Flip.
N2N Results: Respondents’ Preferred Options
Option

Percentage

Option 1 - No Change (n=115)
Option 2 - Modified Flip (n=224)
Option 3 - Extended HS Day (n=51)

29.5%
57.4%
13.1%

When option preference is organized by self-identified race/ethnic group, Modified Flip is frequently the
top selection by respondents. However, those who identified as ‘Black or African American’ preferred
No Change more than Modified Flip or Extended High School Day, with those who did not identify their
race/ethnicity (‘None’) split between No Change and Modified Flip. The sample of those who indicated
‘American Indian or Alaska Native’ is too small to prove useful as representative of a demographic group
(it has been left off the graph below the table).
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N2N Results: Respondents’ Preferred Options by Race/Ethnicity
Race/Ethnicity

No Change

Modified Flip

Extended HS Day

American Indian or Alaska Native (n=1)
Asian American (n=104)
Black or African American (n=22)
Hispanic or Latino (n=10)
Multiracial/Multiethnic (n=26)
Native Hawaiian or Other Pacific Islander

100.0%
37.5%
45.5%
20.0%
30.8%

0.0%
47.1%
36.4%
40.0%
50.0%

0.0%
15.4%
18.2%
40.0%
19.2%

33.3%

33.3%

33.3%

50.0%
21.7%
29.5%

50.0%
68.5%
57.4%

0.0%
9.9%
13.1%

(n=6)

None(n=18)
White (n=203)
Grand Total (n=390)

Neighbor-to-Neighbor (N2N) Results: Option
Preference by Race/Ethnicity
100.0%
80.0%
60.0%
40.0%
20.0%
0.0%

No Change
Modified Flip
Extended HS Day

Respondents with children enrolled in Seattle Public Schools recorded which school level child(ren)
is/are currently. Of those who marked ‘Pre K-8’, 65% preferred No Change, with those marking
‘Elementary School’, ‘Middle School’, and ‘High School’ showing strong preference for a Modified Flip.
N2N Results: Respondents’ Preferred Options by School Level of Enrolled Child(ren)

Option 1 –
No Change

Pre K-8t

Elementary School

Middle School

High School

65.0%

30.0%

21.4%

27.1%

20.0%

57.5%

68.0%

58.8%

15.0%

12.5%

10.7%

14.1%

(n=286)

Option 2 –
Modified Flip
(n=586)

Option 3 –
Extended HS
Day (n=128)
t

Pre K-8 is a combined category for Pre-school and K-8 schools
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In conjunction to the question of school level was one on the number of children enrolled in Seattle
Public Schools. Number of children enrolled ranged from 0 to 5. Strong preference for Modified Flip is
seen for those with 1 to 4 children enrolled in the District.
N2N Results: Respondents’ Preferred Options by # of Children Enrolled in SPS
# of Children Enrolled in SPS
Option 1 –
No Change

0

1

2

3

4

5

50.0%

29.0%

25.4%

30.0%

40.0%

100.0%

50.0%

55.9%

61.9%

63.3%

60.0%

0.0%

0.0%

15.2%

12.7%

6.7%

0.0%

0.0%

(n=89)

Option 2 –
Modified Flip

Note: Those who
answered ‘0’ or ‘5’ are
too small a sample for
percentages to be
meaningfully
representative

(n=187)

Option 3 –
Extended HS Day
(n=41)

Participants were asked to select from a list of five (5) which after-school activities children participated;
this list included: Athletics, Clubs/Academic Program, Employment, After-school Childcare, and Other.
‘Other’ responses are captured in the qualitative data section. The table indicates the percentage of
respondents who preferred one option and had indicated a child’s involvement in particular after-school
activities – example: 28.7% of respondents who indicated a child participates in Athletics preferred ‘No
Change’.
N2N Results: Respondents’ Preferred Options by Child(ren) Participation in After-School Activities

Option 1 –
No Change

Athletics

Clubs / Academic
Program

Employment

After-school
Childcare

28.7%

25.4%

27.8%

32.8%

62.5%

60.2%

58.3%

56.7%

8.8%

14.4%

13.9%

10.4%

(n=145)

Option 2 –
Modified Flip
(n=315)

Option 3 –
Extended HS
Day (n=60)

When asked on the means by which children are transported to and from school with a closed-ended
question (five selections: School Bus, City Bus, Walk/Bike, Personal Car, Carpool), the preferred option is
Modified Flip.
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N2N Results: Respondents’ Preferred Options by Transportation Method used to Transport Child(ren)
to School

Option 1 – No Change
(n=190)

Option 2 – Modified Flip
(n=435)

Option 3 – Extended HS Day
(n=84)
r

School Bus

City Busr

Walk/Bike

Personal
Car

Carpool

29.3%

26.5%

23.1%

29.7%

23.6%

56.6%

59.3%

67.2%

58.2%

66.7%

14.1%

14.2%

9.7%

12.1%

9.7%

the selection of ‘City Bus’ was too specific and many respondents took it as the equivalent of all modes of public

transportation (e.g. light-rail, street car, ferry)

Select Neighbor-to-Neighbor Qualitative Data
In addition to the quantitative data collected, respondents provided feedback in questions with an
‘Other’ selection, as well as the open-ended question inquiring to the reason(s) for preferring one option
over another. Efforts have been made to categorize feedback.
Factors Potentially Affected by Options
When asked to mark which factors could potentially be impacted by a change in bell time from a
predetermined list, respondents had an option of ‘Other’ and a space in which to write free form. Many
respondents took advantage of this space to re-iterate and expand upon one or more of the other four
factors in the list. However, 28 respondents identified unique factors for Option 2 and 15 for Option 3
not previously addressed by the other four factors listed.

N2N Results: Respondents’ Other Responses to Factors Potentially Affected by a Bell Time Change
Option 2 - Other Factors Potentially Affected…
Factor
Medical Appointments
Before School Childcare
Transportation /
Commuting
Meals
Student Safety
Student Responsibility

Total Percentage
7
25.0%
10
35.7%
7
25.0%
1
1
2
28

3.6%
3.6%
7.1%
100.0%

Option 3 - Other Factors Potentially Affected…
Factor
Total Percentage
Medical Appointments
3
20.0%
Before School Childcare
6
40.0%
Transportation /
2
13.3%
Commuting
Student Safety
1
6.7%
Student Responsibility
3
20.0%
15
100.0%
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Preferred Option
In addition to selecting one of the three options presented to respondents on the questionnaire, they
were asked to share their reason for the selection. As an open-ended question, the comments varied
greatly in how common themes were expressed. However, reviewing the 275 questionnaires in which
the question was answered, 11 categories emerged. Many of the comments could be included in
multiple categories, and indeed were.
Categories:
Ideal Schedule – respondents frequently cited the scheduled times of the option as the primary
reason for its selection; this includes convenience, harmonious with family activities, compatible
with work schedules and commuting, childcare options, and extracurricular programs
Reflects Student Sleep Patterns – respondents recognized research on student sleep patterns
and how they change during adolescents, appreciating this as the motivation for studying bell
time changes
Skepticism – this category represents comments in which the only message is an elevated level
of distrust of the District and questioning of its intentions
Familiarity – reflecting answers in which respondents identified comfort, familiarity and existing
adaptability with the option as their reason for its selection
Flexibility – primary seen with respondents choosing Option 3 (Extended High School Day), this
category captures those who prefer a level of flexibility in student schedules
Equitable – option is seen as more equitable for students than the others
Fiscally Prudent – option is seen as either costing the least or saving money
Simplicity – option is seen as the most simplistic, ergo the most ideal
No Good Options – none of the options are seen as desirable
For the table below, the percentage indicates the portion of comments that were categorized for that
option. For example, 81.1% of respondents who selected Option 1 ‘No Change’ indicated it was the
most ‘Ideal Schedule’ as one of their decision factors. Twenty-eight respondents answered the question
without selecting an option (‘No Option Selected’). All comments were treated as potentially multicategorical (i.e. a single comment could have multiple themes).
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N2N Results: Respondents’ Reasons for Selection of Specific Bell Time Options

Ideal Schedule
Reflects Student Sleep
Patterns
Skepticism
Familiarity
Flexibility
Equitable
Fiscally Prudent
Simplicity
No Good Option

Option 1 –
No Change
81.1%

Option 2 –
Modified Flip
49.7%

Option 3 –
Extended HS Day
63.6%

No Option
Selected
55.6%

2.7%

40.7%

6.1%

11.1%

4.1%

3.0%

33.3%

12.2%
27.3%
1.4%
1.4%

1.4%
0.7%
1.4%
1.4%

Event and Individual Data and Results
The following are the selected results for Neighbor-to-Neighbor (N2N) questionnaires collected from
facilitator-led events and individuals who, unable to attend an event, went to the Neighbor-to-Neighbor
website to watch the video and complete the questionnaire. The District received a total of 405 unique
questionnaires from these sources; however, not all questions were answered on each questionnaire,
resulting in varying number of completed answers for a given question. Expounding notes for the data
can be found next to tables and graphs.

Event and Individual Descriptive Statistics
When community meeting questionnaires are removed, there is a noticeable change in the
race/ethnicity of respondents (see table ‘Event and Individual Respondents’ Race/Ethnicity’).
Respondents provided their race/ethnicity on 386 of the returned questionnaires, with those selfdeclaring as ‘White’ still the preponderate group (48.15%) but slightly less so, followed by ‘Asian
American’ (29.38%) and ‘Multiracial/Multiethnic’ (6.87%). Of the 315 respondents who answered, most
again have either one child (46.98%) or two children (41.27%) enrolled in Seattle Public Schools. When
asked how children are transported to school – note: respondents could select multiple answers – the
mix stayed consistent with Personal Car (59.01% of respondents) and Walk / Bike (46.91% of
respondents) are the most common. Forty-nine percent (49.4%) of respondents had a child enrolled in
Elementary school, 23% in Middle School, 46% in High School and 6% in a Pre-K program or K-8 school –
portions identical to all sources.
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Event and Individual Respondents’
Race/Ethnicity
American Indian or Alaska Native (n=1)
Asian American (n=119)
Black or African American (n=27)
Hispanic or Latino (n=10)
Native Hawaiian or Other Pacific Islander
(n=8)
White (n=195)
Multiracial/Multiethnic (n=26)
None (n=19)
Grand Total (n=405)

Events and
Individuals

All Sources

District 2014-15

0.25%
29.38%
6.67%
2.47%
1.98%

0.21%
26.61%
5.79%
2.58%
1.72%

0.7%
15.9%
16.4%
12.5%
0.5%

48.15%
6.42%
4.69%
100%

51.50%
6.87%
4.72%
100.00%

45.6%
8.4%
100%

Race/Ethnicity of Event and Individual Respondents and All
Sources
60.00%
50.00%
40.00%

Events and
Individuals
All Sources

30.00%
20.00%

District 2014-15

10.00%
0.00%
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Event and Individual Results: # of
Respondents’ Children Enrolled in the District

# of Children Enrolled
in the District
0 (n=3)
1 (n=148)
2 (n=130)
3 (n=28)
4 (n=5)
5 (n=1)
Grand Total

Events and
Individuals

All Source

0.95%
46.98%
41.27%
8.89%
1.59%
0.32%
100.00%

1.08%
45.43%
42.47%
9.41%
1.34%
0.27%
100%

Event and Individual Results: How Respondents Transport Children to School

Events and
Individuals
School Bus (n=95)
City Bus (n=116)
Walk / Bike

All Sources

District Eligible
2014-15

23.46%
28.64%
46.91%

25.75%
29.18%
48.93%

59.01%

59.66%

16.30%

18.03%

38.9%
14.4%

(n=190)

Personal Car
(n=239)

Carpool (n=66)

Note: Respondents could pick
more than one transportation
means; percentages are
calculated from 405 (unique
event and individual
questionnaires)

Event and Individual Results: Grade Level of Respondents’ Enrolled Children

Elementary (n=200)
Middle School (n=94)
High School (n=187)
Pre-K / K-8 (n=26)

Events and
Individuals

All Sources

49.4%
23.2%
46.2%
6.4%

50.6%
26.4%
45.5%
5.8%

Note: Respondents could pick more
than one school level when they had
more than one child enrolled in the
District; percentages are calculated
from ‘responses/405 ’

Select Event and Individual Quantitative Results
Below are select results from the analysis of the Event and Individual data. Focus is Preferred Option
results with demographics broken out.
To view the questionnaire used, see Appendix A.
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Preferred Option
Within the questionnaire, respondents were provided the three previously mentioned bell time options
and asked to mark the one most preferred, requesting only one be selected. From the 405 unique
questionnaires received from events and individuals, 340 answered with their most preferred option.
The most preferred option amongst them is the Modified Flip, though the option of No Change garnered
proportionally more support amongst respondents who didn’t attend a community meeting using N2N
tools.
Event and Individual Results: Respondents’ Preferred Options
Option
Option 1 - No Change (n=111)
Option 2 - Modified Flip (n=182)
Option 3 - Extended HS Day (n=47)

Events and
Individuals
32.6%
53.5%
47%

All Sources
29.5%
57.4%
13.1%

When option preference is organized by self-identified race/ethnic group, Modified Flip is frequently the
top selection by respondents. However, when compared to All Sources, preference for No Change
increased slightly (32.5% from 29.5%) and Modified Flip decreased slightly (53.7% from 57.4%). As
before, those who identified as ‘Black or African American’ preferred No Change more than Modified
Flip or Extended High School Day. The sample of those who indicated ‘American Indian or Alaska Native’
is too small to prove useful as representative of a demographic group (it has been left off the graph
below the table).
Event and Individual Results: Respondents’ Preferred Options by Race/Ethnicity
Race/Ethnicity

No Change

Modified Flip

Extended HS Day

American Indian or Alaska Native (n=0)
Asian American (n=99)
Black or African American (n=22)
Hispanic or Latino (n=8)
Multiracial/Multiethnic (n=21)
Native Hawaiian or Other Pacific Islander

39.4%
45.5%
25.0%
33.3%

44.4%
36.4%
37.5%
47.6%

16.2%
18.2%
37.5%
19.1%

33.3%

33.3%

33.3%

56.3%
24.6%
32.5%

43.8%
64.7%
53.7%

0.0%
10.8%
13.9%

(n=6)

None(n=16)
White (n=167)
Grand Total (n=339)
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Event and Individual Results: Option Preference by
Race/Ethnicity
100.0%
90.0%
80.0%
70.0%
60.0%
50.0%
40.0%
30.0%
20.0%
10.0%
0.0%

No Change
Modified Flip
Extended HS
Day

Community Meetings using N2N Tools Data and Results
The following are the selected results for Neighbor-to-Neighbor (N2N) questionnaires collected from
community meetings using N2N tools (e.g. video, handouts). The District received a total of 61 unique
questionnaires from these sources; however, not all questions were answered on each questionnaire,
resulting in varying number of completed answers for a given question. Expounding notes for the data
can be found next to tables and graphs.

Community Meetings using N2N Tools Descriptive Statistics
When community meeting questionnaires alone are examined, there is a noticeable change in the
race/ethnicity of respondents (see table ‘Community Meetings using N2N Tools Respondents’
Race/Ethnicity’). Respondents provided their race/ethnicity on 58 of the returned questionnaires, with
those self-declaring as ‘White’ the most preponderate group (73.77%), followed by ‘Asian American’
(8.2%) and ‘Multiracial/Multiethnic’ (9.84%). Of the 61 respondents from community meetings using
N2N tools, those respondents having two children (49.12%) are greater than those with one (36.84%)
enrolled in Seattle Public Schools. When asked how children are transported to school – note:
respondents could select multiple answers – there was an increase across all categories compared to All
Sources; Personal Car continues to have the highest percentage (63.9%). Fifty-nine percent (59%) of
respondents had a child enrolled in Elementary school, 47.5% in Middle School, 41% in High School and
1.6% in a Pre-K program or K-8 school – differing noticeably from All Sources.
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Community Meetings using N2N Tools
Respondents’ Race/Ethnicity

American Indian or Alaska Native (n=0)
Asian American (n=5)
Black or African American (n=0)
Hispanic or Latino (n=2)
Native Hawaiian or Other Pacific Islander
(n=0)
White (n=45)
Multiracial/Multiethnic (n=6)
None (n=3)
Grand Total (n=61)

Community
Meetings
using N2N
Tools

All Sources

District 2014-15

8.20%
3.28%
-

0.21%
26.61%
5.79%
2.58%
1.72%

0.7%
15.9%
16.4%
12.5%
0.5%

73.77%
9.84%
4.92%
100%

51.50%
6.87%
4.72%
100.00%

45.6%
8.4%
100%

Race/Ethnicity of Community Meetings using N2N Tools
Respondents and All Sources
100.0%
90.0%
80.0%
70.0%
60.0%
50.0%
40.0%
30.0%
20.0%
10.0%
0.0%

Community Meetings
using N2N Tools
All Sources
District 2014-15
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Community Meetings using N2N Tools: # of
Respondents’ Children Enrolled in the District

# of Children Enrolled Community
in the District
Meetings
0 (n=1)
1 (n=21)
2 (n=28)
3 (n=7)
4 (n=0)
5 (n=0)
Grand Total

1.75%
36.84%
49.12%
12.28%
100%

All Source
1.08%
45.43%
42.47%
9.41%
1.34%
0.27%
100%

Community Meetings using N2N Tools: How Respondents Transport Children to School

Community
Meetings
School Bus (n=25)
City Bus (n=20)
Walk / Bike

All Sources

District Eligible
2014-15

41.0%
32.8%
62.3%

25.75%
29.18%
48.93%

63.9%

59.66%

29.5%

18.03%

(n=38)

Personal Car
(n=39)

Carpool (n=18)

38.9%
14.4%

Note: Respondents could pick
more than one transportation
means; percentages are
calculated from 61 (unique
event and individual
questionnaires)

Community Meetings using N2N Tools: Grade Level of Respondents’ Enrolled Children

Elementary (n=36)
Middle School (n=29)
High School (n=25)
Pre-K / K-8 (n=1)

Community
Meetings

All Sources

59.0%
47.5%
41.0%
1.6%

50.6%
26.4%
45.5%
5.8%

Note: Respondents could pick more
than one school level when they had
more than one child enrolled in the
District; percentages are calculated
from ‘responses/61 ’

Select Community Meetings using N2N Tools Quantitative Results
Below are select results from the analysis of the Community Meetings using N2N Tools data. Focus is
Preferred Option results with demographics broken out.
To view the questionnaire used, see Appendix A.
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Preferred Option
Within the questionnaire, respondents were provided the three previously mentioned bell time options
and asked to mark the one most preferred, requesting only one be selected. From the 61 unique
questionnaires received from community meetings using N2N tools, 50 answered with their most
preferred option. The most preferred option amongst them is overwhelmingly the Modified Flip (84%),
and more so than All Sources. The options of No Change and Extended High School Day (8% each)
received little support amongst respondents at community meetings using N2N tools.
Community Meetings using N2N Tools: Respondents’ Preferred Options
Option
Option 1 - No Change (n=4)
Option 2 - Modified Flip (n=42)
Option 3 - Extended HS Day (n=4)

Community
Meetings
8%
84%
8%

All Sources
29.5%
57.4%
13.1%

When option preference is organized by self-identified race/ethnic group, most support lies with
Modified Flip amongst those groups represented at community meetings. When compared to All
Sources.
Community Meetings using N2N Tools: Respondents’ Preferred Options by Race/Ethnicity
Race/Ethnicity

No Change

Modified Flip

Extended HS Day

American Indian or Alaska Native (n=0)
Asian American (n=5)
Black or African American (n=0)
Hispanic or Latino (n=2)
Multiracial/Multiethnic (n=5)
Native Hawaiian or Other Pacific Islander

20%

100%
50%
60%

20%

-

-

-

8.3%
8.0%

100%
86.1%
84.0%

5.6%
8.0%

(n=0)

None(n=2)
White (n=36)
Grand Total (n=50)
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Community Meetings using N2N Tools: Option
Preference by Race/Ethnicity
100.0%
90.0%
80.0%
70.0%
60.0%
50.0%
40.0%
30.0%
20.0%
10.0%
0.0%

Option 1
Option 2
Option 3

Note: No data obtained for ''American Indian or
Alaskan Native', 'Black or African American' or 'Native
Hawaiian or Other Pacific Islander' from Community
Meetings using N2N Tools

Event Specific Feedback
The District held six regional events throughout the city of Seattle for Neighbor-to-Neighbor:
Location
Highpoint Neighborhood House
Hamilton International Middle School
New Holly Neighborhood Campus Gathering Hall
Garfield High School
Chief Sealth High School
Ballard High School

Date
April 21, 2015
April 30, 2015
May 5, 2015
May 6, 2015
May 12, 2015
May 19, 2015

In the space provided for the final question on why a specific option was select as a top preference, a
noticeable anomaly occurred at the events held in the North regions of the city at Hamilton
International Middle School and Ballard High School. Advocates of the transportation structure known
as ‘Two Tier’ had presented information and handouts to participants, soliciting support. In addition to,
or instead of, answering the question some respondents indicated interest in ‘Two Tiers’. A total of 21
event attendees commented on the ‘Two Tier’ structure. The ‘Two Tier’ comment did not appear in
questionnaires known to come from any of the other four events held in the Central, South and West
sections of the city. The comment additionally appeared in 33 questionnaires that were returned to
District offices from smaller, independently organized events.
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Next Steps
In conjunction with data collected through additional community outreach efforts, the information
extrapolated from Neighbor-to-Neighbor will be used to better identify groups and factors that need to
be studied further if a bell time change is made and adapt mitigation strategies to alleviate any negative
impacts an alteration may have on the community.
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Appendix
A. Neighbor to Neighbor Questionnaire: Bell Time Analysis

Seattle Public Schools Neighbor to Neighbor Bell Times
Family Feedback Survey
Please use this form to provide your feedback during your Neighbor to Neighbor Bell
Times discussion.
Name: First
Last
Email:
Phone:
# of Children Enrolled in SPS:
Grade Level of Children(s):
Please mark your ethnicity: *Note: This will help us ensure that we hear the voices of the
families who represent the diversity of our student population*
 Hispanic or Latino
 American Indian or Alaska Native
 Black or African American
 Native Hawaiian or Other Pacific Islander
 White
 Asian American
Please check the school level/s in which you have a student. Mark all that apply.
 Elementary
 Middle School
 Pre K-8
 High School
Please list the after school activities your child/children are involved in. Mark all that apply.
 Athletics
 Clubs/Academic Program
 Employment
 Afterschool Childcare
 Other
Please list the mode of transportation that your child/children use to get to and from
school. Mark all that apply.
 School Bus
 City Bus
 Walk/Bike
 Personal Car
 Carpool
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Here are the 3 Recommendations up for discussion:
Option 1: No Change – All School Level Bell Times would remain the same
Level

Time

Length of Day

High School Tier 1

7:50 am – 2:20 pm

6 hours, 30 minutes

High School Tier 2

8:40 am – 3:10 pm

6 hours, 30 minutes

Middle School (All)

7:50 am – 2:20 pm

6 hours, 30 minutes

K-8 School Tier 1

8:40 am – 3:10 pm

6 hours, 30 minutes

K-8 School Tier 2

9:30 am – 4:00 pm

6 hours, 30 minutes

Elementary School Tier 1

8:40 am – 2:50 pm

6 hours, 10 minutes

Elementary School Tier 2

9:30 am – 3:40 pm

6 hours, 10 minutes

Option 2: Modified Flip – High Schools, Middle Schools, and K-8 would start later and some
Elementary schools would start earlier
Level

Time

Length of Day

High School (All) Tier 2

8:50 am – 3:20 pm

6 hours, 30 minutes

Middle School (All) Tier 3

9:40 am – 4:10 pm

6 hours, 30 minutes

K-8 (All) Tier 3

9:40 am – 4:10 pm

6 hours, 30 minutes

Elementary School Tier 1

8:00 am – 2:10 pm

6 hours, 10 minutes

Elementary School Tier 2

8:50 am – 3:00 pm

6 hours, 10 minutes

Option 3: Extend High School Day - Individual students could decide to start school at the
normal time or a later time and complete the same amount of course work during the day by
staying later than those who started at the normal time.
Level

Time

Length of Day

High Schools/Middle Schools/ 7:50 am – 2:20 pm
and one K-8 School Tier 1*
High Schools/K-8 Schools Tier 8:40 am – 3:10 pm
2*
K-8 Schools Tier 3
9:30 am – 4:00 pm

6 hours, 30 minutes

Elementary School Tier 2

8:40 am – 2:50 pm

6 hours, 10 minutes

Elementary School Tier 3

9:30 am – 3:40 pm

6 hours, 10 minutes

6 hours, 30 minutes
6 hours, 30 minutes
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Current Bell Time Schedule
1. Is your opinion of the current bell time schedule positive or negative and why?

Sleep, Health & Academics
2. a. How would changing the bell time schedule to Option 2 impact the health,
attendance and overall academic achievement of your student(s)?

b. How would Option 3 impact your student(s)?

Scheduling/Activities
3. a. What factors in your daily schedule of activities beyond the SPS school day would be






impacted by Option 2? Mark all that apply.
Work
Child Extracurricular Activities (Sports, Clubs, etc)
Child Afterschool Care
Family Life
Other_________________________________________________________________
b. What factors would be impacted by Option 3?







Work
Child Extracurricular Activities (Sports, Clubs, etc)
Child Afterschool Care
Family Life
Other _________________________________________________________________

Transportation, Operations & Balancing Priorities
4. a. What are the major benefits to you, your child/children and your family if the bell
time changes are implemented to Option 2?

b. What are the major benefits to each of you for Option 3?
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5. a What are the major challenges to you, your child/children and your family if the bell
time changes are implemented to Option 2?

b. What re the major challenges for each of you in Option 3?

After watching the video and having your discussion with others, which of the three options
would you prefer and why?
 Option 1
 Option 2
 Option 3

Please share why?
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