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Purpose of the Continuous School Improvement Plan (CSIP)

The Continuous School Improvement Plan (CSIP) functions as a dynamic tool aligned to Multi-Tiered
System of Supports (MTSS). The CSIP supports schools in using an asset-based approach to identify
and address diverse needs by implementing evidence-based practices within an inclusive educational
environment. The CSIP aims to reduce systemic inequities and improve student outcomes.

The 2025-26 Annual CSIP is designed to be a working document and makes visible school-based
improvement planning and progress monitoring which is required by the Washington Administrative
Code (WAC) 180-16-220.

This annual CSIP meets the requirements of School-wide Title Programs, Learning Assistance Program
(LAP), and OSSI School Improvement Plans.

2025-26 School Information and Leadership Team Members

School Name: Whitman Middle School
Principal: John Houston

Instructional Vision: If Whitman Middle School promotes Collegial Classroom Visits, PLC fidelity to data
analysis, Curriculum-Embedded Common Assessments, Applied Educational Neuroscience (Regulate,
Relate, Reason), and the Whitman Wellness Toolkit, then teachers will collaborate more effectively,
ground their practice in meaningful data, and create supportive, regulated learning environments, so
that students can engage fully in their learning, strengthen their ability to self-regulate, and
demonstrate academic and social growth

Members of the Building Leadership Team: Mattias Cunningham, Lori DeGloria, Cheryl Fraley, Sarah
Furstenberg, Bill Harris, Laura Howell, Laura LaFrance, Heidi McElroy, Janice Runner, Nathan Shorb,
Jennifer Ward, Tracy Yetter, Kelsey Toppenberg, Tina Lilley

2023-26 CSIP Whitman

OSPI School Report Card Information (2024-25 School Year)

Student Enrollment: 634
Special Education Percentage: 17.2%

Multilingual Learning Percentage: 3.0%

Highly Capable Percentage: 10.9%

Free and Reduced Lunch Percentage: 17.2%

Washington School Improvement Framework Status: Foundational
Whitman OSPI School Report



https://www.seattleschools.org/wp-content/uploads/2024/02/CSIP-Whitman.pdf
https://washingtonstatereportcard.ospi.k12.wa.us/ReportCard/ViewSchoolOrDistrict/101124

Annual Comprehensive Needs Assessment (CNA) Summary

A Comprehensive Needs Assessment (CNA) is a required annual process conducted by school staff to
identify the diverse needs of students, families, and staff. It involves collecting, disaggregating, and
analyzing a variety of data to expose possible underlying racial inequities, identify diverse needs and
understand possible root causes of the needs.

The following is a summary of the Comprehensive Needs Assessment (CNA) completed by school staff
about the 2024-25 school year. The summary findings from the CNA described in this section,
informed the staffs’ decisions about the 2025-26 one-year goals, action plans, and allocation of
resources.

Data analyzed for the CNA:

English Language Proficiency Data

Special Education Eligibility/Disproportionality Data
Special Education Placement Data (LRE)

MAP ELA

Smarter Balanced Assessment ELA

MAP Math

Smarter Balanced Assessment Math
Curriculum-Embedded Assessments ELA
Curriculum-Embedded Assessments Math

Student Grade Reports

Missed Instruction Log

Walkthrough/Observational Data

Teacher collected data in Unified Insights
School-based Student Surveys
Discipline/Suspension

School Attendance Dashboard on Atlas

Student Mobility Data

Healthy Youth Survey

SPS Climate Survey (staff or students)
School-based Family/Community Survey

Family Participation/Attendance (e.g., Events, Team Membership)
School-based Family Engagement Event Exit Tickets
Volunteer Count

Resource Allocation Data

Meeting Agendas and Minutes (e.g., Grade-level, Content Area, MTSS, RET, BLT, etc.)

Top Strengths from Multiple Data Sources: What strengths of students, staff families, and/or
community partners have emerged across multiple data points (academic growth and achievement,
attendance, engagement, professional growth, culture of inquiry, school community and culture, etc.)?

Whitman Middle School's 2024-25 data analysis highlights strong academic, social-emotional, and
cultural growth.**

Students across grades 6-8 demonstrated consistent RIT gains in MAP Math, with 6th grade
showing a +7 increase from Spring 2024 to Spring 2025. Advanced Learners and Highly Capable
students exceeded district averages in both growth and proficiency. Survey data reflects a culture
of high expectations, with over 90% of students affirming that teachers believe in their potential.

Student engagement remains a strength, with 78% favorable ratings in Student Voice & Leadership
and 85% in Inclusionary Practices. Students report feeling respected, valued, and included. Social-
Emotional Learning was the highest-rated domain (86%), with strong indicators of belonging,
relationship-building, and safety across racial and cultural lines.



Pedagogical effectiveness scored 80%, with 92% of students noting that teachers foster deep,
critical, and creative thinking. Instruction is increasingly relevant to students’ lives, especially in
math and literacy.

While direct family data was not included, high scores in inclusion and equity suggest strong
community trust and engagement. High MAP participation rates across all subgroups further reflect
strong attendance and student investment in learning.

Top Needs from Multiple Data Sources: What top needs (2 or 3) have emerged from the analysis of
multiple data sources?

Based on the combined analysis of the Spring 2025 Staff Survey, Student Climate Survey, and MAP
Math performance data, three key areas of need have emerged at Whitman Middle School:

1. Inclusive and Culturally Responsive Instruction: Students expressed concern that classroom
learning often lacks personal and cultural relevance, with only 57% agreeing that teachers
connect lessons to their interests and backgrounds. This was the lowest-rated item in the
Identity and Culturally Responsive Teaching section. Staff also reported a decline in confidence
around racial equity practices, with only 72% favorable responses in that domain. These findings
suggest a need for professional development focused on culturally responsive pedagogy and
more intentional integration of student identity into curriculum design.

2. Shared Decision-Making and Leadership Transparency: Staff responses to leadership
consultation were mixed, with only 68% agreeing that administration consults them before
making decisions. This item had one of the highest disagreement rates in the survey, indicating a
trust gap in leadership practices. While staff feel generally supported in their professional goals,
they seek more meaningful input in decisions that affect their work. Strengthening feedback
loops and increasing transparency in decision-making could improve staff morale and
collaboration.

3. Real-World Relevance and Career Readiness: Students rated College & Career Readiness at just
70%, with only 60% feeling informed about college and financial aid. In math, although students
performed well and showed growth across all grades, only 64% found math relevant to their
lives. These results point to a broader need to connect academic content to real-world
applications and future pathways. Enhancing career exploration opportunities and embedding
relevance into instruction could boost engagement and long-term preparedness.

Disproportionalities: What disproportionalities exist among student groups?

Despite notable RIT gains, Black students—particularly males—consistently fall short of meeting
growth targets, highlighting a persistent gap between effort and outcome.

Multilingual learners often exceed district growth averages, yet their lower starting RIT scores
suggest systemic barriers to early academic readiness.

Special Education students demonstrate strong growth in select grades but continue to lag in
reaching proficiency benchmarks.

Meanwhile, students identified as Advanced Learners or Highly Capable show high achievement
levels, though their growth outcomes vary, indicating a need for more tailored enrichment
strategies.

Root Causes of Disproportionalities: What root causes have been identified for disproportionalities
among student groups?

A key root cause of our disproportionality data is that students across demographic groups—
especially Black students, multilingual learners, and students receiving special education services—
struggle to see the relevance of their learning to their lives, as reflected in staff, student, and family
climate data.



This disconnect may contribute to inconsistent growth outcomes, despite strong RIT gains in some
groups, and suggests that instruction may not be sufficiently culturally responsive, engaging, or
meaningfully connected to students’ lived experiences and aspirations.

Greatest Potential for Impact: What findings or themes have emerged that, if addressed, will have the
greatest potential for impact on student outcomes?

One of the most impactful themes emerging from our data is the need to make learning more
relevant and meaningful to students’ lives. When students see themselves—along with their
cultures, beliefs, and aspirations—reflected in the curriculum, they are more likely to engage deeply
and grow academically.

To address this, we believe that leveraging UDL-aligned practices such as timely and personalized
feedback, flexible grouping that honors student voice and choice, and data-driven planning that
responds to individual learning profiles will be key. These strategies not only support academic
growth but also foster a stronger sense of belonging and purpose in learning.

Interconnected Needs: How are needs related to each other or influencing each other?

Our academic and climate data reveal interconnected needs that influence one another in
significant ways. Students’ struggles to see the relevance of their learning—across all demographic
groups—are directly tied to disparities in academic growth and achievement.

When instruction lacks cultural relevance and personal connection, student engagement suffers,
which in turn impacts growth outcomes, particularly for historically underserved groups. Addressing
this through responsive instructional practices—such as UDL strategies like personalized feedback,
flexible grouping, and data-driven planning—can simultaneously improve engagement, equity, and
academic performance.

Quick Wins: Which needs can be addressed quickly (3-6 months) to build momentum toward
confronting more challenging needs?

In the next 3-6 months, we can build momentum by focusing on quick wins that strengthen Tier One
instruction and collaborative professional practices. Through data-driven PLCs using Curriculum
Embedded Assessments, teams can quickly identify learning needs and adjust instruction
accordingly.

Embedding UDL strategies—such as flexible grouping, inclusive planning, and actionable
feedback—into daily practice can immediately enhance student engagement and access.

Additionally, implementing collegial classroom visits focused on Inclusion, Planning, Feedback, and
Flexible Grouping will promote shared learning, build instructional coherence, and accelerate the
adoption of high-impact practices across classrooms.

Technology Use to Strengthen Student Learning: How is technology being used to strengthen
classroom instruction and student engagement?

Technology is being used strategically to enhance classroom instruction and student engagement
through curriculum-embedded digital resources. In Envision Math, students access interactive tools
and visual models that support conceptual understanding and personalized practice.

Amplify Science leverages multimedia simulations and real-world phenomena to deepen inquiry and
engagement.

Inquiry By Design integrates digital texts and collaborative platforms that promote critical thinking
and discourse.

These tools not only support differentiated instruction but also align with UDL principles by offering
multiple means of representation, engagement, and expression.

Support for Staff to Use Technology to Strengthen Student Learning: What ongoing support is
provided to ensure staff are proficient with required use of technology?



Ongoing support for staff to effectively use technology is shared across school, leadership, and
district levels. At the school level, teachers receive job-embedded support through PLCs, where
they collaborate on integrating digital tools from Envision Math, Amplify Science, and Inquiry By
Design into instruction.

School leaders reinforce this work by modeling tech integration, facilitating collegial classroom
visits, and aligning professional learning with UDL principles.

At the district level, curriculum teams provide training, resources, and technical support to ensure
staff are proficient in using curriculum-embedded platforms. This multi-tiered approach ensures
that technology use is purposeful, aligned, and sustainable.

Priority Area: Learning Environments - Joyful, Safe, Anti-Racist

Measures and Targets
2023-26 Goal:

By the spring of 2025-26 school year, AAM out of class time will decrease to within 1% of their non-
SoCFFEJ peers. Increasing in-class instruction time while closing the gap in disproportionality of
attendance and discipline data.

2025-26 Goal:

By the spring of 2025-26 school year, AAM out of class time will decrease to within 3% of their non-
SoCFFEJ peers. Increasing in-class instruction time while closing the gap in disproportionality of
attendance and discipline data.

Action Plan
Evidence-based Practice 1:

Student Engagement (Addressing Absenteeism): MTSS Teams in school buildings will address
student absenteeism by tracking daily and class period attendance taken by teachers in classrooms
and then determine needed supports.

Implementation Activity:

The Rapid Response Team will meet bi-weekly to evaluate data, prepare supports, and report to
and support bi-monthly Grade Level Student Supports Meetings with teachers.

Process Data Measures:

Comprehensive School Counseling Program School Plan
Building determine Schedule of MTSS Meetings
School-based Survey (staff or students)

Student Attendance Agreement Plan

MTSS Team Meets Regularly

Timeframe for Reviewing Process Data Measures:

o Weekly
e Monthly

Student Outcome Data Measures:

e SPS Climate Survey (staff or students)
¢ School Attendance Dashboard on Atlas
e Missed Instruction Log

e Unified Insights



Timeframe for Reviewing Student Outcome Data Measures:

e Quarterly
e Middle of Year
e End of Year

Team(s) or Individual(s) responsible for implementing, measuring, and adjusting the evidence-
based practice:

RRT - counselors
Social worker

SBIRT coordinator
Registrar

Attendance specialist
Nurse

Administration

Additional context about the implementation of the selected evidence-based practice and/or
implementation activity.

The RRT will prepare interventions and report to Grade Level Student Supports teams as well as
take referrals for supports.

Priority Area: Classroom Instruction and Academic Success

Measures and Targets
2023-26 Goal:

The percentage of Black boys and teens in 7th grade who achieve proficiency or higher on the 7th
grade Smarter Balanced Assessment in math will increase from 23% in June 2023, to 45% in June
2024 and to 60% in June 2026

2025-26 Goal:

The percentage of 6" Grade students of color furthest from educational justice projected proficient
or above in Math based on MAP will increase from a baseline of 62.2% to a target goal of 64.2% by
Spring 2026.

2025-26 School-based Goal:

By the end of spring 2025-26 60% of students of color furthest from educational justice will
demonstrate expected growth in Math MAP data over the 22-23 school year data.

Action Plan
Evidence-based Practice 1:

Professional Learning Communities: Educators engage in regular PLC meetings and use the results
of the SPS Curriculum-Embedded Assessments and other common assessments to plan units and
lessons to help all learners meet and exceed standard, provide action-oriented feedback in
response to assessments so that students can reflect on their learning and revise their work, and
develop flexible grouping within Tier 1 instruction, where students receive targeted feedback and
support based on their progress towards standard.

Implementation Activity:



Teachers will do 6 week cycles of inquiry with data collected from Curriculum Embedded
Assessment's, Common Formative Assessments, and classroom assessments. PLCs will score
common work and discuss how students are doing in relation to the DeFour Questions.

Process Data Measures:

e Walkthrough/Observational Data
e Teacher Observational Data

Timeframe for Reviewing Process Data Measures:
Monthly
Student Outcome Data Measures:

e MAP

e Curriculum-Embedded Assessments (CEAS)
e Student Grade Reports

e Smarter Balanced Assessment (SBA)

Timeframe for Reviewing Student Outcome Data Measures:

e Quarterly
¢ Middle of Year
e End of Year

Team(s) or Individual(s) responsible for implementing, measuring, and adjusting the evidence-
based practice:

e Instructional Council
e TLC
e Administrators

Additional context about the implementation of the selected evidence-based practice and/or
implementation activity.

Each PLC is aware of their own stage of development using the 7 stages criterion and understand
we are moving to stage 6.

Highly Capable Services

o Differentiation: Educators use pre assessments to determine the needs of students, providing
flexible grouping, extension opportunities and tiered assignments to meet the varied needs of
learners.

¢ Independent Study Projects: Students pursue self-directed learning based on interests.

e Universal Design for Learning: Educators provide multiple means of representation, flexible
grouping, and choice-based learning to support learner access to grade level and above grade
level learning.

Expanded Learning

Lake Side summer LEAP
Skill Center

Summer Enrichment
EYP

Homework Policy

Purpose of Homework:



e Reinforce and apply classroom learning.
e Promote self-directed learning and deeper understanding.

Assessment and Grades:

e Homework not numerically graded; qualitative feedback provided.

e Emphasis on the learning process; mistakes seen as valuable experiences.

e Flexibility with Submission.

e Late work accepted without penalties; feedback provided for ongoing learning.

Support and Collaboration:

e Personalized support during office hours and after school.
e Students are encouraged to seek help actively.

This student-centered homework policy emphasizes autonomy, flexibility, and collaboration to
create a positive and meaningful learning experience. Continuous communication ensures alignment
with each learner's unique needs.

Priority Area: Family and Community Engagement

Measures and Targets
2023-26 Goal:

85% of SoCFFEJ will respond favorably to student survey question “My school and teachers care
about my feelings . ..”

The number of SOCFFEJ parents in parent volunteer opportunities will increase to match WMS
demographics (favorable responses, participation, support).

2025-26 Goal:

By the spring of 2026 SoCFFEJ parent participation in or engagement with volunteer opportunities
and community activities will increase to within 5% of their peers.

Action Plan
Evidence-based Practice 1:

Family Participation: Provide opportunities for families and community members to contribute to the
life of the school in ways that reflect their interests, skills, experience, and capacity to do so.

Implementation Activity:

The RET will lead our work in engaging families with opportunities to showcase their strengths and
contributions. This will happen in our fall and spring Family Celebration events. This is hosted by the
school but families are the main contributors to the events success. There will be opportunities for
families to bring food to the events along with any performances, games, or activities they deem
valuable. Resources will be made available to families needing support with the costs of providing
food/games for the events.

Process Data Measures:

e Participation/Attendance (e.g., Events, Membership)
e Volunteer Count
e School-based Family Survey

Timeframe for Reviewing Process Data Measures:

e Quarterly



e Middle of Year
e End of Year

Student Outcome Data Measures:

e Student Attendance
e Missed Instruction Log
e Student Grade Reports

Timeframe for Reviewing Student Outcome Data Measures:
Quarterly

Team(s) or Individual(s) responsible for implementing, measuring, and adjusting the evidence-
based practice:

e Race and Equity Team will provide the framework and structure for these events.
¢ Rapid Response Team will deepen connections with families participating in the events.

2025-26 Budget Allocations to Support Continuous Improvement

The following describes how the school allocates specific funds to support and improve student
learning.

Fund Program: Basic Education

Intent and Purpose: Seattle Schools is committed to using our Basic Education funding to provide
all students with instruction aligned to grade level specific state standards and include
differentiation and enrichment.

Activities Implemented to Meet Intent and Purpose: The intent and purpose of Basic Education
dollars include but are not limited to:

Standards-aligned instruction to all students.

Supervision of instruction

Non-teaching staffing to provide support to students and families.
Instructional materials for all students.

Guidance counseling and social work supports to all students.

Fund Program: Multilingual Learners (Title IlI)

Intent and Purpose: Title Ill funds support the district’s language instructional education program to
assist multilingual learners in attaining English proficiency and high levels of academic achievement.

Dollar Amount: $98,650
Activities Implemented to Meet Intent and Purpose:

Compensation for language proficiency testing

Translation services for family communication

Instructional materials to support multilingual learners

Activities that remove language barriers and support culturally responsive, inclusive
instruction

Fund Program: Learning Assistance Program (LAP)

Intent and Purpose: Provide services only to students who have not met, or are at risk of not
meeting, state or local graduation requirements.

Dollar Amount: $93,872
Activities Implemented to Meet Intent and Purpose:



0.6 FTE split across Math and ELA departments

Targeted small-group intervention and instructional support

Progress monitoring

Data-informed planning

Support embedded within core content areas to strengthen Tier 1 instruction and address
academic disproportionality

Fund Program: PTSA Grant

Intent and Purpose: Support student learning, well-being, and staff capacity aligned to the school’s
instructional and equity vision.

Dollar Amount: $72,000
Activities Implemented to Meet Intent and Purpose:

Math tutoring to support academic growth and targeted intervention

Mental health counseling to address students’ social-emotional needs

Classroom grants to support supplemental materials and innovative instructional practices
0.2 FTE School Counselor to expand access to guidance and student support services
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