2" Seattle Public
Y Schools

2025-26 Annual CSIP
Roxhill Elementary School

Purpose of the Continuous School Improvement Plan (CSIP)

The Continuous School Improvement Plan (CSIP) functions as a dynamic tool aligned to Multi-Tiered
System of Supports (MTSS). The CSIP supports schools in using an asset-based approach to identify
and address diverse needs by implementing evidence-based practices within an inclusive educational
environment. The CSIP aims to reduce systemic inequities and improve student outcomes.

The 2025-26 Annual CSIP is designed to be a working document and makes visible school-based
improvement planning and progress monitoring which is required by the Washington Administrative
Code (WAC) 180-16-220.

This annual CSIP meets the requirements of School-wide Title Programs, Learning Assistance Program
(LAP), and OSSI School Improvement Plans.

2025-26 School Information and Leadership Team Members
School Name: Roxhill Elementary School
Principal: Kelly Bruno

Instructional Vision Theory of Action: If we intentionally implement high-leverage practices - regular,
rigorous PLCs, data-informed instruction, and clearly defined learning objectives and success criteria -
then we will deliver strong, equitable Tier 1 instruction that meets the needs of students furthest from
educational justice, leading to accelerated learning and growth for all.

Members of the Building Leadership Team: Matt MacDonald, Sydney Franklin, Christa Howsmon,
Nicole Sorenson, Mike Popelka, Marge Gamache, Elizabeth McNally, Ellen Ewald, Ann Perry, Neysa
Turner, Shawna Prynne, and Kelly Bruno.

2023-26 CSIP Roxhill

OSPI School Report Card Information (2024-25 School Year)

Student Enroliment: 291
Special Education Percentage: 21.6%

Multilingual Learning Percentage: 21.3%

Highly Capable Percentage: 0.7%

Free and Reduced Lunch Percentage: 61.9%

Washington School Improvement Framework Status: Foundational
Roxhill OSPI School Report



https://www.seattleschools.org/wp-content/uploads/2024/02/CSIP-Roxhill.pdf
https://washingtonstatereportcard.ospi.k12.wa.us/ReportCard/ViewSchoolOrDistrict/101120

Annual Comprehensive Needs Assessment (CNA) Summary

A Comprehensive Needs Assessment (CNA) is a required annual process conducted by school staff to
identify the diverse needs of students, families, and staff. It involves collecting, disaggregating, and
analyzing a variety of data to expose possible underlying racial inequities, identify diverse needs and
understand possible root causes of the needs.

The following is a summary of the Comprehensive Needs Assessment (CNA) completed by school staff
about the 2024-25 school year. The summary findings from the CNA described in this section,
informed the staffs’ decisions about the 2025-26 one-year goals, action plans, and allocation of
resources.

Data analyzed for the CNA:

English Language Proficiency Data

Special Education Eligibility/Disproportionality Data

DIBLES

MAP ELA

Smarter Balanced Assessment ELA

MAP Math

Smarter Balanced Assessment Math

Missed Instruction Log

Walkthrough/Observational Data

School-based Student Surveys

Discipline/Suspension

School Attendance Dashboard on Atlas

SPS Climate Survey (staff or students)

Educator Data (e.g. out of field, retention, School Employee Evaluation Survey, NBCT, etc.)
Family Participation/Attendance (e.g., Events, Team Membership)

Volunteer Count

Meeting Agendas and Minutes (e.g., Grade-level, Content Area, MTSS, RET, BLT, etc.)

Top Strengths from Multiple Data Sources: What strengths of students, staff families, and/or
community partners have emerged across multiple data points (academic growth and achievement,
attendance, engagement, professional growth, culture of inquiry, school community and culture, etc.)?

Commitment to equity and inclusion:

Student survey scores about Equity/Anti-racism (84 %) and Inclusionary Practices (85%) indicate
a learning environment where students of all backgrounds feel welcomed and included. Notably,
92% of students affirmed that classmates of different races, cultures, and abilities learn
together, reflecting inclusive classroom communities and culturally responsive teaching
practices. Equity/Anti-racism ratings rose 8 points from fall to spring of the 2024-2025 school
year.

Academic achievement is on the rise:

Class cohorts are showing growth year over year in many areas. For example, class cohort SBA
passing rates show the following:

ELA:

e 24-25 4™ Graders — 45% passing rate, compared with a 36% passing rate as 3™
Graders in the 23-24 school year

e 24-25 5™ Graders - 38% passing rate, compared with a 28% passing rate as 4"
Graders

Math:

e 24-25 4™ Graders — 39% passing rate, compared with a 28% passing rate as 3™
Graders in the 23-24 school year



e 24-25 5™ Graders - 31% passing rate, compared with a 24% passing rate as 4"
Graders

Top Needs from Multiple Data Sources: What top needs (2 or 3) have emerged from the analysis of
multiple data sources?

Regular Student Attendance:

While students express strong feelings of belonging and engagement, attendance data
continues to show that consistent school attendance is an area requiring focused attention. In
the 2024-2025 school year, 61% of students (152 of 251) had 10 or more absences. Irregular
attendance disrupts learning continuity and impacts overall achievement, particularly for
students furthest from educational justice.

Staff Input in Decision Making & Maintaining a Safe Work Environment:

Staff feedback indicates a desire for more authentic involvement in schoolwide decisions and for
continued work using SPS racial equity analysis tools. Building a stronger culture of inquiry and
distributed leadership will enhance ownership of school goals and deepen alignment between
classroom practices and school priorities. Regular and rigorous PLCs, feedback loops, and
transparent communication systems will be critical to ensuring that every staff member’s
expertise and perspective inform continuous improvement and disrupt disproportionalities.

Disproportionalities: What disproportionalities exist among student groups?

Disproportionalities persist for students identified as further from educational justice, African
American males, students with IEPs, and Multilingual Learners.

Root Causes of Disproportionalities: What root causes have been identified for disproportionalities
among student groups?

e Analysis of multiple data sources indicates that disproportionalities among student groups at
Roxhill are influenced by several interconnected root causes.

e First, attendance patterns show that students furthest from educational justice experience
higher rates of chronic absenteeism, often linked to barriers such as transportation, housing
instability, health challenges, and inconsistent access to wraparound supports. These factors
disrupt learning continuity and limit equitable access to Tier 1 instruction.

e Second, inconsistent or limited communication with families, especially when not provided in
families’ preferred languages, can create gaps in their understanding of school expectations,
available support, and academic progress.

e Finally, the need for stronger systems of support through MTSS processes contributes to
inequitable outcomes. While staff demonstrate care and commitment, data-based intervention
systems are still developing. Consistent use of MTSS structures, progress monitoring, and
collaborative problem-solving will ensure earlier identification of needs and more coordinated
academic, behavioral, and social-emotional supports for all students.

Greatest Potential for Impact: What findings or themes have emerged that, if addressed, will have the
greatest potential for impact on student outcomes?

Findings indicate that the greatest potential for impact on student outcomes lies in improving
student attendance and strengthening MTSS processes to ensure consistent, data-driven support
for every learner.

Interconnected Needs: How are needs related to each other or influencing each other?

Student attendance and access to supports are directly connected. When students are not present,
they cannot benefit from the interventions and instruction provided through MTSS. Strengthening
attendance is essential to ensuring equitable access to the supports that drive student success.



Quick Wins: Which needs can be addressed quickly (3-6 months) to build momentum toward
confronting more challenging needs?

A focused effort on improving student attendance offers an immediate opportunity for impact. In the
next 3-6 months, we can strengthen communication with families, celebrate positive attendance,
and provide early, coordinated outreach to address barriers. These quick actions will build
momentum for deeper, systemic improvements through our MTSS framework.

Technology Use to Strengthen Student Learning: How is technology being used to strengthen
classroom instruction and student engagement?

Students are learning about digital citizenship and have regular opportunities to complete and share
work using digital tools. Technology is used to enhance engagement, support collaboration, and
provide access to online learning platforms that extend classroom instruction.

Support for Staff to Use Technology to Strengthen Student Learning: What ongoing support is
provided to ensure staff are proficient with required use of technology?

Staff receive ongoing support and training through district-provided professional development, and
peer collaboration to ensure effective and confident use of technology in daily instruction.

Priority Area: Learning Environments - Joyful, Safe, Anti-Racist

Measures and Targets
2023-26 Goal:

By June 2026, at least 90% of students of color furthest from educational justice will respond
favorably to the Belonging and Relationship questions on the Student Climate Survey.

2025-26 Goal:

By June 2026, less than 50% of the student body will reach the chronic absence threshold of 10 or
more absences.

Action Plan
Evidence-based Practice 1:

Student Engagement (Addressing Absenteeism): MTSS Teams in school buildings will address
student absenteeism by tracking daily and class period attendance taken by teachers in classrooms
and then determine needed supports.

Implementation Activity:

MTSS Team, Professional Development, and RET work will focus on tracking student attendance,
developing culturally responsive interventions for students and families, and celebrate improvement
in daily attendance (as described in 1.6, 1.11, 1.12, and 1.15).

Process Data Measures:

Building determine Schedule of MTSS Meetings
Professional Development Attendance and Exit Tickets
Student Attendance Agreement Plan

MTSS Team Meets Regularly

Care Coordination Plans

Timeframe for Reviewing Process Data Measures:
Monthly



Student Outcome Data Measures:

e School Attendance Dashboard on Atlas
e Missed Instruction Log

Timeframe for Reviewing Student Outcome Data Measures:
Quarterly

Team(s) or Individual(s) responsible for implementing, measuring, and adjusting the evidence-
based practice:

Principal

Office Assistant/Attendance Specialist
Counselor

MTSS Team

Priority Area: Classroom Instruction and Academic Success

Measures and Targets
2023-26 Goal:

At least 50% of all third graders at Roxhill Elementary will meet or exceed benchmark on Spring ELA
SBA by Spring 2026.

2025-26 Goal:

The percentage of students of color furthest from educational justice in 2" Grade that are projected
proficient or above in ELA as measured by the MAP assessment will increase from 18.4% from June
202510 20.4% in June 2026.

2025-30 Strategic Plan Implementation: Readiness for Progress Monitoring Foundational Literacy

As school staff transitions from monitoring the progress of the former 3rd Grade ELA SBA Goal to the
new 2nd Grade Foundational Literacy Goal, what do staff need to know, be able to do, and have access
to effectively progress monitor toward this new measure over time?

Staff need to know how to interpret DIBELS data and implement effective phonics instruction, be
able to collaborate in PLCs to analyze trends and adjust teaching strategies, and have access to up-
to-date assessment results, curriculum resources, and dedicated PLC time. This combination
ensures ongoing, data-driven progress monitoring toward the 2nd Grade Foundational Literacy
Goal.

Action Plan
Evidence-based Practice 1:

Professional Learning Communities: Educators engage in regular PLC meetings and use the results
of the SPS Curriculum-Embedded Assessments and other common assessments to plan units and
lessons to help all learners meet and exceed standard, provide action-oriented feedback in
response to assessments so that students can reflect on their learning and revise their work, and
develop flexible grouping within Tier 1 instruction, where students receive targeted feedback and
support based on their progress towards standard.

Implementation Activity:

During PLC meetings, teachers will spend time reviewing student work or data and discussing the
Four Critical Questions:

1. What do we expect students to learn?



2. How will we know if they learn it?
3. How do we respond when students experience difficulty in learning?
4. How do we respond when student do learn?

Process Data Measures:
Walkthrough/Observational Data
Timeframe for Reviewing Process Data Measures:

Monthly
Student Outcome Data Measures:
e MAP
e DIBELS
e Curriculum-Embedded Assessments (CEAS)
e Smarter Balanced Assessment (SBA)

Timeframe for Reviewing Student Outcome Data Measures:

e Beginning of Year
e Middle of Year
e End of Year

Team(s) or Individual(s) responsible for implementing, measuring, and adjusting the evidence-
based practice:

e Principal
e PLC Teams
Highly Capable Services

o Differentiation: Educators use pre assessments to determine the needs of students, providing
flexible grouping, extension opportunities and tiered assignments to meet the varied needs of
learners.

e Universal Design for Learning: Educators provide multiple means of representation, flexible
grouping, and choice-based learning to support learner access to grade level and above grade
level learning.

Expanded Learning

Roxhill is continuing a partnership with Invest in Youth to provide after school tutoring to students of
color who are achieving below grade level standards for 26 weeks. Invest in Youth recruits and
trains tutors who focus on student academic needs.

This year Roxhill is beginning a partnership with Friends of the Children Seattle, which provides a
mentorship program to students beginning in kindergarten or 1% grade and continuing through
graduation. The mentorship program supports students in many aspects of their lives, including
partnering with teachers to enhance academic achievement.

Also new this school year is a LEGO Robotics afterschool club. The Roxhill LEGO Robotics Club
provides students with hands-on, project-based learning that strengthens critical academic skills.
Through designing, building, and programming LEGO robots, students apply math, science, and
engineering concepts in a fun, collaborative setting. The club also fosters problem-solving,
computational thinking, and teamwork, helping students deepen their understanding of core
curriculum while developing confidence and creativity.



Homework Policy

The Roxhill school-wide expectation is that each student will read for at least 30 minutes every
evening. Kindergarten and 1st grade students may read for less time at the start of the year. The
reading may be a combination of reading to self, reading to another person, or being read to by an
adult.

Priority Area: Family and Community Engagement

Measures and Targets
2023-26 Goal:

By June 2026, 85% of all Roxhill families will participate in family surveys and/or attend community
events.

2025-26 Goal:

By June 2026, 85% of all Roxhill families will participate in family surveys and/or attend community
events.

Action Plan
Evidence-based Practice 1:

Family Participation: Provide opportunities for families and community members to contribute to the
life of the school in ways that reflect their interests, skills, experience, and capacity to do so.

Implementation Activity:

Educators will use 2-way communication tools to communicate with families and encourage
attendance at community-building events and volunteer opportunities.

Process Data Measures:

e Engagement Event Exit Tickets
e Participation/Attendance (e.g., Events, Membership)
e Volunteer Count

Timeframe for Reviewing Process Data Measures:
Monthly

Student Outcome Data Measures:
Student Attendance

Timeframe for Reviewing Student Outcome Data Measures:
Quarterly

Team(s) or Individual(s) responsible for implementing, measuring, and adjusting the evidence-
based practice:

e Principal
e BLT
e RET



2025-26 Budget Allocations to Support Continuous Improvement

The following describes how the school allocates specific funds to support and improve student
learning.

Fund Program: Basic Education

Intent and Purpose: Seattle Schools is committed to using our Basic Education funding to provide
all students with instruction aligned to grade level specific state standards and include
differentiation and enrichment.

Activities Implemented to Meet Intent and Purpose: The intent and purpose of Basic Education
dollars include but are not limited to:

Standards-aligned instruction to all students.

Supervision of instruction

Non-teaching staffing to provide support to students and families.
Instructional materials for all students.

Guidance counseling and social work supports to all students.

Fund Program: Title |

Intent and Purpose: To provide all children significant opportunity to receive a fair, equitable, and
high-quality, well-rounded education and to close educational achievement gaps.

Dollar Amount: $77,621
Activities Implemented to Meet Intent and Purpose:

Small-group instruction

Targeted literacy interventions

Instructional materials

Family engagement activities

Professional development focused on closing achievement gaps and supporting at-risk
students

Fund Program: Multilingual Learners (Title IlI)

Intent and Purpose: Title Ill funds support the district’s language instructional education program to
assist multilingual learners in attaining English proficiency and high levels of academic achievement.

Dollar Amount: $98,834
Activities Implemented to Meet Intent and Purpose:

e Bilingual instructional assistants

Designated Multilingual Learner teacher

Targeted English language development lessons
Multilingual instructional resources

Pull-out and push-in multilingual learner support

Family engagement efforts

Academic interventions to accelerate language acquisition
Professional development support for teachers

Fund Program: Learning Assistance Program (LAP)

Intent and Purpose: Provide services only to students who have not met, or are at risk of not
meeting, state or local graduation requirements.

Dollar Amount: $82,481
Activities Implemented to Meet Intent and Purpose:

e Small-group literacy instruction



Individualized literacy instruction for students below grade-level expectations
Progress monitoring

Targeted interventions

Teacher collaboration through PLCs to support academic growth

Fund Program: Friends of Roxhill Elementary (FORE) PTO

Intent and Purpose: Build equity for students through fundraising, community building, and projects
that support school success.

Dollar Amount: $15,000
Activities Implemented to Meet Intent and Purpose:

Family events

Classroom enrichment materials

Field trips

Schoolwide community-building activities
Roxstar Friday T-shirts
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