
 

2025-26 Annual CSIP  
John Rogers Elementary School 

Purpose of the Continuous School Improvement Plan (CSIP) 
The Continuous School Improvement Plan (CSIP) functions as a dynamic tool aligned to Multi-Tiered 
System of Supports (MTSS). The CSIP supports schools in using an asset-based approach to identify 
and address diverse needs by implementing evidence-based practices within an inclusive educational 
environment.  The CSIP aims to reduce systemic inequities and improve student outcomes. 
The 2025-26 Annual CSIP is designed to be a working document and makes visible school-based 
improvement planning and progress monitoring which is required by the Washington Administrative 
Code (WAC) 180-16-220. 
This annual CSIP meets the requirements of School-wide Title Programs, Learning Assistance Program 
(LAP), and OSSI School Improvement Plans.  

 

2025-26 School Information and Leadership Team Members  
School Name: John Rogers 
Principal: Dr. Casie Dimsey 
Instructional Vision Theory of Action: If we implement high leverage universal design of learning 
practices and culturally responsive instruction at the Tier 1 level, analyze student work in our 
professional learning communities to inform instruction, develop a schoolwide MTSS system that 
utilizes a triangulation of data to include both qualitative and quantitative data to plan for Tier 2 and 
Tier 3 interventions, develop focused plans for our ML students, incorporate restorative practices into 
daily classroom and school wide support systems starting with community circles, while partnering with 
families and community members who represent our students farthest from educational justice, then 
we will eliminate opportunity gaps and provide a high-quality education for each student at JRE. 
Members of the Building Leadership Team: Dr. Casie Dimsey, Ambler Goddin, Mary Gordon, Lexi 
Thomas, Sarah Clemons, Elena Cusack, Jessica Hanson, Tess Aman 
2023-26 CSIP John Rogers 

OSPI School Report Card Information (2024-25 School Year) 
Student Enrollment: 248 
Special Education Percentage: 19.8% 
Multilingual Learning Percentage: 41.9% 
Highly Capable Percentage: .8% 
Free and Reduced Lunch Percentage: 60.1% 
Washington School Improvement Framework Status: Tier 3 Compounded 

https://www.seattleschools.org/wp-content/uploads/2024/02/CSIP-JohnRogers.pdf


John Rogers OSPI School Report   

 

Annual Comprehensive Needs Assessment (CNA) Summary  
A Comprehensive Needs Assessment (CNA) is a required annual process conducted by school staff to 
identify the diverse needs of students, families, and staff. It involves collecting, disaggregating, and 
analyzing a variety of data to expose possible underlying racial inequities, identify diverse needs and 
understand possible root causes of the needs.  
The following is a summary of the Comprehensive Needs Assessment (CNA) completed by school staff 
about the 2024-25 school year. The summary findings from the CNA described in this section, 
informed the staffs’ decisions about the 2025-26 one-year goals, action plans, and allocation of 
resources. 
Data analyzed for the CNA:  

• English Language Proficiency Data 
• Special Education Eligibility/Disproportionality Data  
• Special Education Placement Data (LRE)  
• Review of Student Plans (e.g. Individualized Education Plans and/or 504 Plans)  
• DIBLES  
• MAP ELA 
• Smarter Balanced Assessment ELA 
• MAP Math 
• Curriculum-Embedded Assessments ELA 
• Curriculum-Embedded Assessments Math 
• Elementary Progress Reports (EPR) 
• Student Grade Reports 
• Walkthrough/Observational Data 
• School-based Student Surveys 
• Discipline/Suspension 
• School Attendance Dashboard on Atlas 
• Restraint and Isolation Data  
• SPS Climate Survey (staff or students) 
• Educator Data (e.g. out of field, retention, School Employee Evaluation Survey, NBCT, etc.)  
• Professional Development Attendance and Exit Tickets 
• School-based Family/Community Survey 
• Family Participation/Attendance (e.g., Events, Team Membership) 
• Community data (e.g. calls/texts to crisis centers, hospital visits, homelessness, etc.)  
• Resource Allocation Data  
• Meeting Agendas and Minutes (e.g., Grade-level, Content Area, MTSS, RET, BLT, etc.)  

Top Strengths from Multiple Data Sources: What strengths of students, staff families, and/or 
community partners have emerged across multiple data points (academic growth and achievement, 
attendance, engagement, professional growth, culture of inquiry, school community and culture, etc.)?  
Key Strengths Emerged from the Data (OSSI Report Card): 

• Student Engagement & Achievement: ELA (English Language Arts): 80% of students are 
attending 90% or more of school days in the 2023-24 school year. This is a positive indicator 
of student engagement and suggests that a significant portion of the student body is both 
present and engaged in their learning, which can contribute to academic achievement. 

• Science and Math: 71.4% of students are performing at or above grade level in science and 
64.1% in Math for the 2024-25 school year. While this shows room for improvement, these 
percentages still indicate a solid proportion of students reaching grade-level proficiency in 
these critical areas. 

https://washingtonstatereportcard.ospi.k12.wa.us/ReportCard/ViewSchoolOrDistrict/101111


• Foundational Grade-Level Knowledge: The fact that a substantial portion of students are 
consistently performing at, or above grade-level expectations is a clear strength. 

School Community and Culture: 

• Attendance: The data suggests strong overall attendance, with 80% of students attending at 
least 90% of school days. This reflects a positive school culture where students are 
motivated to attend regularly. 

• Enrollment & Family Engagement: With a significant percentage (60.1%) of the student 
population from low-income backgrounds, there may be strong community and family 
support networks in place, contributing to school-wide engagement. 
Staff Strengths: 

• Professional Development & Experience: While specific data on teacher qualifications and 
professional growth is unavailable in this report, the strength of student achievement (e.g., in 
ELA and Science) suggests that the staff is effectively supporting student learning. 
Additionally, given the consistent attendance and positive engagement, it’s reasonable to 
infer that staff are dedicated and responsive to student needs. 

Community Partnerships: 

• Diverse Student Population: With 41.9% of students being English Language Learners, it 
suggests that the school is effectively engaging a diverse group of students. This likely 
involves partnerships with community organizations and families that support these learners. 

• Support for Low-Income Families: With over 60% of students classified as low-income, the 
school’s programs, partnerships, or services may be well-aligned to meet the needs of these 
students and families, reflecting the community's strength in supporting equity and inclusion. 
Finance & Resources: 

• Per-Pupil Expenditure: With a per-pupil expenditure of $26,013 for the 2023-24 school year, 
this funding level indicates a potentially well-resourced environment that can contribute to 
both academic growth and professional development. This amount likely supports a range of 
services and programs to address the diverse needs of the student body. 
Areas to Watch/Opportunity for Growth: 

• Math Achievement: With 45.7% of students meeting or exceeding expectations in Math, this 
is an area for focused improvement. 

• Attendance and Engagement for Specific Groups: While 80% attendance is positive, targeted 
strategies to improve attendance among specific groups (e.g., low-income or English 
Language Learners) could further boost overall performance. 

Conclusion: 
Based on the data, key strengths that emerge include strong student engagement, a positive 
school community, effective professional support for educators, and a robust partnership with 
families and community partners.  

Top Needs from Multiple Data Sources: What top needs (2 or 3) have emerged from the analysis of 
multiple data sources?  
1. Improved Math and Literacy Achievement (45.7% Proficiency in Math and 46.2%) 
Need: A significant portion (over 50%) of students are not meeting grade-level expectations in 
Math and Reading, with only 45.7% performing at or above grade level for math and 46.2% for 
reading the 2024-25 school year. 
Reason: Reading and Math proficiency is a critical area of academic achievement, and this data 
indicates a gap that needs to be addressed. Focused interventions, additional support programs, 
or adjustments in the curriculum may be necessary to raise performance levels. 



Actionable Strategy: Implement targeted Math and Reading interventions, data-driven 
instructional practices, and additional support to increase Tier 1 strategies in pedagogy and 
explicit instruction for all learners in an inclusive environment. Additionally, this could involve 
after-school programs, small group tutoring, or revisiting Math pedagogy to ensure it meets the 
diverse needs of students. 

2. Supporting English Language Learners (41.9% of the student body) 
Need: Nearly 42% of students are Multilingual Learners (MLL), indicating a high need for 
language support services. 
Reason: MLL students may require tailored instructional strategies to ensure they can succeed 
academically, particularly in reading, writing, and comprehension across all subjects. Their 
academic achievement is directly tied to the effectiveness of language acquisition support. 
Actionable Strategy: Strengthen MLL support programs by incorporating more language-
focused instruction, individualized learning plans, and professional development for teachers on 
best practices for supporting language learners. Building partnerships with community 
organizations that specialize in MLL support may also help bridge gaps. 

3. Engaging Low-Income Students and Families (60.1% Low-Income) 
Need: Over 60% of students come from low-income backgrounds, which may present additional 
challenges in terms of access to resources, family engagement, and academic support. 
Reason: Low-income students often face barriers such as lack of access to technology, a quiet 
space to study, or after-school academic support, which can impact both attendance and 
academic performance. Although attendance is high, further efforts to ensure equitable access 
to resources are necessary. 
Actionable Strategy: Develop or expand wraparound services (e.g., school-based tutoring, 
access to technology, food assistance, mental health services) to support low-income students 
and their families. Engage families more effectively through outreach programs, workshops, or 
targeted communication that empowers them to support their children's learning. 

Conclusion: The top three needs from the data are: 
1. Improving Math Achievement across the student body. 
2. Enhancing Support for English Language Learners to ensure equitable access to academic 
success. 

3. Increasing Support for Low-Income Students and Families to address the additional barriers 
they face in terms of resources and engagement. 

These areas represent opportunities to close achievement gaps and ensure that all students have 
the support they need to thrive academically and socially.  

Disproportionalities: What disproportionalities exist among student groups? 
1. Disproportionate Math and Literacy Achievement (Low Performance for Specific Groups): 
Disproportionality: Math achievement is notably lower compared to ELA and Science across all 
student groups. For example, only 45.7% of students meet or exceed grade-level expectations in 
Math, compared to 46.2% in ELA and 52.4% in science. However, ELA in comparison is similar 
which also needs to be a focal area as well. 
Impact: Certain student groups, particularly low-income students and Multilingual Learners 
(MLL) may be disproportionately affected by the Math and Literacy achievement gap. These 
students may face more barriers in grasping abstract mathematical concepts due to limited 
resources, language barriers, or insufficient instructional support. 



Concern: The low-income students (60.1%) and MLL students (41.9%) are likely underperforming 
in Math and Literacy at higher rates than their peers, which contributes to an overall gap in 
achievement. 
Disproportionality Example: Low-income students, in particular, might not have access to 
supplementary learning resources or tutoring, which could disproportionately impact their 
performance in academic areas based on the data provided through the OSSI report card. 

2. Disproportionate Enrollment in Support Programs (MLL and Low-Income Students) 
Disproportionality: A large percentage of the student body is enrolled in support programs (e.g., 
MLL, low-income assistance), which may reflect disproportionate representation of these 
student groups in need of additional resources. 
Impact: 41.9% of students are Multilingual Learners (MLL), which is a significant proportion of the 
student population, and 60.1% of students are from low-income households. These students 
may be at a disadvantage when compared to their peers in terms of achievement and access to 
high-quality resources, leading to potential disproportionality in academic outcomes. 
Concern: The disproportionate enrollment in support programs, such as MLL services and low-
income support programs, may create barriers in terms of equitable access to opportunities, as 
these students may need additional instructional time or interventions that other students do not 
require. 

3. Achievement Gap Between Low-Income Students and Others 
Disproportionality: Low-income students may be disproportionately represented in achievement 
gaps, particularly in subjects like Math and ELA. The 60.1% of low-income students may not 
have the same level of academic support or resources as their more affluent peers. 
Impact: This can lead to lower proficiency rates in critical subjects like Math (45.7%), as well as 
other potential barriers like chronic absenteeism or lack of access to academic enrichment 
programs. 
Concern: The achievement of low-income students could be disproportionately lower than that 
of their peers, which often contributes to long-term academic disparities. 

4. Representation of Multilingual Learners (MLL) in Achievement Gaps 
Disproportionality: Multilingual Learners (MLL) make up 41.9% of the student population, and 
these students are likely experiencing disproportionality in achievement, particularly in subjects 
with complex vocabulary and language demands (e.g., Math, ELA). 
Impact: MLL students, despite support programs, often face challenges in language acquisition 
that can directly affect their ability to perform at grade level, particularly in ELA (where language 
skills are paramount) and Math (where understanding terminology and problem-solving is 
essential). 
Concern: The disproportionate number of MLL students in the Math group with low performance 
(45.7%) likely exacerbates the achievement gap, as their ability to succeed in Math may be 
hindered by language barriers. 

5. Potential Overrepresentation of Low-Income and MLL Students in Behavioral or Academic 
Struggles 
Disproportionality: Low-income and MLL students might be overrepresented in disciplinary 
actions or academic struggles due to environmental factors that affect learning outcomes (e.g., 
stress, family instability, limited access to educational resources). 
Impact: These students might experience more frequent absences, struggle with engagement, 
and face difficulties in standardized testing, leading to a disproportionate representation in 
academic underachievement and behavioral interventions. 



Concern: There may be a disproportionality in student performance that requires targeted 
interventions to level the playing field and offer better support for these populations. 

Conclusion: The key disproportionalities emerging from the data are: 

• Math and Literacy achievement gap: Low-income and MLL students are likely 
underperforming in Math compared to other subjects. 

• Representation in support programs: The high percentage of low-income (60.1%) and MLL 
(41.9%) students indicates they may be disproportionately represented in need of academic 
support and services. 

• Achievement gaps: Low-income and MLL students may be overrepresented in achievement 
gaps across key subjects, particularly Math, and may face additional barriers to success. 

These disproportionalities suggest the need for targeted interventions to address the unique 
challenges faced by low-income and MLL students, including academic support, family 
engagement, and resource allocation.  

Root Causes of Disproportionalities: What root causes have been identified for disproportionalities 
among student groups? 
At the building level, the root causes of disproportionalities among Multilingual Learners (MLL) and 
low-income students include: 

• Insufficient language support for MLL students, limiting their ability to access the curriculum 
effectively. 

• Limited resources such as tutoring, after-school programs, and individualized academic 
support, which are often scarcer in schools serving high numbers of low-income students. 

• Inconsistent family engagement due to language barriers or parents’ work schedules, 
hindering collaboration between home and school. 

• Lack of culturally responsive teaching, with educators not always equipped to meet the 
diverse needs of MLL and low-income students. 

• Teacher preparation gaps, where staff may not be fully trained in differentiating instruction 
for these student groups. 

• Inadequate intervention systems that don’t sufficiently address the unique needs of MLL and 
low-income students, leading to missed opportunities for support. 

To address these issues, schools need to strengthen language services, increase access to 
resources, provide professional development for culturally responsive teaching, and create stronger 
home-school partnerships. 

Greatest Potential for Impact: What findings or themes have emerged that, if addressed, will have the 
greatest potential for impact on student outcomes? 

• Culturally Responsive Teaching: Ensuring that teachers are equipped with culturally responsive 
strategies is critical. Professional development through racial equity days and targeted 
walkthroughs can help identify gaps in instruction and ensure that teaching practices are aligned 
with the diverse cultural and linguistic needs of MLL and low-income students. Providing 
teachers with the tools to build culturally relevant lessons will boost student engagement and 
achievement. 

• Collaboration and Professional Learning Communities (PLCs): Strengthening collaboration 
among educators through PLCs can promote the sharing of best practices for supporting MLL 
and low-income students. By consistently working together, teachers can focus on addressing 
instructional gaps, share successful strategies, and create a unified approach to overcoming 
achievement disparities. 



• Targeted Support and Intervention Systems: Implementing more effective and timely 
interventions at the building level—such as language support for MLL students and additional 
resources for low-income students—can have a direct impact on student performance. Using 
data from walkthroughs and collaboration, schools can better identify students who need 
targeted academic support and implement strategies more quickly. 

• Family and Community Engagement: Strengthening communication with families of MLL and 
low-income students can lead to more effective home-school partnerships. Providing 
professional development for staff on how to engage families from diverse backgrounds and 
making school resources more accessible will support students both inside and outside the 
classroom. 

Addressing these areas will create a more equitable learning environment, reduce achievement 
gaps, and ultimately improve student outcomes. By embedding racial equity practices and fostering 
ongoing professional development and collaboration, schools can make substantial progress in 
closing these gaps. 

Interconnected Needs: How are needs related to each other or influencing each other?  
• Instructional Practices and Professional Learning: Gaps in academic performance are influenced 
by inconsistent instructional strategies that may not address the needs of diverse learners. 
These issues are compounded when teachers lack professional development in culturally 
responsive instruction and collaboration around equity practices. Addressing this through PLCs, 
racial equity days, and walkthrough feedback strengthens all other areas. 

• Family Engagement and Student Support: Limited family engagement—often due to language 
barriers or economic stress—reduces students’ access to learning support at home. This lack of 
reinforcement outside school can slow both academic growth and language acquisition, 
influencing classroom performance and engagement. 

In Summary, Academic gaps are influenced by both language needs and socioeconomic barriers. 
Instructional quality and professional learning are central levers that can influence all other needs. 
Family engagement acts as both a support and a barrier, depending on how well schools connect 
with diverse communities. By addressing these needs together, rather than in isolation, schools can 
make more meaningful and lasting improvements in student outcomes. 

Quick Wins: Which needs can be addressed quickly (3-6 months) to build momentum toward 
confronting more challenging needs?  
If we implement high leverage universal design of learning practices and culturally responsive 
instruction at the Tier 1 level, analyze student work in our professional learning communities to 
inform instruction, develop a schoolwide MTSS system that utilizes a triangulation of data to include 
both qualitative and quantitative data to plan for Tier 2 and Tier 3 interventions, develop focused 
plans for our ML students, incorporate restorative practices into daily classroom and school wide 
support systems starting with community circles, while partnering with families and community 
members who represent our students farthest from educational justice, then we will eliminate 
opportunity gaps and provide a high quality education for each student at JRE. 

Technology Use to Strengthen Student Learning: How is technology being used to strengthen 
classroom instruction and student engagement? 
Technology is used through various applications that support student learning such as books online, 
Saavas math applications, Amplify science, speech to text, text to speech, Microsoft word and Excel 
applications, Coding, IXL math, and translation support for MLL students. 

Support for Staff to Use Technology to Strengthen Student Learning: What ongoing support is 
provided to ensure staff are proficient with required use of technology? 
John Rogers Elementary has an educational tech liaison that supports in relaying up to date 
information and provides direct or indirect support for teachers through technical and professional 



development support. Additionally, Seattle Public School provides educational technology support 
as well on red days or through a tech ticket system. 

 

Priority Area: Learning Environments – Joyful, Safe, Anti-Racist   

Measures and Targets  
2023-26 Goal: 
By June of 2026, 90% of students will respond favorably to the statement "At school, I learn how to 
speak up for what I need" or a similar question around self-advocacy, up from 70% in 2023.  

2025-26 Goal: 
By June of 2026, 85% of students will respond favorably to the target area of belonging and 
relationships specially focusing on the following statements "I can talk to an adult about my 
problem, I can be myself at school, and I have adults at school that can teach me about my culture 
and history, increasing the overall average of 73% in 2025 (based on the Spring survey in 2025).   

Action Plan  
Evidence-based Practice 1: 
Restorative Practices: Staff will implement Tier 1 Restorative Practices by building restorative and 
relational culture across the school community (for resources, PD, and coaching to support 
Restorative Practices work. 

Implementation Activity: 
• Team Composition: Tier 1 teams (BLT, MTSS, RET, RP, PBIS etc.) focus on team composition that 
represents the community. 

• Group Agreements/Charters: Our school will engage in co-creating Group Agreement and/or 
Charter processes as a staff community as well in classrooms. 

Process Data Measures:  
• Comprehensive School Counseling Program School Plan;Building determine Schedule of MTSS 
Meetings 

• Walk-through/Observational Data 
• Teacher Observational Data for any student support plan (e.g., Care Plans, BIPs, IEPs, Section 
504 Plans) 

• School-based Survey (staff or students) 
• Professional Development Attendance and Exit Tickets 
• Student Attendance Agreement Plan;Care Coordination Plans;Engaging with Seattle TFI 
• MTSS Team Meets Regularly 

Timeframe for Reviewing Process Data Measures: 
• Weekly 
• Monthly 
• Quarterly 
• Beginning of Year 
• Middle of Year 
• End of Year 

Student Outcome Data Measures: 
• SPS Climate Survey (staff or students) 
• School Attendance Dashboard on Atlas 



• Missed Instruction Log 
• Discipline/Suspensions 
• Unified Insights 

Timeframe for Reviewing Student Outcome Data Measures: 
• Quarterly 
• Beginning of Year 
• Middle of Year 
• End of Year 

Team(s) or Individual(s) responsible for implementing, measuring, and adjusting the evidence-
based practice: 

• All teachers and instructional assistants 
• BLT 
• MTSS Team 
• RET 
• RP 
• PBIS 

 

Priority Area: Classroom Instruction and Academic Success 

Measures and Targets  
2023-26 Goal: 
The percentage of Black/African American boys who achieve English Language Arts proficiency or 
higher on the 3rd grade Smarter Balanced Assessment will increase from 28.6% in June 2023, to 
57% in June 2026.    

2025-26 Goal: 
The percent of 2nd students of color furthest from educational justice projected proficient or above 
in ELA based on MAP will increase from a baseline of 3.8% to a target goal of 5.8% by Spring 2026. 

2025-26 School-based Goal: 
The percentage of Black/African American boys who achieve English Language Arts proficiency or 
higher on the 3rd grade Smarter Balanced Assessment will increase from 30.8% in June 2025, to 
65.9% in June 2026.   

2025-30 Strategic Plan Implementation: Readiness for Progress Monitoring Foundational Literacy  
As school staff transitions from monitoring the progress of the former 3rd Grade ELA SBA Goal to the 
new 2nd Grade Foundational Literacy Goal, what do staff need to know, be able to do, and have access 
to effectively progress monitor toward this new measure over time?  
Through CEA’s, formative assessments, and summative assessments staff will utilize structured 
professional learning communities to review student progress and work samples, to effectively 
communicate proficiency and use the MTSS framework in support of Tiered intervention.   

Action Plan  
Evidence-based Practice 1: 
Tier 1 and Tier 2 Foundational Skills Instruction: Educators provide strategic and targeted instruction 
in foundational skills to all students according to assessed needs, including students with IEPs, 
multilingual learners, and advanced learners. 



Implementation Activity: 
During PLC meetings, teachers will spend time reviewing student work or data and discussing the 
Four Critical Questions:  
1. What do we expect students to learn?  
2. How will we know if they learn it?  
3. How do we respond when students experience difficulty in learning?  
4. How do we respond when student do learn? 

Process Data Measures:  
• Walkthrough/Observational Data 
• Teacher Observational Data 
• School-based Survey (staff or students) 
• Professional Development Exit Tickets 
• Lesson Exit Tickets 
• CBO collected data in Unified Insights 
• Teacher collected data in Unified Insights 

Timeframe for Reviewing Process Data Measures: 
• Weekly 
• Monthly 
• Quarterly 
• Beginning of Year 
• Middle of Year 
• End of Year 

Student Outcome Data Measures: 
• MAP 
• DIBELS 
• Curriculum-Embedded Assessments (CEAs) 
• Elementary Progress Report (EPR) 
• Smarter Balanced Assessment (SBA) 
• Classroom based formative assessments 

Timeframe for Reviewing Student Outcome Data Measures: 
• Quarterly 
• Beginning of Year 
• Middle of Year 
• End of Year 

Team(s) or Individual(s) responsible for implementing, measuring, and adjusting the evidence-
based practice: 

• All Staff 
• BLT 
• MTSS Team 
• RET 
• RP 
• PBIS 



Highly Capable Services  
• Differentiation: Educators use pre assessments to determine the needs of students, providing 
flexible grouping, extension opportunities and tiered assignments to meet the varied needs of 
learners.  

• Independent Study Projects:  Students pursue self-directed learning based on interests.  

• Critical and Creative Thinking Frameworks:  Educators integrate structured thinking routines 
across subjects to support depth and complexity in learning.   

• Universal Design for Learning:  Educators provide multiple means of representation, flexible 
grouping, and choice-based learning to support learner access to grade level and above grade 
level learning.  

• Social Emotional Learning:   SEL programming is tailored to supporting the needs of Highly 
Capable Learners. Learning may include strategies that nurture self-awareness, empathy, and 
resilience. Instruction may include opportunities to explore identity, manage perfectionism, and 
develop collaboration skills. 

Expanded Learning   
• RISE Program for Refugee and Immigrant Student Enrichment 
• After school tutoring (McKinney Vento) 
• SPAR=C (Student Participatory Research Equals Change-4th and 5th grade)  
• After school Enrichment Programming  
• After school care with Meadowbrook Community Center  
• Global Reading Challenge 
• Swimming Program with Meadowbrook Community Center 

Homework Policy 
Kindergarten: 15 minutes of reading, 5 nights per week 
Our goal is for Kindergarteners to learn the routine of using a folder to carry communication 
between home and school.  Kindergarten students will be expected to read for 15 minutes, five days 
per week at home. This can include independent reading (words and/or pictures), being read to by a 
family member, or reading aloud to a family member. 
1st and 2nd Grade: 20 – 25 minutes of reading, 5 nights per week 
Students will be expected to read for 20-25 minutes, five days per week at home. When reading at 
home, students should be practicing reading strategies learned in class for 15 minutes of the nightly 
reading time – including reading independently or out loud to family members. The additional 10 
minutes of reading could include an adult reading aloud to the student. Please contact the teacher if 
you would like books sent home with your child during the week for reading homework. 
Our goal is for 3rd, 4th, and 5th Graders to continue the routine of using a folder to carry 
communication between home and school independently.  Students will be expected to read for 30 
minutes, five days per week at home.   
Additionally, students are encouraged to practice mathematical skills through various methods such 
as IXL, Success Maker, and real-world applications.   

 



Priority Area: Family and Community Engagement 

Measures and Targets  
2023-26 Goal: 
By the end of the 2025-26 school year, JRE will see participation rates amongst subgroups of 
students and families increase by at least 85 percent that are aligned to the subgroups of the 
student population.   

2025-26 Goal: 
During the 2025-26 school year, JRE staff will collect attendance data at each whole school event 
including: Back to School Night, Open House, Multi-Cultural Night, any parent education nights and 
events such as Open Mic Night. JRE staff will then disaggregate the data to determine which sub-
groups need further supports to attend, while increasing family attendance and engagement. 

Action Plan  
Evidence-based Practice 1: 
Two-Way Communication: Effective two-way communication between families and schools to 
regularly seek and share information about students’ achievements and learning needs, school 
policies, practices, and community initiatives. 

Implementation Activity: 
All school staff have completed the On Demand Talking Points training provided on the MySPS 
Talking Points Webpage. Educators will use Talking Points to communicate announcements and 
reminders as well as individual messages for the purpose of increasing student and family 
engagement. 

Process Data Measures:  
• Engagement Event Exit Tickets 
• Participation/Attendance (e.g., Events, Membership) 
• School-based Family Survey 
• Volunteer Count 

Timeframe for Reviewing Process Data Measures: 
• Monthly 
• Beginning of Year 
• Middle of Year 
• End of Year 
• Weekly 
• Quarterly 

Student Outcome Data Measures: 
• Student Attendance 
• Discipline/Suspensions 
• Missed Instruction Log 
• Elementary Progress Report (EPR) 
• Student Grade Reports 

Timeframe for Reviewing Student Outcome Data Measures: 
• Quarterly 
• Beginning of Year 
• Middle of Year 



• End of Year 
Team(s) or Individual(s) responsible for implementing, measuring, and adjusting the evidence-
based practice: 
All school staff have completed the On Demand Talking Points training provided on the MySPS 
Talking Points Webpage. Educators will use Talking Points to communicate announcements and 
reminders as well as individual messages for the purpose of increasing student and family 
engagement. 

 

2025-26 Budget Allocations to Support Continuous Improvement  
The following table describes how the school allocates specific funds to support and improve student 
learning.  
Fund Program: Basic Education 
Intent and Purpose: Seattle Schools is committed to using our Basic Education funding to provide 
all students with instruction aligned to grade level specific state standards that includes 
differentiation and enrichment. The intent and purpose of Basic Education dollars includes but are 
not limited to:  

• Standards-aligned instruction to all students.  
• Supervision of instruction  
• Non-teaching staffing to provide support to students and families.  
• Instructional materials for all students.  
• Guidance counseling and social work supports to all students. 

Fund Program: Title I 
Intent and Purpose: To provide all children significant opportunity to receive a fair, equitable, and 
high-quality, well-rounded education and to close educational achievement gaps. 
Dollar Amount: $114,059 
Activities Implemented to Meet Intent and Purpose: 

• Interventionist supporting students 
• 0.4 General Education Instructional Assistant funding 
• MTSS tracking and intervention for students at Tier 2 and Tier 3 levels 
• General Education Instructional Assistant support for Tier 1 through Tier 3 academic and 
behavioral needs 

Fund Program: Learning Assistance Program (LAP) 
Intent and Purpose: Provide services only to students who have not met, or are at risk of not 
meeting, state or local graduation requirements. 
Dollar Amount: $65,985 
Activities Implemented to Meet Intent and Purpose: 0.4 Interventionist providing MTSS support for 
students at Tier 2 and Tier 3 levels 

Fund Program: Creative Arts Pathway Grant 
Intent and Purpose: Support expanded learning opportunities in the arts for students and staff. 
Dollar Amount: $4,000.00 
Activities Implemented to Meet Intent and Purpose: 

• Professional development for arts pathways 



• Arts-focused assemblies 
• School-wide arts projects 
• Support for art docent programming 
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