
 

2025-26 Annual CSIP  
John Muir Elementary School 

Purpose of the Continuous School Improvement Plan (CSIP) 
The Continuous School Improvement Plan (CSIP) functions as a dynamic tool aligned to Multi-Tiered 
System of Supports (MTSS). The CSIP supports schools in using an asset-based approach to identify 
and address diverse needs by implementing evidence-based practices within an inclusive educational 
environment.  The CSIP aims to reduce systemic inequities and improve student outcomes. 
The 2025-26 Annual CSIP is designed to be a working document and makes visible school-based 
improvement planning and progress monitoring which is required by the Washington Administrative 
Code (WAC) 180-16-220. 
This annual CSIP meets the requirements of School-wide Title Programs, Learning Assistance Program 
(LAP), and OSSI School Improvement Plans.  

 

2025-26 School Information and Leadership Team Members  
School Name: John Muir Elementary School 
Principal: Quinta Thomas  
Instructional Vision Theory of Action: f we implement our high-leverage practices in support of small 
group instruction, building a just MTSS system, and creating positive school climate that effectively 
manages conflict, we will make progress towards our mission to educate and empower all staff, 
students, and families to dismantle patterns of racism and systems of inequity in our school and 
community so that all can thrive socially, emotionally, and academically. 
Members of the Building Leadership Team: Quinta Thomas (Principal) Inez Tapia (Asst Principal) Deron 
Bryant (k/1), Emma Davison (2/3), Emily Prewitt (4/5), Rachel Mccotter (ML), JK Burell (Specialist, 
Justine Akins (SPED) John Atkin (IA’s)  
2023-26 CSIP John Muir 

 OSPI School Report Card Information (2024-25 School Year) 
Student Enrollment: 327 
Special Education Percentage: 18.7% 
Multilingual Learning Percentage: 30.9% 
Highly Capable Percentage: 3.7% 
Free and Reduced Lunch Percentage: 58.1% 
Washington School Improvement Framework Status: Tier 3 Compounded 
John Muir OSPI School Report 
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Annual Comprehensive Needs Assessment (CNA) Summary  
A Comprehensive Needs Assessment (CNA) is a required annual process conducted by school staff to 
identify the diverse needs of students, families, and staff. It involves collecting, disaggregating, and 
analyzing a variety of data to expose possible underlying racial inequities, identify diverse needs and 
understand possible root causes of the needs.  
The following is a summary of the Comprehensive Needs Assessment (CNA) completed by school staff 
about the 2024-25 school year. The summary findings from the CNA described in this section, 
informed the staffs’ decisions about the 2025-26 one-year goals, action plans, and allocation of 
resources. 
Data analyzed for the CNA:  

• MAP ELA 
• MAP Math 
• Discipline/Suspension 

Top Strengths from Multiple Data Sources: What strengths of students, staff families, and/or 
community partners have emerged across multiple data points (academic growth and achievement, 
attendance, engagement, professional growth, culture of inquiry, school community and culture, etc.)?  
Across multiple data points, several key strengths of our students, staff, families, and community 
partners have emerged. First, all stakeholders share a commitment to being data-driven, using 
evidence to guide instruction, support, and decision-making.  
MAP data highlights growth in both ELA and math, demonstrating students’ academic progress and 
the collective efforts behind it. Additionally, stakeholders consistently agree on the importance of 
frequent communication, ensuring transparency and alignment in supporting student success. 
Together, these strengths reflect a school community that values collaboration, continuous 
improvement, and shared responsibility for academic growth and achievement. 

Top Needs from Multiple Data Sources: What top needs (2 or 3) have emerged from the analysis of 
multiple data sources?  

• Continued support for multilingual students to ensure equitable access to rigorous academic 
opportunities. 

• Professional development for staff focused on universal strategies to effectively support 
multilingual learners. 

• Development of robust, data-driven systems for monitoring behavior and attendance, along with 
consistent and thorough data-sharing practices. 

Disproportionalities: What disproportionalities exist among student groups? 
The data reveals disproportionalities among student groups. White and Asian students are 
performing at grade level, while students furthest from educational justice are making growth but 
have not yet reached grade-level expectations. In addition, school exclusion data shows that Black 
boys and students receiving special education services are disproportionately represented in 
exclusionary practices. 

Root Causes of Disproportionalities: What root causes have been identified for disproportionalities 
among student groups? 
The data reveals disproportionalities among student groups. White and Asian students are 
performing at grade level, while students furthest from educational justice are showing growth but 
are not yet meeting grade-level expectations. Additionally, school exclusion data shows that Black 
boys and students receiving special education services are disproportionately represented.  
Root causes of these disparities include socioeconomic barriers that limit access to resources and 
academic support, language barriers that create challenges for multilingual learners in fully 



accessing grade-level content, and systemic biases within instructional and disciplinary practices. 
Addressing these inequities will require strengthening equitable instructional practices, providing 
targeted professional development, and implementing restorative approaches to behavior while 
ensuring all students have the supports needed to thrive. 

Greatest Potential for Impact: What findings or themes have emerged that, if addressed, will have the 
greatest potential for impact on student outcomes? 
Findings indicate that several themes, if addressed, have the greatest potential to positively impact 
student outcomes. Increasing student attendance and ensuring more students are consistently in 
class is a key priority, with access to a school bus for general education students identified as an 
important need.  
In addition, strengthening systems of support across academics, behavior, and social-emotional 
learning will create a more inclusive and responsive school environment. Finally, providing 
intentional mentorship opportunities for Black and Brown boys will foster stronger connections, 
increase engagement, and help address disproportionalities in achievement and exclusion. 

Interconnected Needs: How are needs related to each other or influencing each other?  
The identified needs are closely connected and influence one another. For example, attendance 
challenges limit students’ access to grade-level instruction, which contributes to achievement gaps 
for students furthest from educational justice, particularly multilingual learners, Black boys, and 
students receiving special education services.  
Limited transportation options, such as the lack of a school bus for general education students, 
further impact attendance. At the same time, the need for consistent systems of support, including 
data-driven approaches to behavior and mentorship for Black and Brown boys, is directly tied to 
disproportionalities in exclusionary practices.  
Professional development on universal strategies for multilingual learners intersects with these 
needs by ensuring equitable access to learning, which, in turn, supports academic growth, 
engagement, and a stronger school culture. Addressing these areas in a coordinated way will have a 
compounding positive effect on student outcomes. 

Quick Wins: Which needs can be addressed quickly (3-6 months) to build momentum toward 
confronting more challenging needs?  
Several needs can be addressed in the short term (within 3–6 months) to build momentum toward 
tackling more complex challenges. First, creating a system for shared data that incorporates 
multiple data points and student identity will strengthen collaboration and ensure all stakeholders 
are informed.  
Second, communicating the school’s instructional focuses for the year to the broader community 
will build alignment and engagement. Finally, establishing a system for behavior reporting with an 
emphasis on restorative conversations can be implemented quickly, helping to promote 
consistency, equity, and a positive school culture.  

Technology Use to Strengthen Student Learning: How is technology being used to strengthen 
classroom instruction and student engagement? 
Technology is being used to strengthen classroom instruction and student engagement primarily 
through intervention platforms such as SuccessMaker, i-Ready, and Savvas.  
These tools provide real-time data that allow teachers to set targeted goals based on individual 
student needs, helping to personalize instruction and monitor progress.  
In addition, some teachers are incorporating other digital reading resources to enhance engagement 
and support literacy development, further expanding the ways technology is leveraged to meet 
diverse learning needs. 



Support for Staff to Use Technology to Strengthen Student Learning: What ongoing support is 
provided to ensure staff are proficient with required use of technology? 
Ongoing support is provided to ensure staff are proficient with the required use of technology 
through the support of a stipend Staff Digital Learning Guide. This role assists teachers in 
integrating technology into instruction, troubleshooting challenges, and providing guidance on 
effective use of digital tools to meet student learning needs. 

 

Priority Area: Learning Environments – Joyful, Safe, Anti-Racist   

Measures and Targets  
2023-26 Goal: 
The percent of 3rd Grade African American Male Students proficient or above in ELA on the SBA will 
increase from a baseline of 30.3% to a target goal of 60.3% by 2025-26.  

2025-26 Goal: 
By Spring 2026, our school will reduce the percentage of students of color furthest from 
educational justice performing in the lowest MAP performance band by at least 5 percentage points 
in grades K–3, as measured by MAP Growth assessments in Reading. 

Action Plan  
Evidence-based Practice 1: 
Social Emotional Learning (SEL): Educators will teach and integrate SEL skills in the classroom in 
relevant ways to support learning and relationships.  

Implementation Activity: 
Our school will conduct a SABERZ SEL screener for all students in which we will use the data to 
tailor SEL Lessons and instruction for students.   

Process Data Measures:  
• MTSS Team Meets Regularly 
• Walk-through/Observational Data 

Timeframe for Reviewing Process Data Measures: 
• Middle of Year 
• End of Year 
• Beginning of Year 

Student Outcome Data Measures: 
SPS Climate Survey (staff or students) 

Timeframe for Reviewing Student Outcome Data Measures: 
• Middle of Year 
• End of Year 

Team(s) or Individual(s) responsible for implementing, measuring, and adjusting the evidence-
based practice: 

• MTSS 
• Counselors 
• Classroom teachers 
• Admin 



 

Priority Area: Classroom Instruction and Academic Success 

Measures and Targets  
2023-26 Goal: 
54 percent of 3rd Grade Students of Color FFEJ will be Proficient or Higher on the SBA in ELA by 
2025-26.  

2025-26 Goal:  
The percent of 2nd Grade students projected proficient or above in ELA based on MAP will increase 
from a baseline of 49% to a target goal of 51% by Spring 2026. 

2025-26 School-based Goal: 
By Spring 2026, the percentage of 4th and 5th grade students meeting or exceeding standard 
(Levels 3 & 4) on the Smarter Balanced Mathematics Assessment will increase by at least 10 
percentage points compared to Spring 2025 results—moving from:   
Grade 4: from 36.8% to 46.8%   
Grade 5: from 40.4% to 50.4%   

2025-30 Strategic Plan Implementation: Readiness for Progress Monitoring Foundational Literacy  

As school staff transitions from monitoring the progress of the former 3rd Grade ELA SBA Goal to the 
new 2nd Grade Foundational Literacy Goal, what do staff need to know, be able to do, and have access 
to effectively progress monitor toward this new measure over time? 
Professional development for staff focused on universal strategies to effectively support 
multilingual learners. 

Action Plan  
Evidence-based Practice 1: 
Professional Learning Communities: Educators engage in regular PLC meetings and use the results 
of the SPS Curriculum-Embedded Assessments and other common assessments to plan units and 
lessons to help all learners meet and exceed standard, provide action-oriented feedback in 
response to assessments so that students can reflect on their learning and revise their work, and 
develop flexible grouping within Tier 1 instruction, where students receive targeted feedback and 
support based on their progress towards standard. 

Implementation Activity: 
During PLC meetings, teachers will collaborate to review student work and data, with a focus on 
addressing the Four Critical Questions. These questions will guide the discussion:  
1. What do we expect students to learn? Teachers will clarify the learning objectives and 
ensure alignment across subjects and grade levels.  

2. How will we know if they learn it? The group will analyze assessment data, formative checks, 
and other evidence of student learning to evaluate whether the goals are being met.  

3. How do we respond when students experience difficulty in learning? Teachers will identify 
and share strategies to support students who are struggling, such as differentiated 
instruction, interventions, or additional resources.  

4. How do we respond when students do learn? The team will discuss methods to extend and 
deepen learning for students who are meeting or exceeding expectations, ensuring 
continued academic growth. By the end of the meeting, teachers will refine instructional 



strategies, identify areas of improvement, and share best practices to enhance student 
success. 

Process Data Measures:  
Professional Development Exit Tickets 

Timeframe for Reviewing Process Data Measures: 
Monthly 

Student Outcome Data Measures: 
• MAP 
• DIBELS 
• Curriculum-Embedded Assessments (CEAs) 
• Smarter Balanced Assessment (SBA) 
• Math Envisions topic assessments 

Timeframe for Reviewing Student Outcome Data Measures: 
• Beginning of Year 
• Middle of Year 
• End of Year 

Team(s) or Individual(s) responsible for implementing, measuring, and adjusting the evidence-
based practice: 

• MTSS 
• BLT 
• PLCs 

Evidence-based Practice 2: 
High Quality Tier 1 Instruction: Educators will implement high quality Tier 1 inclusionary practices, 
such as the UDL framework, that serve all students, including students with IEPs, multilingual 
learners, and advanced learners. 

Implementation Activity: 
Our Purple PD days will be dedicated to equipping teachers with effective strategies for enhancing 
meaningful listening and speaking opportunities for multilingual students. The focus will be on 
developing instructional practices that promote active engagement and communication, thereby 
improving comprehension and supporting content learning.  
Teachers will explore a variety of techniques, including structured peer interactions, scaffolded 
speaking activities, and listening comprehension exercises tailored to the needs of multilingual 
learners.  
By incorporating these strategies, educators will work towards creating a more inclusive and 
interactive learning environment that supports language development while strengthening content 
mastery for all students. 

Process Data Measures:  
• Professional Development Exit Tickets 
• Teacher Observational Data 

Timeframe for Reviewing Process Data Measures: 
Monthly 

Student Outcome Data Measures: 
• Student Grade Reports 



• MAP 
Timeframe for Reviewing Student Outcome Data Measures: 

• Beginning of Year 
• Middle of Year 
• End of Year 

Team(s) or Individual(s) responsible for implementing, measuring, and adjusting the evidence-
based practice: 

• Multilingual Team 
• MTSS Team 
• Instructional Leadership Team  

Highly Capable Services  
• Differentiation: Educators use pre assessments to determine the needs of students, providing 
flexible grouping, extension opportunities and tiered assignments to meet the varied needs of 
learners.  

• Universal Design for Learning:  Educators provide multiple means of representation, flexible 
grouping, and choice-based learning to support learner access to grade level and above grade 
level learning.  

• Social Emotional Learning:   SEL programming is tailored to supporting the needs of Highly 
Capable Learners. Learning may include strategies that nurture self-awareness, empathy, and 
resilience. Instruction may include opportunities to explore identity, manage perfectionism, and 
develop collaboration skills. 

Expanded Learning   
We will commit to building out of school learning through after school stem clubs, summer learning 
programs, and community partners such as Rainer Vista community center.    
We will commit to communicating to families about clubs and getting students input on what clubs 
they would like to attend   
We will continue giving priority registration to students FFEJ for our diverse afterschool clubs and 
Elementary Summer Learning.  

Homework Policy 
Homework plays a crucial role in enhancing the overall learning experience for students. It provides 
an opportunity for independent practice, reinforces classroom learning, and fosters the 
development of essential skills such as time management and responsibility. We believe that when 
used thoughtfully, homework can be a valuable tool in solidifying the knowledge acquired during 
class hours.   
At our school, the assignment of homework is carefully considered and is given at the discretion of 
the teacher. This approach allows educators to tailor assignments to the specific needs and 
progress of their students. By personalizing homework assignments, we aim to make the learning 
process more effective and meaningful.   
We encourage open communication between teachers, students, and parents regarding homework. 
If you ever have any concerns or questions about the homework assigned, please feel free to reach 
out to the respective teacher. Your feedback is valuable, and we are committed to ensuring that 
homework contributes positively to the educational journey of our students.  

 



Priority Area: Family and Community Engagement 

Measures and Targets  
2023-26 Goal: 
Increase capacity building activities for families to engage in school 80% of families return income 
form. 80% of families participate in fall conferences. 80% of families participate in 1 family capacity 
building activity. 

2025-26 Goal: 
Increase capacity building activities for families to engage in school: 70% of families return form 
income from 70% of families participate in fall conferences 70% of families participate in 1 family 
capacity building activity. 

Action Plan  
Evidence-based Practice 1: 
Family Participation: Provide opportunities for families and community members to contribute to the 
life of the school in ways that reflect their interests, skills, experience, and capacity to do so. 

Implementation Activity: 
Parents will be encouraged to complete the Income Survey during Curriculum Night as part of a 
coordinated effort to increase participation and ensure accurate reporting. 
School staff will provide support by setting up designated stations where parents can complete the 
survey on-site, with bilingual assistance available as needed. During Curriculum Night, families will 
also have the opportunity to engage with teachers and staff to learn about grade-level 
expectations, instructional strategies, and available resources.  
This combined event supports both essential data collection and meaningful family engagement in 
the academic process. 

Process Data Measures:  
• School-based Family Survey 
• Participation/Attendance (e.g., Events, Membership) 

Timeframe for Reviewing Process Data Measures: 
• Beginning of Year 
• End of Year 

Student Outcome Data Measures: 
Student Attendance 

Timeframe for Reviewing Student Outcome Data Measures: 
Quarterly 

Team(s) or Individual(s) responsible for implementing, measuring, and adjusting the evidence-
based practice: 

• Attendance  
• BLT  
• Admin 

 



2025-26 Budget Allocations to Support Continuous Improvement  
The following describes how the school allocates specific funds to support and improve student 
learning. 
Fund Program: Basic Education 
Intent and Purpose: Seattle Schools is committed to using our Basic Education funding to provide 
all students with instruction aligned to grade level specific state standards and include 
differentiation and enrichment.  
Activities Implemented to Meet Intent and Purpose: The intent and purpose of Basic Education 
dollars include but are not limited to:  

• Standards-aligned instruction to all students.  
• Supervision of instruction  
• Non-teaching staffing to provide support to students and families.  
• Instructional materials for all students.  
• Guidance counseling and social work supports to all students. 

Fund Program: Title 1 
Intent and Purpose: To provide all children significant opportunity to receive a fair, equitable, and 
high-quality well-rounded education and to close educational achievement gaps. 
Dollar Amount: $89,152 
Activities Implemented to Meet Intent and Purpose: 

• Family Engagement 
• Intervention 
• Supplemental student support 

Fund Program: Multilingual Learners (Title III) 
Intent and Purpose: Title III funds support the district's language instructional education program to 
assist multilingual learners in attaining English proficiency and high levels of academic achievement. 
Dollar Amount: $415,837 
Activities Implemented to Meet Intent and Purpose: 

• Glad Training 
• Purple Day Professional Development 

Fund Program: Learning Assistance Program (LAP) 
Intent and Purpose: The use of state LAP revenue is allowable if it can be shown services are 
provided only to students who have not yet met, or are at risk of not meeting, state/local graduation 
requirements 
Dollar Amount: $89,894 
Activities Implemented to Meet Intent and Purpose: 

• Family Engagement 
• Intervention 
• Supplemental student support 

Fund Program: High Poverty LAP 
Intent and Purpose: The use of state LAP revenue is allowable if it can be shown services are 
provided only to students who have not yet met, or are at risk of not meeting, state/local graduation 
requirements 



Dollar Amount: $81,623 
Activities Implemented to Meet Intent and Purpose: 

• Family Engagement 
• Intervention 
• Supplemental student support 

Fund Program: Local Levy 
Intent and Purpose: Local levy revenue may be combined in schoolwide programs. 
Dollar Amount: $268,000 
Activities Implemented to Meet Intent and Purpose: To be determined. 
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