
 

 

 

2025-26 Annual CSIP  
Cascadia Elementary School 

Purpose of the Continuous School Improvement Plan (CSIP) 
The Continuous School Improvement Plan (CSIP) functions as a dynamic tool aligned to Multi-Tiered 
System of Supports (MTSS). The CSIP supports schools in using an asset-based approach to identify 
and address diverse needs by implementing evidence-based practices within an inclusive educational 
environment. The CSIP aims to reduce systemic inequities and improve student outcomes. 
The 2025-26 Annual CSIP is designed to be a working document and makes visible school-based 
improvement planning and progress monitoring which is required by the Washington Administrative 
Code (WAC) 180-16-220. 
This annual CSIP meets the requirements of School-wide Title Programs, Learning Assistance Program 
(LAP), and OSSI School Improvement Plans.  

2025-26 School Information and Leadership Team Members  
School Name: Cascadia Elementary 
Principal: Sandra Mackey 
Instructional Vision Theory of Action:  If we implement our high-leverage practices (UDL, SEL, RP, and 
Habits of the Mind) to support the profile of a gifted student impacted by asynchronous development, 
perfectionism, dysgraphia, motor skill deficiencies, ADHD, or ASD, etc., it will result in academic growth 
for our students in writing. 
Members of the Building Leadership Team: Gary Bass, Rob McAbee, Daphnie Liau, Josh Hill, Jean 
Mishler, Heidi Rettke, Alfie Miller-Soukasene, Shannon Matthews, Katie Romoser, Sandra Mackey 
2023-26 CSIP Cascadia   

OSPI School Report Card Information (2024-25 School Year) 
Student Enrollment: 565 
Special Education Percentage: 13.1% 
Multilingual Learning Percentage: .4% 
Highly Capable Percentage: 94.3% 
Free and Reduced Lunch Percentage: 10.6% 
Washington School Improvement Framework Status: Foundational 
Cascadia OSPI School Report   

https://www.seattleschools.org/wp-content/uploads/2024/02/CSIP-Cascadia.pdf
https://washingtonstatereportcard.ospi.k12.wa.us/ReportCard/ViewSchoolOrDistrict/105540


Annual Comprehensive Needs Assessment (CNA) Summary  
A Comprehensive Needs Assessment (CNA) is a required annual process conducted by school staff to 
identify the diverse needs of students, families, and staff. It involves collecting, disaggregating, and 
analyzing a variety of data to expose possible underlying racial inequities, identify diverse needs and 
understand possible root causes of the needs.  
The following is a summary of the Comprehensive Needs Assessment (CNA) completed by school staff 
about the 2024-25 school year. The summary findings from the CNA described in this section, 
informed the staffs’ decisions about the 2025-26 one-year goals, action plans, and allocation of 
resources. 
Data analyzed for the CNA: 

• DIBLES  
• MAP ELA 
• Smarter Balanced Assessment ELA 
• MAP Math 
• Smarter Balanced Assessment Math  
• Curriculum-Embedded Assessments ELA 
• Curriculum-Embedded Assessments Math 
• Elementary Progress Reports (EPR) 
• Missed Instruction Log 
• Walkthrough/Observational Data 
• Teacher collected data in Unified Insights 
• School-based Student Surveys 
• School Attendance Dashboard on Atlas 
• SPS Climate Survey (staff or students) 
• Educator Data (e.g. out of field, retention, School Employee Evaluation Survey, NBCT, etc.)  
• School-based Family/Community Survey 
• Volunteer Count 

Top Strengths from Multiple Data Sources: What strengths of students, staff families, and/or 
community partners have emerged across multiple data points (academic growth and achievement, 
attendance, engagement, professional growth, culture of inquiry, school community and culture, etc.)?  

• Student Engagement: Student engagement remains high, as reflected in strong attendance 
rates. 

• Family Engagement: Family engagement continues to be strong, demonstrated by an increase in 
the number of volunteers and higher attendance at evening school events. 

• Academic Interventions: Targeted interventions for 3rd-grade students not meeting SBA 
standards are proving effective. All students are meeting the standard by 5th grade. 

• Equity and Inclusion: We continue to see no measurable performance gaps based on economic 
status, race, disability, or multilingual learner status. 

• Writing Achievement: Writing has been identified as an area for growth for Cascadia students. 
This is supported by CEA data. Although student performance remains above the district 
average, there is a noticeable gap between SBA and MAP results compared to CEA ELA 
outcomes. 

Top Needs from Multiple Data Sources: What top needs (2 or 3) have emerged from the analysis of 
multiple data sources?  

• Top area of need is writing – readability, output, and conventions 
• Math fact fluency  

Disproportionalities: What disproportionalities exist among student groups? 



We are not seeing any disproportionality. 
Greatest Potential for Impact: What findings or themes have emerged that, if addressed, will have the 
greatest potential for impact on student outcomes? 

• Focus on core instruction in writing. 
• Vertical alignment of writing conventions. 
• Focus on the readability of written communication and improved keyboard skills. 

Interconnected Needs: How are needs related to each other or influence each other?  

Defined time to write, vertical alignment, and power standards for ELA. 

Quick Wins: Which needs can be addressed quickly (3-6 months) to build momentum toward 
confronting more challenging needs?  

Defined time to write, and determining power standards for ELA. 

Technology Use to Strengthen Student Learning: How is technology being used to strengthen 
classroom instruction and student engagement? 
The staff uses several district-provided programs through the Cleaver App. In addition, our school 
accesses the district license for IXL to support Math, ELA, and Science. 

Support for Staff to Use Technology to Strengthen Student Learning: What ongoing support is 
provided to ensure staff are proficient with the required use of technology? 

Professional development from our school-based technology coordinator  

 

Priority Area: Learning Environments – Joyful, Safe, Anti-Racist   

Measures and Targets  
2023-26 Goal: 
By spring of 2026, we will reduce the number of unfavorable student responses to “My teacher 
connects my learning to stories, traditions, and experiences that are important to my family" by 10% 
from the fall of 2022 data.  

2025-26 Goal: 
By spring of 2026, we will reduce the number of unfavorable student responses to “My teacher 
connects my learning to stories, traditions, and experiences that are important to my family" by 10% 
from the fall of 2022 data. 

Action Plan  
Evidence-based Practice 1: 
Social Emotional Learning (SEL): Educators will teach and integrate SEL skills in the classroom in 
relevant ways to support learning and relationships.  

Implementation Activity: 
Group Agreements/Charters: Our school will engage in co-creating Group Agreements and/or 
Charter processes as a staff community, as well as in classrooms. 

Process Data Measures:  
• School-based Survey (staff or students) 
• Professional Development Attendance and Exit Tickets 



• Walk-through/Observational Data 
Timeframe for Reviewing Process Data Measures: 
Quarterly 

Student Outcome Data Measures: 
• SPS Climate Survey (staff or students) 
• School Developed Survey 

Timeframe for Reviewing Student Outcome Data Measures: 
Quarterly 

Team(s) or Individual(s) responsible for implementing, measuring, and adjusting the evidence-
based practice: 

• MTSS 
• RET 

Evidence-based Practice 2: 
Restorative Practices: Staff will implement Tier 1 Restorative Practices by building a restorative and 
relational culture across the school community. 

Implementation Activity: 
Group Agreements/Charters: Our school will engage in co-creating Group Agreements and/or 
Charter processes as a staff community, as well as in classrooms. 

Process Data Measures:  
• School-based Survey (staff or students) 
• Professional Development Attendance 
• Exit Tickets 

Timeframe for Reviewing Process Data Measures: 
Quarterly 

Student Outcome Data Measures: 
• SPS Climate Survey (staff or students) 
• School based survey 

Timeframe for Reviewing Student Outcome Data Measures: 
Quarterly 

Team(s) or Individual(s) responsible for implementing, measuring, and adjusting the evidence-
based practice: 

• BLT 
• RET 
• MTSS 

 

Priority Area: Classroom Instruction and Academic Success 

Measures and Targets  
2023-26 Goal: 



By the spring of 2026, all Cascadia students will receive at least 3 on the SBA (Smarter Balanced 
Assessment).   

2025-26 Goal: 
By the spring of 2026, all second graders will be projected to be proficient in reading according to 
the 2nd grade MAP assessment. 
By the spring of 2026, Cascadia students at each grade level will have a 10% increase in the number 
of students meeting standards on the CEA ELA.   

2025-30 Strategic Plan Implementation: Readiness for Progress Monitoring Foundational Literacy  
As school staff transitions from monitoring the progress of the former 3rd Grade ELA SBA Goal to 
the new 2nd Grade Foundational Literacy Goal, what do staff need to know, be able to do, and have 
access to effectively progress monitor toward this new measure over time? 
Continue to focus on core instruction in reading and foundational literacy. 

Action Plan  
Evidence-based Practice 1: 
High Quality Tier 1 Instruction: Educators will implement high-quality Tier 1 inclusionary practices, 
such as the UDL framework, that serve all students, including students with IEPs, multilingual 
learners, and advanced learners. 

Implementation Activity: 
During professional development sessions, TLCs will continue developing staff skills in planning and 
providing feedback related to Universal Design for Learning (UDL). This work is especially important 
for highly capable students, as UDL promotes flexible, student-centered instruction that allows for 
acceleration, depth, and complexity. By intentionally designing lessons that offer multiple means of 
engagement, representation, and expression, teachers can better meet the diverse needs of highly 
capable learners, ensuring they are appropriately challenged and supported in demonstrating their 
full potential. 

Process Data Measures:  
• Walkthrough/Observational Data 
• Teacher Observational Data 
• Professional Development Exit Tickets 

Timeframe for Reviewing Process Data Measures: 
End of Year 

Student Outcome Data Measures: 
• MAP 
• Curriculum-Embedded Assessments (CEAs) 
• Student Grade Reports 
• Smarter Balanced Assessment (SBA) 

Timeframe for Reviewing Student Outcome Data Measures: 
End of Year 

Team(s) or Individual(s) responsible for implementing, measuring, and adjusting the evidence-
based practice: 

• RET 
• MTSS 
• BLT 



Evidence-based Practice 2: 
Habits of the mind: The Habits of Mind are a set of thinking dispositions at the core of social, 
emotional, and cognitive behaviors. They are displayed by intelligent people in response to 
problems, dilemmas, and enigmas. The Habits of Mind were developed by Dr. Arthur L. Costa and 
Dr. Bena Kallick. 

Implementation Activity: 
During professional development sessions led by school TLC staff, educators will continue to build 
on ways to infuse the Habits of Mind into school content. This is especially important for highly 
capable students, as these habits support critical thinking, self-reflection, persistence, and 
intellectual risk-taking, which help challenge and engage them beyond traditional academic tasks. 
Many highly capable students struggle with perfectionism, which can lead to a fear of failure and 
significantly limit their willingness to take academic risks or produce work unless it feels “perfect.” 
By intentionally integrating the Habits of Mind, such as managing impulsivity, striving for accuracy, 
and persisting, educators can help students develop healthier mindsets, reduce anxiety around 
performance, and increase both the quality and quantity of their academic output. 

Process Data Measures:  
• Teacher Observational Data 
• School-based Survey (staff or students) 
• Professional Development Exit Tickets 

Timeframe for Reviewing Process Data Measures: 
Quarterly 

Student Outcome Data Measures: 
• Curriculum-Embedded Assessments (CEAs) 
• Smarter Balanced Assessment (SBA) 
• MAP 
• School-Based Surveys 

Timeframe for Reviewing Student Outcome Data Measures: 
Quarterly 

Team(s) or Individual(s) responsible for implementing, measuring, and adjusting the evidence-
based practice: 
RET 

Evidence-based Practice 3: 
Project-based learning 

Implementation Activity: 
Teachers will engage in Project-Based Learning (PBL) that is either designed and implemented in 
their classrooms or developed and delivered in collaboration with the iLab. Both approaches serve 
to enhance the district-based curriculum. PBL is especially valuable for highly capable students, as 
it offers opportunities for deeper exploration, creative problem-solving, and real-world application 
of knowledge. These open-ended, student-centered projects encourage intellectual risk-taking and 
sustained inquiry, which help highly capable learners move beyond rote learning and engage in 
meaningful, self-directed learning experiences. 

Process Data Measures:  
• Teacher Observational Data 
• Walkthrough/Observational Data 
• Professional Development Exit Tickets 



Timeframe for Reviewing Process Data Measures: 
End of Year 

Student Outcome Data Measures: 
School-Based Surveys 

Timeframe for Reviewing Student Outcome Data Measures: 
End of Year 

Team(s) or Individual(s) responsible for implementing, measuring, and adjusting the evidence-
based practice: 

• Classroom teachers 
• TLCs 

Highly Capable Services 
• Grade Level Acceleration: Students receive accelerated learning opportunities in both math and 
Language Arts. In math students are enrolled in math courses two grade levels above their 
assigned grades. In Language Arts, students are enrolled in one grade level beyond their 
assigned grade. All other content is delivered at grade level with appropriate extensions 
designed by grade level teams and classroom teachers to meet the needs of students.  

• Independent Study Projects:  Students pursue self-directed learning based on interests.  

• Critical and Creative Thinking Frameworks:  Educators integrate structured thinking routines 
across subjects to support depth and complexity in learning.   

• Universal Design for Learning:  Educators provide multiple means of representation, flexible 
grouping, and choice-based learning to support learner access to grade-level and above-grade-
level learning.  

• Social Emotional Learning: SEL programming is tailored to support the needs of Highly Capable 
Learners. Learning may include strategies that nurture self-awareness, empathy, and resilience. 
Instruction may include opportunities to explore identity, manage perfectionism, and develop 
collaboration skills.  

• Augmentation of Science: Hands-on projects in a makerspace to enhance the science curriculum 
and horticulture program 

• Augmentation of Math: Access to advanced textbooks for independent use 

• Augmentation of ELA: Novel studies, essay writing skills development, use of Caesar’s English to 
increase vocabulary and improve spelling, and handwriting without tears to teach cursive writing 

• Enrichment Activities: Opportunities in theater, dance, and music to foster creativity and cultural 
awareness, and an outdoor school program 

• Advanced Math Strategies: Access to independent textbooks offering deeper and more complex 
math concepts for self-paced learning. 

• Library Resources: A diverse selection of age-appropriate, above-grade-level books to 
challenge and engage students. 

• Student Leadership: Opportunities for leadership roles in research and technology (RT) 
initiatives. 

• Academic Competitions: Participation in spelling bees, robotics, and math contests to encourage 
academic excellence and teamwork. 



• Social Emotion Programs: Roots of Empathy. Students have a baby mentor to help teach them 
empathy. The habits of the mind framework and growth mindset framework. 

Homework Policy 
We, as the staff of Cascadia, believe that organization, time management, perseverance, and simply 
“being a kid” are important skills to develop. Because of this philosophy, daily or weekly homework 
will not be regularly assigned. Instead, we will be working at grade levels to develop several 
projects throughout the year. Students will have the opportunity to dive deep into these projects 
and share new knowledge with their community. Teachers may, from time to time, send home 
shorter assignments related to classroom learning. We also highly encourage reading, physical 
activity, and participation in family life each evening. Teachers may provide resources for families 
interested in extending practice at home; however, this work will not be graded. Work completion 
from the school day is not considered homework. Teachers will work with families to help students 
complete work at home if it is not completed at school or is late.    

 

Priority Area: Family and Community Engagement 

Measures and Targets  
2023-26 Goal: 
By June 2026, Cascadia will increase our community's favorable communication rate from 77% to 
85%, as measured by a school-based family engagement survey.   

2025-26 Goal: 
By June 2026, Cascadia will increase our community's favorable communication rate 77from 85% to 
85%, as measured by a school-based family engagement survey.   

Action Plan  
Evidence-based Practice 1: 
Two-Way Communication: Effective two-way communication between families and schools to 
regularly seek and share information about students’ achievements and learning needs, school 
policies, practices, and community initiatives. 

Implementation Activity: 
All school staff have completed the On-Demand Talking Points training provided on the MySPS 
Talking Points Webpage. Educators will use Talking Points to communicate announcements and 
reminders, as well as individual messages, for the purpose of increasing student and family 
engagement.  

Process Data Measures:  
• School-based Family Survey 
• Volunteer Count  

Timeframe for Reviewing Process Data Measures: 
End of Year 

Student Outcome Data Measures: 
Student Attendance 

Timeframe for Reviewing Student Outcome Data Measures: 
End of Year 



Team(s) or Individual(s) responsible for implementing, measuring, and adjusting the evidence-
based practice: 
All staff 

Evidence-based Practice 2: 
Family Participation: Provide opportunities for families and community members to contribute to the 
life of the school in ways that reflect their interests, skills, experience, and capacity to do so. 

Implementation Activity: 
At Cascadia, the connection between school and community is highly valued. Our school will work in 
partnership with the PTA to support school-wide events, provide opportunities for families to see 
students in action during the school day, and encourage parent involvement in field trips and school 
celebrations. These efforts help build a strong, inclusive community that supports student learning 
and well-being. 

Process Data Measures:  
 School-based Family Survey 
Timeframe for Reviewing Process Data Measures: 
 End of Year 
Student Outcome Data Measures: 
 School Based Survey 
Timeframe for Reviewing Student Outcome Data Measures: 
 End of Year 
Team(s) or Individual(s) responsible for implementing, measuring, and adjusting the evidence-
based practice: 

• Teachers 
• Front office staff 

 

2025-26 Budget Allocations to Support Continuous Improvement  
The following table describes how the school allocates specific funds to improve student learning. 
Fund Program: Basic Education 
Intent and Purpose: Seattle Schools is committed to using our Basic Education funding to provide 
all students with instruction aligned to grade-level specific state standards that includes 
differentiation and enrichment. The intent and purpose of Basic Education dollars include, but are 
not limited to:  

• Standards-aligned instruction to all students.  
• Supervision of instruction  
• Non-teaching staffing to provide support to students and families.  
• Instructional materials for all students.  
• Guidance counseling and social work supports to all students. 

Fund Program: Multilingual Learners (Title III) 
Intent and Purpose: Title III funds support the district's language instructional education program to 
assist multilingual learners in attaining English proficiency and high levels of academic achievement. 
Dollar Amount: $32,522 



Activities Implemented to Meet Intent and Purpose:  
• Instructional support to students who qualify for multilingual services. 
• Translation and interpretation services. 

Fund Program: Learning Assistance Program (LAP) 
Intent and Purpose: The use of state LAP revenue is allowable if it can be shown that services are 
provided only to students who have not yet met, or are at risk of not meeting, state/local graduation 
requirements 
Dollar Amount: $65,985 
Activities Implemented to Meet Intent and Purpose: Math Specialist .4 FTE 

Fund Program: Other Funding Source 
Intent and Purpose: Health Services 
Dollar Amount: $76,213 
Activities Implemented to Meet Intent and Purpose: Nurse .5 FTE 
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