
 

 

 

2025-26 Annual CSIP  
Alki Elementary School 

Purpose of the Continuous School Improvement Plan (CSIP) 
The Continuous School Improvement Plan (CSIP) functions as a dynamic tool aligned to Multi-Tiered 
System of Supports (MTSS). The CSIP supports schools in using an asset-based approach to identify 
and address diverse needs by implementing evidence-based practices within an inclusive educational 
environment. The CSIP aims to reduce systemic inequities and improve student outcomes. 
The 2025-26 Annual CSIP is designed to be a working document and makes visible school-based 
improvement planning and progress monitoring which is required by the Washington Administrative 
Code (WAC) 180-16-220. 
This annual CSIP meets the requirements of School-wide Title Programs, Learning Assistance Program 
(LAP), and OSSI School Improvement Plans.  

2025-26 School Information and Leadership Team Members  
School Name: Alki Elementary School 
Principal: Mason Skeffington 
Instructional Vision Theory of Action:  If Alki Elementary implements high leverage teaching practices 
grounded in planning, feedback, and grouping by analyzing student work regularly to inform instruction, 
and designs classroom learning that is inclusive and engaging, then we will have responsive instruction 
in all classrooms.  By better understanding the strengths and assets our students bring, we will better 
design what they need, which will result in high academic and social growth for all our students.   
Members of the Building Leadership Team: Amey Nutter, Laurie Rasmussen, Angela Gilbert, Sunny 
Moroles, Ashley Clingan, Farrah Kunkel, Stevie Kramer, Kawa Harijan, Mason Skeffington, Felise 
Zander-Conn, Davina Dilley 
2023-26 CSIP Alki 

OSPI School Report Card Information (2024-25 School Year) 
Student Enrollment: 269 
Special Education Percentage: 17.5% 
Multilingual Learning Percentage: 3.0% 
Highly Capable Percentage: 8.2% 
Free and Reduced Lunch Percentage: 14.5% 
Washington School Improvement Framework Status: Foundational 
Alki OSPI School Report  

https://www.seattleschools.org/wp-content/uploads/2024/02/CSIP-Alki.pdf
https://washingtonstatereportcard.ospi.k12.wa.us/ReportCard/ViewSchoolOrDistrict/101061


Annual Comprehensive Needs Assessment (CNA) Summary  
A Comprehensive Needs Assessment (CNA) is a required annual process conducted by school staff to 
identify the diverse needs of students, families, and staff. It involves collecting, disaggregating, and 
analyzing a variety of data to expose possible underlying racial inequities, identify diverse needs and 
understand possible root causes of the needs.  
The following is a summary of the Comprehensive Needs Assessment (CNA) completed by school staff 
about the 2024-25 school year. The summary findings from the CNA described in this section, 
informed the staffs’ decisions about the 2025-26 one-year goals, action plans, and allocation of 
resources. 
Data analyzed for the CNA: 

• WaKIDS 
• DIBLES 
• MAP ELA 
• Smarter Balanced Assessment ELA 
• MAP Math 
• Smarter Balanced Assessment Math 
• Missed Instruction Log 
• Walkthrough/Observational Data 
• Discipline/Suspension 
• School Attendance Dashboard on Atlas 
• SPS Climate Survey (staff or students) 
• Family Participation/Attendance (e.g., Events, Team Membership) 

Top Strengths from Multiple Data Sources: What strengths of students, staff families, and/or 
community partners have emerged across multiple data points (academic growth and achievement, 
attendance, engagement, professional growth, culture of inquiry, school community and culture, etc.)?  
Following a comprehensive review of our progress toward the CSIP goals, our Building Leadership 
Team (BLT) identified key strengths and significant advancements within our school community. 
These include our effective partnerships with families, a consistent emphasis on school-wide Social 
Emotional Learning (SEL) instruction, and our deliberate Multi-Tiered System of Supports (MTSS) 
efforts to analyze student learning and outcomes, leading to the design and implementation of 
consistent Tier 2 interventions in both academic and social behavior domains. 
Our SEL work has been particularly highlighted by the results of the Student Spring Climate Survey 
last year. The data affirms that we continue to cultivate a school environment where students feel 
safe and have a strong sense of belonging. Notably, 99% of surveyed students responded positively 
to the statement, “My teacher believes I can do great things.” We have also observed improvements 
in areas such as student voice, leadership, identity, and culturally responsive teaching. Furthermore, 
89% of students reported favorably on adults taking action when instances of unkind behavior 
occur. Gains were also noted in student perceptions of leadership opportunities and the value the 
school places on their opinions. These outcomes reflect our intentional efforts to establish safe and 
supportive learning spaces. 
As outlined in our CSIP, a distinctive initiative at Alki Elementary is the Family Connections meeting 
held at the start of each school year for all K-5 families. Over the past three years, this initiative has 
yielded consistent improvements. This fall, we are pleased to report that we engaged with over 92% 
of our families schoolwide. This purposeful relationship-building fosters family partnerships that are 
essential to supporting student growth and success. 
In reviewing academic data, it is notable that students in subgroups such as FFEJ, African American 
males, and Multilingual Learners (ML) outperformed the schoolwide average in mathematics growth 
as measured by the MAP assessment. Schoolwide, our students exceeded district averages on 
state assessments by 14.6% in English Language Arts (ELA) and 7.8% in mathematics. We also 
celebrated strong overall achievement, with 77.9% of students passing the state ELA assessment 



and 68.8% passing the math assessment. Additionally, 72.3% of our fifth-grade students passed the 
WCAS Science assessment, reflecting our increased focus on science education across grades K-5 
over the past two years. Remarkably, 100% of African American male students and ML students 
passed the state science assessment. Lastly, our DIBELS data indicated that 80.8% of students met 
or exceeded benchmarks in foundational reading skills last spring, representing a 13.4% growth 
from fall. 
In reflection, we celebrate our systematic approach to identifying and addressing student needs 
through consistent 6–8-week cycles of learning review. Our teaching staff continue to strengthen 
their Tier 2 planning and intervention skills, resulting in measurable academic and social growth for 
students throughout our school.   

Top Needs from Multiple Data Sources: What top needs (2 or 3) have emerged from the analysis of 
multiple data sources?  

As we explore opportunities for continued growth as a school community, key areas of focus 
include attendance initiatives, ongoing academic support, and enhancing students' perceptions of 
their learning experiences. 

This year, our MTSS Team is conducting a detailed analysis of student attendance at both the sub-
demographic and individual student levels. While our overall school attendance rates have 
consistently exceeded district averages over the past three years, we have identified disparities 
within certain subgroups. To address this, we are developing targeted incentive programs aimed at 
identifying and mitigating barriers to consistent, punctual daily attendance. 

In our academic goal-setting process, mathematics has emerged as a critical area for sustained 
support. Although our math achievement has surpassed district performance over the past three 
years, comparative data relative to ELA suggests that further emphasis on math would be 
beneficial. A challenge we face is limited availability of resources to address the specific needs of 
students who are outliers in mathematics. Additionally, only 70% of our students responded 
positively to the statement "I enjoy math," which is slightly lower than the 72% who feel similarly 
about science, and notably, only 46% reported receiving information about college at school. These 
insights underscore the importance of strengthening our staff’s capacity to support student 
engagement and understanding in STEM subjects, as well as increasing awareness of college and 
career opportunities beyond Alki. 

To this end, we plan to expand our College and Career Week this year and collaborate with external 
organizations to foster greater appreciation and enthusiasm for math and science at Alki 
Elementary. 

Interconnected Needs: How are needs related to each other or influence each other?  

The needs identified above are closely aligned with the ongoing work and strategic planning at Alki 
Elementary. This year, we will deepen our implementation of Universal Design for Learning (UDL) 
practices through our continued partnership with the Novak Consultation Group. Additionally, we 
will enhance our Multi-Tiered Systems of Support (MTSS) by integrating data-driven student 
discussions into teacher release time and Professional Learning Community (PLC) cycles. 

Observation and feedback cycles will be utilized to enrich the classroom learning experience as we 
continue to develop and refine the high-quality instructional resources available to our teachers. 
Furthermore, we will expand our social-emotional support, emphasizing the creation of safe and 
predictable learning environments, particularly for our diverse student subgroups. 

Through these systemic approaches, we will conduct regular progress monitoring within 6–8-week 
PLC improvement cycles. Multiple data points will be shared schoolwide to track student growth 
and inform adjustments to intervention strategies. Stakeholder feedback will also be gathered to 
enhance engagement and instructional effectiveness. 



Disproportionalities: What disproportionalities exist among student groups? 

While there are many successes to celebrate at Alki, there remains important work to support the 
growth of all our students. Analyzing academic data, we observed that certain student subgroups—
specifically African American males, Multilingual Learners (ML), and students receiving Special 
Education services—are underperforming compared to their same-age peers. The most significant 
disparities are evident in mathematics. Last year, only 20% of our ML students and 34% of our 
Special Education students passed the state math assessment. Although English Language Arts 
(ELA) represents a relative strength, the data indicates that just 60% of African American males and 
50% of Special Education students passed the state reading assessment, compared to 77.9% of 
their peers. 

In reviewing disciplinary data from last year, our exclusionary disciplinary incidents remain low, as 
do occurrences requiring such intensive intervention as suspension.  We did experience a higher-
than-normal rate last year due to a couple big behaviors by a few students.  Since then, we have 
implemented targeted support plans and collaborated closely with the student’s family to establish 
structures aimed at keeping the student engaged and present in school. 

Root Causes of Disproportionalities: What root causes have been identified for disproportionalities 
among student groups? 

Many of the observed disproportionalities can be attributed to our smaller school size, which limits 
the availability of academic and social intervention supports throughout the building. Additionally, 
we recognize that students receiving Special Education services qualify based on academic 
performance that is typically one to two grade levels below their peers. While progress is measured 
annually against Individualized Education Program (IEP) goals, these benchmarks do not always 
align with grade-level assessment standards. 

In our efforts to close these gaps and address disproportionalities reflected in the data, the school 
will prioritize the following high-impact strategies: 

• Collaborative co-planning and regular Professional Learning Community (PLC) check-ins 
between Special Education staff and General Education teachers. 

• Cultivating a school community grounded in consistent, inclusive, and rigorous Tier 1 
instruction for all students. 

• Implementing a discipline policy centered on Restorative Practices that emphasizes learning 
from mistakes and minimizes exclusion whenever feasible. 

• Establishing predictable cycles of student learning and PLC work that support growth across 
all student levels within the classroom. 

Greatest Potential for Impact: What findings or themes have emerged that, if addressed, will have the 
greatest potential for impact on student outcomes? 

During our review of this section, our team identified opportunities to expand and strengthen family-
school partnerships by actively involving families in academic goal setting during the upcoming 
November Parent-Teacher Conferences. We also recognized the potential to enhance two-way 
communication and increase power-sharing opportunities with families. Through classroom 
newsletters and the schoolwide use of TalkingPoints, an SMS texting service, we are able to reach a 
broader range of families and keep them informed about events and developments in their student’s 
life. 
Our work within the MTSS framework presents a valuable opportunity to positively impact the 
academic and social growth of our students. Through regular cycles of student learning, 
Professional Learning Communities (PLCs) will continue to analyze data and monitor student 
progress, designing Tier 2 classroom supports that foster sustained growth. 



Additionally, our ongoing schoolwide professional development in Universal Design for Learning 
(UDL) will enable staff to refine planning, provide meaningful feedback, and strategically group 
students to deliver targeted support for continued academic growth. 

Quick Wins: Which needs can be addressed quickly (3-6 months) to build momentum toward 
confronting more challenging needs?  
As we continue to build for the future at Alki Elementary, we have identified several short-term 
actions that we believe will significantly impact our students and overall school culture. 
We are actively cultivating a school environment that promotes inclusivity and a sense of belonging. 
This commitment is reflected in our monthly school-wide assemblies, weekly announcements, and 
ongoing implementation of the Second Step curriculum, which provides social-emotional learning 
(SEL) opportunities. SEL is also integrated daily within classrooms, where many teachers 
incorporate morning meetings or weekly Tier 1 circles focused on community-building and fostering 
belonging. 
In refining our Multi-Tiered System of Supports (MTSS), we are carefully examining all school 
systems to ensure they effectively support students through a tiered framework. We maintain a 
consistent Tier 1 experience for all learners and are dedicated to delivering Tier 2 classroom and 
schoolwide support informed by frequent reviews of student outcome data. Our MTSS efforts align 
with our goal that every student achieves at least one year of academic growth, regardless of their 
starting point. 
Our collaborative work within grade-level Professional Learning Communities (PLCs) underpins this 
goal by facilitating regular data analysis, joint planning, instructional execution, outcome 
assessment, and strategic next steps based on student performance. This continuous cycle of 
student learning is a high-impact strategy that drives our professional practice and supports 
student growth. 
Finally, we are committed to deepening our focus on STEM careers and expanding our College and 
Career Week to increase student interest in math and science. We aspire to inspire enthusiasm for 
these subjects and highlight the potential for students to pursue STEM-related careers in the future. 

Technology Use to Strengthen Student Learning: How is technology being used to strengthen 
classroom instruction and student engagement? 

Classroom technology is strategically integrated to enhance and support student learning through 
targeted, differentiated instruction. During our ELA blocks, platforms such as Epic provide students 
with access to engaging, level-appropriate reading materials. Aligned with our current ELA 
curriculum, Collaborative Classroom, students complete word work and are assigned book sets 
based on small group instruction. In the upper grades, technology is further utilized to facilitate 
research, drafting, and revision of written work. 

In mathematics instruction, we implement SuccessMaker as an individualized support tool. This 
platform assesses student performance and delivers differentiated learning pathways tailored to 
their needs. Teachers regularly analyze this data to adjust instructional rigor and monitor progress 
during independent learning sessions. Additionally, classrooms utilize Fluency by Heart to reinforce 
math fact fluency. 

Furthermore, in science, social studies, and library classes, students are developing critical skills in 
evaluating sources and verifying information as part of their research projects. Schoology is also 
employed in the upper grades as a platform for assignment completion and submission. 

Support for Staff to Use Technology to Strengthen Student Learning: What ongoing support is 
provided to ensure staff are proficient with the required use of technology? 

Staff have received training in communication tools, including TalkingPoints, an SMS text service. 
Additionally, professional development opportunities are available to support staff in effectively 



integrating AI technologies in the classroom. Platforms such as MagicSchool empower teachers to 
leverage AI to enhance instruction. Staff have also participated in training on digital monitoring 
software like GoGuardian. Moving forward, the school is committed to expanding professional 
development offerings through district-approved tools and resources. 

 

Priority Area: Learning Environments – Joyful, Safe, Anti-Racist   

Measures and Targets  
2023-26 Goal: 
By June 2026, we will increase our Belonging and Relationship favorability responses from 87% to 
92% as recorded in our Student Climate Survey.  

2025-26 Goal: 
By June 2026, we will increase our Belonging and Relationship favorability responses from 87% to 
92% as recorded in our Student Climate Survey.   

Action Plan  
Evidence-based Practice 1: 
Social Emotional Learning (SEL): Educators will teach and integrate SEL skills in the classroom in 
relevant ways to support learning and relationships.  

Implementation Activity: 
Group Agreements/Charters: Our school will engage in co-creating Group Agreements and Charter 
proceeses as a staff community as well as in each of our classrooms.  We will host monthly all-
school SEL assemblies that focus on belonging and our tier one SEL practices across the building.  
In addition, each classroom is expected to teach the four anchors of RULER so that we are able to 
use common language to support students across our school. 

Process Data Measures:  
• Comprehensive School Counseling Program School Plan 
• Building determine Schedule of MTSS Meetings 
• Walk-through/Observational Data 
• MTSS Team Meets Regularly 

Timeframe for Reviewing Process Data Measures: 
• Quarterly 
• Beginning of Year 
• Middle of Year 
• End of Year 

Student Outcome Data Measures: 
• SPS Climate Survey (staff or students) 
• School Attendance Dashboard on Atlas 

Timeframe for Reviewing Student Outcome Data Measures: 
Quarterly 

Team(s) or Individual(s) responsible for implementing, measuring, and adjusting the evidence-
based practice: 



• Our Safety Team/MTSS Team will be responsible for measuring and adjusting and needs that 
come up related to scope and sequence of learning activities or for our all-school assemblies. 

• Classroom teachers are responsible for teaching the Second Step lessons to their classrooms 
based on the district-provided scope and sequence. 

Additional context about the implementation of the selected evidence-based practice and/or 
implementation activity. 
At Alki, we prioritize Family Connections meetings to start the year. This 15-20 minute meeting with 
each of our families to start the year supports our teachers in understanding the strengths and 
needs of each of our students prior to the school year beginning. We will also be setting academic 
and social goals with families at our November Parent-teacher Conference time. 

 

Priority Area: Classroom Instruction and Academic Success 

Measures and Targets  
2023-26 Goal: 
The percentage of 3rd Grade Students proficient or above in ELA on the SBA will increase from a 
baseline of 77.0% to a target goal of 83% by 2025-26.    

2025-26 Goal: 
The percentage of 2nd Grade Students projected to be proficient or above in ELA based on MAP 
will increase from a baseline 72% to a target goal of 74% by Spring 2026. 

2025-30 Strategic Plan Implementation: Readiness for Progress Monitoring Foundational Literacy  
As school staff transitions from monitoring the progress of the former 3rd Grade ELA SBA Goal to the 
new 2nd Grade Foundational Literacy Goal, what do staff need to know, be able to do, and have access 
to effectively progress monitor toward this new measure over time? 
As we transition to a new 2nd Grade Foundational Literacy Goal, our staff will rely on collaborative 
data analysis and utilize Professional Learning Community (PLC) time to strategically plan for 
student needs. With the upcoming adoption of a new ELA curriculum, comprehensive training will be 
essential to ensure effective implementation of its components. We will maintain a strong focus on 
the science of reading and current research regarding optimal reading instruction. Additionally, the 
school will dedicate time to evaluating our interventions and support systems to determine how 
these changes can best promote and ensure that all students achieve grade-level reading 
proficiency by the end of second grade. 

Action Plan  
Evidence-based Practice 1: 
Professional Learning Communities: Educators engage in regular PLC meetings and use the results 
of the SPS Curriculum-Embedded Assessments and other common assessments to plan units and 
lessons to help all learners meet and exceed standard, provide action-oriented feedback in 
response to assessments so that students can reflect on their learning and revise their work, and 
develop flexible grouping within Tier 1 instruction, where students receive targeted feedback and 
support based on their progress towards standard. 

Implementation Activity: 
Staff at Alki will regularly examine student data to determine intervention and supports.  This 
typically will be in six week cycles of learning across the school year.  This whole-school MTSS 
meeting will be the diagnostic that will identify student needs and allow teachers to group students 



for tier two interventions.  Once the diagnostic is completed, during PLC meetings, teachers will 
spend time reviewing student work or data and discussing the Four Critical Questions:  
1. What do we expect students to learn?  
2. How will we know if they learn it?  
3. How do we respond when students experience difficulty in learning?  
4. How do we respond when student do learn? 

Process Data Measures:  
• Walkthrough/Observational Data 
• Teacher Observational Data 
• Lesson Exit Tickets 

Timeframe for Reviewing Process Data Measures: 
Monthly 

Student Outcome Data Measures: 
• MAP 
• DIBELS 
• Curriculum-Embedded Assessments (CEAs) 

Timeframe for Reviewing Student Outcome Data Measures: 
• Quarterly 
• Beginning of Year 
• Middle of Year 
• End of Year 

Team(s) or Individual(s) responsible for implementing, measuring, and adjusting the evidence-
based practice: 
Our Building Leadership Team will be tasked with monitoring our process and ensuring that we are 
dedicating enough time on our release day calendar for teachers to review data and create support 
plans. If changes need to be made along the way, our BLT will be in charge of making that 
adjustment to our PD Calendar. 

Highly Capable Services  
• Differentiation: Educators use pre assessments to determine the needs of students, providing flexible 
grouping, extension opportunities and tiered assignments to meet the varied needs of learners.  

• Universal Design for Learning: Educators provide multiple means of representation, flexible grouping, and 
choice-based learning to support learner access to grade level and above grade level learning.  

• Social Emotional Learning: SEL programming is tailored to supporting the needs of Highly Capable 
Learners. Learning may include strategies that nurture self-awareness, empathy, and resilience. 
Instruction may include opportunities to explore identity, manage perfectionism, and develop collaboration 
skills. 

Expanded Learning   
Alki Elementary is in connection with our CBO partners (Alki Community Center) to align support for 
afterschool activities and extra academic support or enrichment if appropriate.  
We also partner with our PTA organization to provide enrichment opportunities for students’ 
afterschool.  These programs are open to all Alki students, and scholarships are available as needed 
within our community.   



Homework Policy 
We believe that all children K-5 benefit from a rich reading life at home. We encourage at least 20 
minutes of daily reading, which can be a combination of looking at picture books, reading with an 
adult, reading independently, or other reading activities.    
Brain research also shows that repeated exposure to math concepts is beneficial. As a result, we 
want students to do some math work at home as well. That can be something the teacher sends 
home that matches the day's lesson, or it can be something that a family chooses--playing go fish, 
counting coins, working on math facts, playing chess, talking about time, etc. You can find 
additional ideas for supporting your mathematician at home by visiting SPS’s elementary math 
family support page online. Rich resources especially designed for elementary mathematicians and 
their families are also available online at the SPS website.  
Special Projects--Sometimes a teacher will assign special projects at school that require a little prep 
work at home. Examples include interviewing a family member, thinking of ideas for a science 
project, practicing lines for a play, etc.  

 

Priority Area: Family and Community Engagement 

Measures and Targets  
2023-26 Goal:  
By June 2026, 100% of our families will have been offered and participated in a Family Connections 
Meeting to start the year.   

2025-26 Goal:  
By June 2026, we will increase the percentage of families offered and participated in a Family 
Connections Meeting from 92% in 2024-2025 to 100%.    

Action Plan  
Evidence-based Practice 1: 
Connecting learning at home and school: Work together with families to create positive attitudes to 
education, develop shared understandings of how children learn and learning programs and build on 
families’ capacity to support learning at home. 

Implementation Activity: 
All Alki school staff participated in our start of school Family Connections meetings. Our CSIP goal is 
that we meet with 100% of our families to start the school year. This is our third year of conducting 
these meetings schoolwide and each year our participation rate increases. In our first year we hit 
75% of our families, year two 90%, and this year as of 10.7.25 we were at 96% of our families 
schoolwide. We believe in the purpose and power of these meetings in ensuring that our students 
and families begin the year as partners in 

Process Data Measures:  
• Participation/Attendance (e.g., Events, Membership) 
• School-based Family Survey 

Timeframe for Reviewing Process Data Measures: 
• Quarterly 
• Beginning of Year 
• Middle of Year 

https://nam12.safelinks.protection.outlook.com/?url=https%3A%2F%2Fwww.seattleschools.org%2Fdepartments%2Fmathematics%2Felementary-mathematics%2Fsupporting-your-student%2F&data=05%7C01%7Cmeskeffington%40seattleschools.org%7C3fd42f03c30149b551a608daa5744206%7Cd431d15860744832878351ea6f6dd227%7C0%7C0%7C638004215999836300%7CUnknown%7CTWFpbGZsb3d8eyJWIjoiMC4wLjAwMDAiLCJQIjoiV2luMzIiLCJBTiI6Ik1haWwiLCJXVCI6Mn0%3D%7C3000%7C%7C%7C&sdata=DQlu6Oj1ux2G%2F%2BQ9wHP4dUikn14xuzpu7HXHUt9qCn0%3D&reserved=0
https://nam12.safelinks.protection.outlook.com/?url=https%3A%2F%2Fwww.seattleschools.org%2Fdepartments%2Fmathematics%2Felementary-mathematics%2Fsupporting-your-student%2F&data=05%7C01%7Cmeskeffington%40seattleschools.org%7C3fd42f03c30149b551a608daa5744206%7Cd431d15860744832878351ea6f6dd227%7C0%7C0%7C638004215999836300%7CUnknown%7CTWFpbGZsb3d8eyJWIjoiMC4wLjAwMDAiLCJQIjoiV2luMzIiLCJBTiI6Ik1haWwiLCJXVCI6Mn0%3D%7C3000%7C%7C%7C&sdata=DQlu6Oj1ux2G%2F%2BQ9wHP4dUikn14xuzpu7HXHUt9qCn0%3D&reserved=0
https://nam12.safelinks.protection.outlook.com/?url=https%3A%2F%2Fwww.seattleschools.org%2Fdepartments%2Fmathematics%2Felementary-mathematics%2F&data=05%7C01%7Cmeskeffington%40seattleschools.org%7C3fd42f03c30149b551a608daa5744206%7Cd431d15860744832878351ea6f6dd227%7C0%7C0%7C638004215999836300%7CUnknown%7CTWFpbGZsb3d8eyJWIjoiMC4wLjAwMDAiLCJQIjoiV2luMzIiLCJBTiI6Ik1haWwiLCJXVCI6Mn0%3D%7C3000%7C%7C%7C&sdata=RaTJabcItj5sOPWhOdjcx1gwGTTwxTuJkkzctUWXYfs%3D&reserved=0


• End of Year 
Student Outcome Data Measures: 
Student Attendance 

Timeframe for Reviewing Student Outcome Data Measures: 
• Quarterly 
• Middle of Year 
• End of Year 

Team(s) or Individual(s) responsible for implementing, measuring, and adjusting the evidence-
based practice: 
Alki MTSS Team will be responsible for reviewing the results of the implementation activity 
described above. This team meets monthly. 

 

2025-26 Budget Allocations to Support Continuous Improvement  
The following describes how the school allocates specific funds to support and improve student 
learning. 
Fund Program: Basic Education 
Intent and Purpose: Seattle Schools is committed to using our Basic Education funding to provide 
all students with instruction aligned to grade level specific state standards that includes 
differentiation and enrichment. The intent and purpose of Basic Education dollars includes but are 
not limited to:  

• Standards-aligned instruction to all students.  
• Supervision of instruction  
• Non-teaching staffing to provide support to students and families.  
• Instructional materials for all students.  
• Guidance counseling and social work supports to all students. 

Fund Program: Multilingual Learners (Title III) 
Intent and Purpose: Support the district’s language instructional education program to help 
multilingual learners attain English proficiency and high academic achievement. 
Dollar Amount: $33,306 
Activities Implemented to Meet Intent and Purpose:  

• Instructional support for students who qualify for multilingual services 
• Translation and interpretation services 

Fund Program: Learning Assistance Program (LAP) 
Intent and Purpose: Provide services only to students who have not met, or are at risk of not 
meeting, state/local graduation requirements. 
Dollar Amount: $65,985 
Activities Implemented to Meet Intent and Purpose: 0.4 FTE to support academic intervention 
reading groups aligned with the third-grade reading goal 

Fund Program: Grant Funds 
Intent and Purpose: Support school staffing, academic interventions, supervision, and enriched 
learning experiences. 
Dollar Amount: $73,200 



Activities Implemented to Meet Intent and Purpose:  
• Office/school support staffing 
• Recess support staffing 
• Hourly tutors supporting the third-grade reading goal 
• Field trips 
• Assemblies 
• Principal discretionary funding for school-based needs 
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