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SCHOOL BOARD ACTION REPORT SEATTLE

PUBLIC
DATE: July 31, 2020 SCHOOL
FROM: Denise Juneau, Superintendent

LEAD STAFF: Chris Drape, PGES Consulting Teacher Program Manager,
cjdrape@seattleschools.org; Clover Codd, Chief Human Resources
Officer, clcodd@seattleschools.org

For Introduction:  August 26, 2020
For Action: September 9, 2020

1. TITLE

Office of Superintendent of Public Instruction (OSPI) Beginning Educator Support Team
(BEST) Grant Approval

2. PURPOSE

This Board Action Report details the OSPI BEST grant award that would provide $300,000 for
the PGES Consulting Teacher Program to support consulting teacher FTE funding for new to
profession teacher support, continue novice teacher support, and support the ongoing

implementation of Peer Assistance and Review (PAR).

3. RECOMMENDED MOTION

I move that the Board authorize the Superintendent to accept the 2020-21 BEST grant in the
amount of $300,000.00 and to implement the provisions of the grant.

4. BACKGROUND INFORMATION

a. Background For the past 6 years the district has received OSPI BEST grant funding to
support our work with first- and second-year teachers. Historically, the Consulting
Teacher Program’s SPS funding covered the capacity to work with first year teachers,
and the OSPI BEST grant gave us the additional capacity to offer support to second year
teachers on an opt-in basis. With our move into PAR and Foundational Coursework
(Seattle Teaching 101 for new to profession teachers; Seattle Teaching 201 for teacher in
their first 3 years of teaching), we now expect that all novice teachers will complete both
“courses” of Foundational Coursework in their first three years of teaching. Seattle
Teaching 101 includes 1:1 consulting teacher support along with 4 professional
development sessions spread over the course of the year. Seattle Teaching 201 is a 6-
module series that focuses on building teachers’ culturally responsive instructional
practice. The SPS School Board approved the original OSPI BEST grant when we first
applied in 2014, and the 2020-21 OSPI BEST grant award includes funds that will
support the continuation of our support for our novice teachers. The demographic make-
up of the Consulting Teacher Program (22 members) is 55% white and 45% people of
color: 12 white; 7 Black/African American; 2 multi-racial; 1 Asian.
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b. Alternatives We could choose not to accept the funding. This would increase the
caseloads for our consulting teachers and limit our capacity to implement PAR and the
Foundational Coursework.

c. Research With the implementation of PAR and consulting teacher summative
assessments, we have seen important impact on culturally responsive teacher practice.
Teacher feedback indicates at least two-thirds of teachers experience meaningful and
productive impact of consulting teacher work in building their culturally responsive
practice:

New to Profession/Novice Teacher Support
e 2018-19: 245 teachers served — 67% of teachers indicated moderate to great
consulting teacher impact on their culturally responsive practice.
e 2019-20: 224 teachers served — Between 67%-74% of teachers (2019-20 survey
was framed slightly differently) indicated moderate to great consulting teacher
impact on their culturally responsive practice.

S. FISCAL IMPACT/REVENUE SOURCE

Fiscal impact to this action will be the receipt of a one-year grant for $300,000.
The revenue source for this motion is state OSPI BEST Grant funds.
Expenditure: [ ] One-time [_] Annual [ ] Multi-Year [X] N/A

Revenue: X] One-time [_] Annual [ ] Multi-Year [_] N/A

6. COMMUNITY ENGAGEMENT

With guidance from the District’s Community Engagement tool, this action was determined to
merit the following tier of community engagement:

[X] Not applicable — We have partnered with SEA along the way on our Consulting Teacher
Program and PAR system and Foundational Coursework creation.

[ ] Tier 1: Inform
[ ] Tier 2: Consult/Involve
[ ] Tier 3: Collaborate

This grant provides funding for work that is already part of the scope of the Consulting Teacher
Program.

7. EQUITY ANALYSIS

Racial equity is the foundation of the Consulting Teacher Program work with novice teachers.
We have developed a racial equity scope and sequence in our work that is integrated into our



program scope and sequence, including racial equity outcomes that are integrated into our
summative assessment of teacher-readiness to exit consulting teacher support, so that the work is
not separate. We engage teachers in the exploration of equity, culture, implicit bias, racism and
culturally responsive teaching, applying that learning to effectively impact students and learning.
The BEST grant expands our capacity to do this work by adding additional consulting teacher
FTE (lowering caseloads, allowing more time with teachers) and allowing us to continue our
support beyond the first year. The 2"-3" year support, with its deep work around components of
instruction, fosters a dynamic understanding of culturally responsive teaching and what that
looks like in the classroom.

8. STUDENT BENEFIT

Approval of the grant funding will allow us to continue our work with novice teachers to
improve their instructional practice — directly impacting student learning in positive ways — and
will allow us to assign the caseload of first year teachers across a larger team of consulting
teachers. This allows a somewhat lower consulting teacher caseload, which in turn allows for
more consulting teacher time with teachers, productively impacting their growth, and thus,
student learning. Additionally, the funding will support the implementation of Foundational
Coursework with novice teachers beyond their first year — focused on institutionalizing racial
equity through established work on culturally responsive practice impacting teacher practice, and
thus student learning.

9. WHY BOARD ACTION IS NECESSARY

[ ] Amount of contract initial value or contract amendment exceeds $250,000 (Policy No. 6220)
X Amount of grant exceeds $250,000 in a single fiscal year (Policy No. 6114)

[] Adopting, amending, or repealing a Board policy

[ ] Formally accepting the completion of a public works project and closing out the contract

[ ] Legal requirement for the School Board to take action on this matter

[ ]Board Policy No. _, [TITLE], provides the Board shall approve this item

[ ] Other:

10. POLICY IMPLICATION

Board Policy No. 6114, Gifts, Grants, Donations, and Fundraising Proceeds, requires Board
approval for any grant award exceeding the threshold established in Board Policy No. 6220.

Board Policy No. 6220, Procurement, requires Board approval for any contract exceeding
$250,000.00.



11. BOARD COMMITTEE RECOMMENDATION

This motion was discussed at the Audit and Finance Committee meeting on August 17th. The
Committee reviewed the motion and moved the item forward for consideration by the full Board.

12. TIMELINE FOR IMPLEMENTATION

Upon approval of this motion, the following will happen:
For fall 2020: We will maintain our current consulting teacher FTE
September 2020 — June 2021:
e Consulting Teachers will carry out 1:1 1% year support and Seattle Teaching 101.
e Consulting Teachers will continue to implement novice teacher support through
Foundational Coursework: Seattle Teaching 201.

June 2021: Consulting Teacher Program re-applies for continuing BEST grant support.

13. ATTACHMENTS

e PGES Consulting Teacher Program Overview (for reference)
e University of Washington BEST Study: Examining Beginning Teacher Retention and
Mobility in Washington State (for reference)
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SPS Professional Growth & Educator Support
Consulting Teacher Program

Overview of Professional Growth & Educator Support (PGES):

Seattle Public School Educators believe that education is a civil right. Our Professional Growth and Educator Support
System (PGES) is transparent, collaborative, and equitable. The system is designed and managed by those who work
closest with students. The purpose ensures professional learning is fair, growth oriented, and centered on quality
student learning for all.

Our PGES Consulting Teacher program enacts the district’'s commitment to build the instructional and reflective
practice of new to profession teachers. We frame that commitment in our SPS Foundational Beliefs:
e Belief #1: Teaching is intellectually complex, difficult, and demanding work, and the development of skillful
teaching requires deep collaboration and non-defensive self-examination of practice in relation to student
results. This requires collaborative inquiry — educators working together to examine practice through a
cycle of planning, teaching, reflecting, applying. The Danielson Framework provides the structure that
guides this inquiry.

Our work with teachers extends from that belief. Additionally, we affirm that effective mentoring/coaching
relationships create a safe environment where educators can openly share their struggles, authentically articulate
their thinking, and bravely take risks to improve their teaching practice. Trust is essential to creating these
mentoring/coaching relationships. When the new educator is confident in the consulting teacher’s intention and
discretion, there is a higher level of honesty and investment in the relationship (Washington State Standards for
Mentoring, 2017).

The consulting teacher support is an important component of, and a critical building block in, closing opportunity
gaps and institutionalizing racial equity — and institutionalizing racial equity is the work of the consulting teacher
program.

Highlights of PGES Consulting Teacher Support:
Each new to profession teacher will be paired with a Consulting Teacher (CT) whose role is to provide support and
appropriate challenge to foster teacher growth and student success through the following:
e Conferencing — Act as a trusted sounding board, help clarify goals, observe classroom lessons and
support reflection on practice.
e Consultation — Suggest strategies, options, materials, help navigate through district norms, procedures,
and the evaluation cycle.
o Collaboration — Co-plan, co-teach, and attend selected meetings, conferences, and professional
development; set up and reflect on scheduled visits and observations to other schools.
e Coaching — Discuss data, provide global and specific feedback, videotape and reflect on lessons.
e  Fostering Cultural Responsiveness — Support teacher to build racially equitable, anti-racist practice.
e Assessment — Provide specific feedback related to growth toward readiness to exit consulting teacher
support based on components of the Danielson Framework for Teaching.

OVER

Seattle Public Schools — PGES Consulting Teacher Program, MS 32-935
Contact: Chris Drape (cjdrape@seattleschools.org) or Shelly Hurley (shhurley@seattleschools.org)
PGES Consulting Teacher Program Managers
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Support you will receive in your first year of teaching:

August New Teacher Orientation (week of Aug 17)
Regular 1:1 work with a consulting teacher
Regularly scheduled and drop-in classroom visits and debriefs
Foundational Coursework - Seattle Teaching 101: Professional development sessions tailored specifically
for new teachers and their growth
o End of Sept/early October, End of Oct, Mid Jan, Early Mar
Opportunities to connect with other new teachers
Trustworthy support with teacher-identified problems of practice
Collaborative assessment of practice and identification next steps for ongoing instructional growth
Various learning-focused activities including:
o Site Visits - Observation of Exemplary Teachers
Video-Taping and Reflective Conversations
Goal Setting and Evaluation Support and Training
Evidence/Data Collection and Analysis Support and Training
Family Communication Support
Instructional Technology Support and Training (grades, attendance, Schoology, etc.)
Year-end reflection

O O O O O O

OVER

Seattle Public Schools — PGES Consulting Teacher Program, MS 32-935

Contact: Chris Drape (cjdrape@seattleschools.org) or Shelly Hurley (shhurley@seattleschools.org)

PGES Consulting Teacher Program Managers



University of Washington BEST Study

Want new teachers to stay? Invest in mentoring, study says

May 11 2017

As public schools in Washington and other states across the country contend with teacher
shortages in some areas and an influx of first-time teachers, a new study from the
University of Washington College of Education provides evidence that mentorship
matters in retaining beginning teachers.

The study by UW’s Center for the Study of Teaching and Policy was prepared at the
request of the Office of the Superintendent of Public Instruction and compared the
retention and mobility trends of beginning teachers in Washington school districts
participating in the state’s BEST (Beginning Educator Support Team) teacher mentorship
program to those in districts that did not participate.

In examining teacher movement from the 2010-11 to the 2014-15 academic years, BEST
participation was associated with a decreased likelihood of beginning teachers moving
within the district and half the likelihood of moving out of district, compared to
beginning teachers who were not in BEST-funded districts.

The study also examined a subset of 14 districts funded by BEST in 2013 and 2014 that
were identified by OSPI as having a full-fledged induction program. Some of the
characteristics of a full-fledged program include summer orientation and ongoing
professional development for new teachers and their mentors.

Beginning teachers in BEST-funded districts with full-fledged induction programs had
statistically significantly lower rates of exiting the Washington teaching workforce one
year later than beginning teachers in all other districts. On average, approximately 10
percent of beginning teachers working in all other districts are predicted to exit the
teaching workforce one year later, compared to approximately 6 percent of their peers
working in BEST-funded districts with full-fledged induction programs.

“These findings support what education advocates are saying: mentorship matters,” said
report co-author Margaret Plecki, professor of education. “The evidence is clear that
continuing efforts aimed at comprehensive mentoring and support of teachers new to the
profession can be effective in reducing beginning teacher attrition.”

The results were statistically significant, researchers noted, even when controlling for
other factors that could have had an effect on teacher retention such as geographic region,
school poverty level and district size.
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Since the inception of the BEST program, the proportion of beginning teachers located in
BEST districts ranged from 7 to 32 percent of all beginning teachers statewide between
2009-10 and 2014-15, and increased to 54 percent in 2015-16. The majority of BEST-
funded districts (53 percent) received funding for only a single year.

“Studying the BEST program is complicated because of the variation in the number of
districts and teachers funded from one year to the next,” said report co-author Ana Elfers,
research associate professor, but reaching statistical significance means researchers have
higher confidence in the relationship between BEST and retention. “That’s a pretty high
bar to meet.”

The authors identified additional statistically significant factors associated with beginning
teacher retention and mobility statewide. Full-time beginning teachers are half as likely to
exit as part-time beginning teachers, and high school beginning teachers are more likely
to exit or move out of district than beginning teachers in elementary schools.

More new teachers raises stakes for mentoring

Researchers who examined the BEST program also conducted two other studies
published earlier this year: a workforce study on state teachers and a similar study on
principals.

A major takeaway from the teacher workforce study was that the number of new teachers
working at Washington schools has increased dramatically since 2010, Plecki said.

In the 2010-2011 school year, 3,387 state teachers were starting either their first or
second year. By the fall of 2015, that number had more than doubled—to 6,918 teachers.
The first years of teaching are important in the long-term retention of teachers, with about
one in five (21 percent) beginning teachers in Washington exiting the workforce after
five years, either temporarily or permanently.

With a greater proportion of new teachers in Washington’s classrooms, getting more to
stay in the profession is essential to ensure public schools are adequately staffed by
skilled educators. If the same results seen in BEST districts were extended across the
entire state, it could mean retaining hundreds more new teachers every year.

“The need for efficient and effective teacher induction, mentoring and support programs
is more pronounced than we’ve faced in the past,” Plecki said.

Gov. Jay Inslee’s budget proposal to the Washington State Legislature included $50
million to expand the BEST program and put it on track to provide mentors for all new
teachers by the 2020-21 school year and to make mentoring a full-time career option. The
governor also proposed expanding the program to new principals, but it’s uncertain
whether additional BEST funding will be incorporated into the legislature’s 2017-19
budget bills.
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