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School Overview
Introduction
The Continuous School Improvement Plan, CSIP, is a document that contains our building and District’s
plan of action for the current school year. More specifically, it identifies the areas our school plans to
focus on in the coming school year, the performance goals we want our students to achieve, and how
we are going to collaboratively meet these goals. All of our school’s goals and efforts have been
synthesized into one easy-to-read document that covers all of the different areas on which schools are
required to report.
Mission and Vision
Mission

Olympic View is a community of joyful, active learners who
are supported and challenged to reach their full intellectual,
social, emotional and physical potential.

Vision

As members of a learning community comprised of
parents, students, staff and our greater community,
we work together to foster a love of learning by
building upon the natural curiosity of childhood, and
encouraging exploration and discovery in order to
develop healthy, responsible, contributing world
citizens. At Olympic View, students, parents and staff
experience success every day!

Throughout this document a number of acronyms and terms are used that may seem unclear. The following lexicon may be
helpful:
ALO (or HC -highly capable): Advanced Learning Opportunities. Building based program that serves students with a
designation of advanced learners.
BLT: Building Leadership Team. A school’s advisory, decision making group that has specialist, grade level, administration
and parent representation. The BLT meets monthly and approves the school budget and CSIP. It also, determines an
additional year-long leadership team focus. This year our focus concerns communication between the school and families as
well as building climate.
Career Ladder Teachers. teachers that serve to support their colleagues within a leadership capacity. They help design and
lead professional development opportunities at the school.
ELL: English Language Learners. Students who have been identified as needing additional support learning English.
IEP: Individualized Education Plan. An IEP is a written statement for a child with a disability that is developed, reviewed, and
revised in a meeting in keeping with certain requirements of law and regulations.
MTSS: Multi-Tiered System of Support. Building directed supports for students identified as needing additional learning
opportunities beyond basic classroom instruction to meet standards.
PD: Professional Development. Instruction and learning activities for teachers to improve or broaden instructional practice.
PLC: Professional Learning Community. A team of educators that collaborate for instruction determining essential standards,
creating and administering ongoing assessments of student understanding, reviewing data, and providing supports and
extensions for students needing them.
RULER- Recognizing Understanding Labeling Expressing Regulating: a social-emotional literacy curriculum developed by Yale
University’s Center for Emotional Intelligence. Early Learning spearheaded the adoption of this curriculum, which is now in use
at 50 Seattle Public Schools elementary and middle schools.
SMART Goal. Specific, Measurable, Attainable, Realistic and Timely
SIT: Student Intervention Team. A team of parents, teachers, specialists and our psychologist that meet to consider whether
an identified student may require extra support or be considered for evaluation to determine special education qualification.

School-Wide Programs/Multi-Tiered System of Support
Our school has
conducted a
needs
assessment to
determine goals
to help targeted
students meet
grade level
standards.

At the start of the 2016-2017 school year the staff met to review and analyze data
from SBA results as well as staff and student climate surveys. We broke down the
results into four categories: facts, strengths, problems of practice, and next steps.
There were many things to celebrate in our Smarter Balance Assessments. Based on
SBA data, students in grades 3-5 were above the district average in ELA. When
comparing 2014-15 data with 2015-16 data, 31 students moved up at least 1 level
while only 9 students moved down a level. In addition, third grade improved from
65 to 71 percent and fourth grade improved from 67 to 73 percent. In addition,

each cohort improved, as current fourth graders increased from 65 percent in third
grade to 73 percent in fourth grade. Current sixth graders improved from 67 percent
in fourth grade to 85 percent in fifth grade. More students are performing at or
above standard this past year than in prior years in reading and in math.
Despite the successes, there are still challenges that are facing Olympic View,
specifically the opportunity gap between our white students and our students of
color.
The following is a breakdown on how students in different demographic groups met
standard on the SBA.
• Asian-74 percent
• Black- 55 percent
• Hispanic-63 percent
• Multiracial- 77 percent
• White-85 percent
• ELL- 38 percent
• SPED- 57 percent
As evidenced by this data, our ELL students are facing the largest gap. This is also
reflective based on the following scores that show what level students scored.
• Level 1 (Well below standard)-26 students (13 ELL)
• Level 2 (Approaching standard)-44 students (9 ELL)
• Level 3 (At standard)-71 students (4 ELL students)
• Level 4 (Exceeding standard)-114 students (2 ELL students)
As part of our reflective process, we analyzed why this was happening. Some of the
problems of practice we identified include test taking stamina and strategies for all
students. Additionally, we found that with our continually growing population of
mobile students we need to have structures in place to quickly identify and meet
their learning needs. This is particularly true for our ELL population as this is a major
achievement gap. Our next step is to work toward disaggregating the data to
greater specificity with a focus on sorting the data by ethnicity and grade level. We
feel this will provide us with a clearer vison of how to best support all students.
Staff climate surveys indicated that while staff have an overwhelmingly positive
view of working at Olympic View (97%), they feel there is a strong need for support
in learning instructional strategies for differentiation. Only 42% of the staff feel we
have a consistent process for identifying students who struggle and even fewer,
30%, feel we have a clear action plan for meeting the needs of struggling students
once they have been identified. In addition to the already stated need for
instructional support there is also a desire to have greater support for managing
behaviors that impede learning in the classroom.
Overall, based on student climate survey data, 81% of students feel a strong sense
of belonging at Olympic View. In particular, they indicated a strong belief (90%) that
the adults in the school care about them. Despite our efforts at providing a safe
school environment, however, data suggests that 58% of students feel positive
about their classroom environment and only 45% feel that the students in their

We will use
research-based
strategies that
help targeted
students.

classroom are focused on learning. Clearly this is a goal to be addressed through
our MTSS and PBIS committees.
Olympic View is intentional in addressing the needs of all students, particularly
focusing on low-achieving students through a strong instructional core as well as a
systematic intervention block.
A primary focus of the building is to strengthen professional learning communities
(PLCs) to design aligned instruction to the Common Core so that each and every
classroom has rigorous instruction. Specific to this work is developing
comprehensive unit plans where a sequence of learning is systematically developed.
These PLCs are also utilizing Common Formative Assessments to progress monitor in
order to inform instructional decisions such as re-teaching or providing enrichment.
This year we are committed to providing a unified core instruction in all classes that
focuses on High Leverage Teaching Moves in order to make learning visual to
students. For example, the school is being intentional about making learning explicit
to students by posting specific learning targets. The learning is also visual by utilizing
common strategies such as anchor charts, graphic organizers, thinking maps,
sentence stems, and other visual cues.
Our school has adopted the Reading Wonders curriculum that focuses on a balanced
literacy approach to language arts and is aligned to the Common Core. In addition,
as a staff we are committed to providing culturally responsive pedagogy.
Another school-wide focus is utilizing research based engagement strategies that
provide rigor and access to all students. Teachers are focusing on utilizing high level
questioning through collaborative and targeted conversations, accountable talk
strategies that lead to a student-centered environment.
An essential component of our instructional program is our "Eagle Time"
intervention block. For a half-hour each day, students are homogeneously grouped
to provide targeted assistance and/or enrichment at everyone's instructional level in
reading. This is in addition to the core instruction. We have also adopted the
Leveled Literacy Intervention (LLI) as our intervention curriculum. Students not at
standard use this research-based curriculum at around a 3:1 student to teacher
ratio. At this time, we are utilizing our interventionist, tutors, and instructional IAs
to reduce class size.
For our intervention, we are intentional in using frequent progress monitoring to
assess student growth, identify gaps, and provide specific intervention. Every 4-6
weeks we go through a data cycle protocol to identify students for our tiered
interventions. We use a wide variety of assessments to triangulate our data
including Teachers College (TC), Measurement of Academic Progress (MAP), DIBELs,
Reading Wonders Unit Tests, Scholastic Reading Inventory (SRI), Smarter Balance
Interim Benchmark, WA KIDs, as well as classroom based assessments.
Our instructional program also works to meet the needs of our ALO students. During
Eagle Time highly capable students are provided enrichment opportunities. In

addition, many students are provided a "Walk-To" model for math so kids can be
taught at their instructional level.
In addition, we have a comprehensive ELL program. We effectively utilize our
instructional assistants in both a push-in and pull-out model. They are an essential
component of our ELL block. We have a FOCUS and Resource program to serve our
students with disabilities. We are always striving to have them in the least
restrictive environment, and our staff is committed to providing access for all
students.
We also look to provide extended day opportunities for our students to help
eliminate the opportunity gap. We have after-school classes that target our Native
American population and another program that is targeting our exited and current
ELL students. In addition, we have an afterschool math intervention class.
Another major focus area is to support all of our students by developing students
social-emotional needs. This year we have adopted the social-emotional program
RULER out of Yale University. RULER stands for Recognizing emotions,
Understanding the causes and consequences of emotions, Labeling emotions,
Expressing emotions, and Regulating emotions.
In addition, we are committing to develop our PBIS (Positive Behavior Intervention
Support) plan that focuses on creating school-wide systems to support positive
behaviors through consistent expectations/predictability, intentional pro-social
programs/language, and tiered support to target the needs of all kids. For example,
each month the school focuses on its virtue of the month that is aligned to “The
Eagle Way.” The premise is that kids can only learn when they are ready to learn.
In order to enrich all of our students, we are working to infuse arts related
opportunities to solve real world problems, think creatively and abstractly, and
allowing students to have pathways to success in multiple ways. One school wide
strategy we are implementing is our “smART Fridays” where students select an area
of exploration with multi-age groupings in a variety of STEAM (science, technology,
engineering, arts, math).
On Thursdays, the PTA sponsors enrichment classes that focus on a wide variety of
areas including science, chess, choir, physical education, art, and drama.
Our school
offers
professional
development
that is high
quality and
ongoing.

Every Wednesday is devoted to staff development.
• Week one- Staff PD
• Week two- Book study
• Week three- PLC data team
• Week four- Grade level planning/alignment
About once a month, we have a two-hour release day. These days are committed to
PD that is aligned to this CSIP. All new teachers to the school receive a STAR mentor
from the district. In addition, we have two Career Ladder Teachers (CLT) who

provide support in many different ways, including helping to lead PD, collaborating
with teachers, providing feedback after observations, or modeling lessons.
Administrators are focused on providing consistent and supportive feedback to all
teachers. Administrators are in classrooms on a weekly basis in order to identify
problems of practice that will drive professional development as well as to provide
differentiated feedback to teachers that are aligned to the Charlotte Danielson
Frameworks.
Working with the BLT and soliciting feedback from all staff, administrators have
worked conscientiously at providing meaningful professional development in four
categories: 1) Improving Core/Tier 2 Instruction; 2) Developing a strong intervention
program; 3) Social-emotional health; 4) Cultural Competency
Improving the Core Curriculum
As a framework for improving our instructional core, professional development will
focus on using High Leverage Teaching Moves that will ensure there is a strong,
unified wall-to-wall/bell-to-bell instructional core. These High Leverage Teaching
Moves fit under the umbrella of making learning “visible” to students. Specifically,
we will target clarity in planning through strong teaching points, intentional
modeling/scaffolding, and building vocabulary strategies. By developing these
strong pedagogical skills, we will be more effective in differentiating our instruction
so that all students’ needs are met, providing access and rigor for all kids.
Another major focus area that will contribute to building a strong instructional core
is to continue to develop high-functioning Professional Learning Communities that
focus on aligning instruction, developing common formative assessments, analyzing
student data, and then using this data to inform instructional practices and
intervention/enrichment. The staff has committed to monthly data-cycle protocols
where essential standards are identified and student achievement is closely
monitored through common formative assessments, so that all students meet the
standards.
Improving our Tier 2 Intervention
Based on the staff survey, administration needs to work on systems that make the
process for identifying students that are in need of interventions more transparent.
As a result, the MTSS team created a step-by-step Flow Chart that outlined the
process in detail.
Through screeners and common assessments, we have identified any student who is
currently not at standard. During our intervention block, Eagle Time, these students
are provided an intervention curriculum called Leveled Literacy Intervention (LLI).
Students are progress monitored on a weekly basis. Students are rotated after a sixweek cycle.
In addition, we need to provide support to teachers in delivering differentiated
intervention to the kids who don’t go to interventionists during Eagle Time. During
this time, all students are receiving instruction at their instructional levels with
resources that are outside the core curriculum.

Improving our Social-emotional health instruction
This year we are committing ourselves to extensive work around developing
students' social-emotional health capacity through multiple avenues.
• RULER- focusing on developing classroom Charters, utilizing the Mood
Meter, as well as the Meta Moment.
• Positive Behavior Intervention Systems (PBIS)
• Trauma Informed Instruction and Adverse Childhood Experiences (ACEs)
• Positive Relationships
Improving our Cultural Competency
Our school recently qualified for the Race and Equity grant. A team of teachers is
going to provide extensive training this year around cultural competency and race
and equity issues so that we can better serve all of our communities and provide
culturally responsive instruction in order to eliminate the opportunity gap.

Our school will
increase
parent/family
engagement.

Our staff is
involved in
decisionmaking.

In addition, administrators are committed to providing systematic feedback to
teachers on a regular basis. Each week administrators do learning walks based
around the PD that is being targeted in the building, as well as differentiated
feedback based on the individual needs of teachers.
Our school will increase parent/family engagement:
• Our FEAT (Family Engagement Action Team) is dedicated to this mission for
all of our families!
• ELL parent education classes to support student achievement, and simple
strategies to use at home, introduction to U.S. school system and
communicating with teachers and school administration.
• Encouraging diverse cultural participation at PTA events like Carnival, MC
Potluck, Hootenanny, After School Enrichment Program, Field Trips, and
SMART Friday classes, etc.
• ELL staff provide translation services for conferences, after-school events,
etc.
• Provide opportunities for assisting parents to complete paperwork (lunch
forms, after school enrichment, field trips translated, and volunteers).
• Voluntary participation in Weekend Food Program for students to select
healthy snacks to take home to supplement nutrition over the weekend.
• Race and Equity team will work to connect with and empower all our
communities, so that all students social, emotional, and academic needs are
met through strong partnerships.
• The Race and Equity team will help strengthen our community partnerships.
• All classrooms send home newsletters on a regular basis
• Students not at standard have a learning plan that involves families
• Work in partnership with the PTA.
At Olympic View, we are committed to involving all staff in the decision making
process. The following are systems that support this belief:
• OV decision-making matrix
• Staff selected Building Leadership Team is representative of all stakeholders.
This group meets at least once a month in order to make important school-

We will assist
our students to
meet standard.

Retain high
quality, highly
effective, and
highly qualified
staff.

wide decisions. Each member of the team is responsible to share the results
of the meeting with their team.
• School-wide representation on committees
• Committees include: PBIS, BLT, MTSS, RULER, SIT, Arts Committee, Racial
Equity Team, Safety Committee, Technology Committee, FEAT, Assembly
Committee
• Staff-led professional development
• Hiring committees
Our Multi-Tiered-System of Support (MTSS) process provides a referral structure
that enables all academic specialists and family members to garner support of their
students' academic, social and emotional progress. Our process of identification of
students who are not achieving state standards during the school year is data driven
with baseline measures taken in the first month of school. Progress monitoring,
benchmark, and summative assessments also occur at regular intervals.
Our Olympic View MTSS team, comprised of classroom teachers and specialists,
recommend interventions and supports during the first tier of referral.
Documentation of the success of each intervention is collected over several weeks.
If the interventions do not work, then the process goes on to a Student Intervention
Team (SIT), comprised of parents, classroom teacher, speech/language pathologist,
occupational/physical therapist (OT/PT), school psychologist, special education
teacher, English language developer (ELD) teacher, nurse, and administrator. The SIT
team agrees on the appropriate next steps.
There are many strategies that we are focusing on that will ensure that we will hire
and retain high quality, highly effective, and highly qualified staff.
First, we are very proactive in creating a positive culture. The norms at Olympic
View are that teachers are regularly collaborating with each other through grade
level teams, PLC data teams, and cross-grade level teams. Staff at Olympic View
enjoy working at the school and with each other. This is reflective in our staff survey
which showed that 97 percent reported that they enjoy working at this school.
In addition, on the parent survey, families reported that teachers care a lot about
the kids at a 92 percent favorability rating and that they provide a supportive
academic environment at an 89 percent favorability rating.
Part of maintaining staff is to make sure they are part of the decision-making
process. Olympic View will become more transparent by putting the current
decision making matrix up for revision twice a year (September and February). We
will work to achieve consensus until all staff will support any revisions with at least a
4 on a 1-to-5 scale.

How do we
support the

Finally, in order to hire high quality, highly effective, and highly qualified staff,
applicants for open positions will be vetted by a cross-section of current staff.
Interview teams will be open to all interested staff. A strong effort will be made to
include individuals with a variety of experiences.
Olympic View is committed to support students and families with transitions into
and out of our school. The following are strategies that we focus on:

transitions of
new students
and families
into our school?

Our system of
support assures
our highly
qualified staff
are supporting
students.

•

ELL parent education nights, with the goal of reducing intimidation, anxiety
and language obstacles that prevent parents from participating in their
child's education
• IAs interpret for our ELL families at events, conferences, etc.
• WAKids conferences for all incoming K families
• JumpStart orientation week for incoming K students
• Grades 1-5 curriculum night in September
• SPED meeting with middle school teachers for 5th grade SPED students
• Ice Cream Social on the day before students begin school
• 3rd and 5th grade departmentalized teaching model to prepare students for
middle school.
• ABC's of OV Pamphlet to explain OV processes and procedures to parents
• Admin. Secretary takes new families (who enroll after the start of the school
year) on a mini tour of the school.
• Spring tours for prospective families
• Family Engagement and Action Team (FEAT)
• Race and Equity Team
• Collaborating with Parent Teacher Association (Kindergarten playdates, First
Day Tea, Community Events)
Our system of support assures our highly qualified staff are actively and regularly
supporting students by providing a structured time during which students are
served in an intensive intervention block. Eagle Time provides 30 minutes per grade
level daily during which students participate in targeted intervention to promote
academic progress. This instruction is delivered by classroom teachers, ELL teachers,
and the reading/mathematics teacher specialist. Several instructional aides, tutors
and volunteers support these teachers and implement deliberate intervention
curriculum as planned and supervised by the certificated teacher.

The following table describes how funds are allocated to support and improve student learning.

Multi-Tiered System of Support Budget
Academic
Year

Funding Type

Funding Source

Amount

How funds will improve student learning

2016-2017 Combined
Funds

General
$2,738,696
Education Dollars

Instruction for all students aligned to state
standards

2016-2017 Specific Use
Funds

Transitional
Bilingual

$129,687

Teachers/IAs ,translations, extra time support
at family events, resources to support
academic support for ELL students

2016-2017 Combined
Funds

Self Help

$68,032

Building funds to support classroom and
building programs

2016-2017 Combined
Funds

PTSA Grant

$37,000

PTSA funds to support programs within the
building

2016-2017 Combined
Funds

Free & Reduced $43,945
Lunch

Funding to support MTSS supports at all
schools

2016-2017 Combined
Funds

Learning
Assistance
Program (LAP)

$68,032

Supplemental state dollars to support K-4
literacy and supplemental reading and math
for Tier 2 students K-12

2016-2017 Specific Use
Funds

Special
Education

$346,436

Teachers and IAs, IEP writing and extra time,
services and resources as specified in student
IEP

Building Based Goals We have chosen to focus on the following area(s) over the 2016-17 school year
Problem of Student
Learning
Our problem of
student learning is
that our students of
color, especially
those receiving ELL
services are
disproportionally not
meeting standards.

Gap Closing Goal(s)
What will success look like? (SMART Goal1 to
target level of performance desired)
By May, all or almost all of the 89 ELL students
will make more than one year’s growth in
reading as measured by SRI, DIBELs, MAP, LLI
inventories, and/or TC data.

Assigned
to:
All staff

We have multiple ways that we will progress
monitor these goals.
• Grade level teams will create common
formative assessments
• PLC teams meet once a month to
analyze the data in order to inform
instructional decisions (differentiation,
interventions, learning plans,
enrichment, etc.)
• Students receiving Eagle Time
intervention are given a running record
every week. The intervention block
goes on a six-week cycle. If students
are able to test out, then the next
students on our prioritized list, will
receive the intervention curriculum
(LLI).
Cluster of Teachers/ Grade Level Goal(s)

Target Date for
Completion:
June 2017

Problem of Student
Learning
Our problem of
student learning is
that our students of
poverty are
significantly scoring
below students who
are not facing the
challenges of
poverty.

Problem of Student
Learning
Our problem of
student learning is
that our students of
poverty are
significantly scoring
below students who
are not facing the
challenges of
poverty.

What will success look like? (SMART Goal1 to
target level of performance desired)
By May, the 19 second grade students who
were identified by Title 1 (scored below the
50th percentile in the ELA section of MA), all or
almost all, will make more than one year’s
growth as measured by MAP, TC data, DIBELs,
LLI inventories, and/or SRI.

Assigned
to:
2nd grade
teachers

Target Date for
Completion:
June 2017

Assigned
to:
All staff

Target Date for
Completion:
June 2017

We have multiple ways that we will progress
monitor these goals.
• Grade level teams will create common
formative assessments
• PLC teams meet once a month to
analyze the data in order to inform
instructional decisions (differentiation,
interventions, learning plans,
enrichment, etc.)
• Students receiving Eagle Time
intervention are given a running record
every week. The intervention block
goes on a six-week cycle. If students
are able to test out, then the next
students on our prioritized list, will
receive the intervention curriculum
(LLI).

Whole School Goal
What will success look like? (SMART Goal1 to
target level of performance desired)
By May, all or almost all of the 125 students
served by Title 1 will make at least a year’s
growth as measured by MAP, DIBELs, TC, LLI
inventories, and/or other CBAs.
We have multiple ways that we will progress
monitor these goals.
• Grade level teams will create common
formative assessments
• PLC teams meet once a month to
analyze the data in order to inform

•

Problem of Student
Learning
Students do not
have strong socialemotional skills that
help them
understand their
emotions and act in
socially effective
ways when facing
emotional
challenges.

instructional decisions (differentiation,
interventions, learning plans,
enrichment, etc.)
Students receiving Eagle Time
intervention are given a running record
every week. The intervention block
goes on a six-week cycle. If students
are able to test out, then the next
students on our prioritized list, will
receive the intervention curriculum
(LLI).

School Culture Goal
What will success look like? (SMART Goal1 to
target level of performance desired)
By May, the students’ response to the question
around "Student Safety" in the student survey
will improve from 64% to 75% as measured by
the end of the year student survey.
In order to progress monitor this goal Olympic
View opted in to using the district intermittent
benchmark student survey that will be given
three times throughout the year. The PBIS
team will analyze this data to determine areas
of focus/PD that the school will focus on.

Assigned
to:
All staff

Target Date for
Completion:
May 2017

